The Australian
Curriculum

Subjects Hindi
Curriculum version Version 8.3
Dated Friday, 16 December 2016

o AUSTRALIAN CURRICULUM,
(/ C C ASSESSMENT AND
REPORTING AUTHORITY

Page 1 of 148



Table of Contents

Languages 3
Overview 4
Introduction 4
Rationale 5
Aims 6
Key ideas 6
Structure 6
Student diversity 8
General capabilities 10
Cross-curriculum priorities 12
Glossary 14
Hindi 43
Overview 44
Context statement 44
PDF documents 46
Years F-10 Sequence 47
Foundation to Year 2 48
Years 3 and 4 60
Years 5 and 6 72
Years 7 and 8 84
Years 9 and 10 96
Years 7-10 (Year 7 Entry) Sequence 110
Years 7 and 8 111
Years 9 and 10 130

Page 2 of 148



The Australian Curriculum
Languages

AAAAAAAAAAAAA CULUM,
( ( ASSESSMENT AND
REPORTING AUTHORITY




Languages

Overview

Introduction

The Australian Curriculum: Languages is designed to enable all students to engage in learning a language in addition to
English. The design of the Australian Curriculum: Languages recognises the features that languages share as well as the
distinctiveness of specific languages.

There are aspects of the curriculum that pertain to all languages. The key concepts of language, culture and learning, as
described in the Shape of the Australian Curriculum: Languages, underpin the learning area. They also provide the basis for
a common rationale and set of aims for all languages.

The Australian Curriculum: Languages includes language—specific curricula for world languages and a Framework for
Aboriginal Languages and Torres Strait Islander Languages.

Language specificity

The curriculum content and achievement standards are different for each specific language because of inherent differences in
the languages themselves.

Each language has its own distinctive structure, systems, conventions for use, related culture(s), place in the Australian and
international communities, as well as its own history in Australian education.

Diversity of language learners

Understanding who learners are, as language learners and as young people, is the starting point for developing their language
learning. An increasingly varied range of students now study languages in Australian classrooms. The changing pattern of
migration to Australia is extending the range of languages students bring with them to school. Education systems seek to
provide for this diversity of language background and for the fact that languages classrooms include students with varying
degrees of experience of and proficiency in the language being learnt, as well as their particular affiliations with additional
languages.

Learners come to learning languages with diverse linguistic, cultural and personal profiles, bringing distinctive biographies which
include individual histories; biographies; previous experiences of and relationships with the target language and particular
motivations, expectations, and aspirations.

As unique, social and cultural beings, students interpret the world and make sense of their experiences through their own social
and cultural traditions, understanding and values.

Learners of languages in Australia comprise three major groups:

e second language learners
e background language learners
o first language learners.

Second language learners are those who are introduced to learning the target language at school as an additional, new
language. The first language used before they start school and/or the language they use at home is not the language being
learnt.
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Background language learners are those who may use the language at home, not necessarily exclusively, and have varying
degrees of knowledge of and proficiency in the language being learnt. These learners have a base for literacy development in
the language.

First language learners are users of the language being learnt who have undertaken at least primary schooling in the target
language. They have had their primary socialisation as well as initial literacy development in that language and use the target
language at home. For Aboriginal languages and Torres Strait Islander languages, first language learners are learners whose
primary socialisation is in the language being learnt and who may or may not have yet developed initial literacy.

Within each of these groups, there are differences in proficiency in the language being learnt. It is acknowledged that the span
of language experiences of background learners is particularly wide, and learners in this group are likely to have quite diverse
affiliations with the target language. Nevertheless, for pragmatic reasons, it is not feasible to identify further groupings.

A framework is being developed for Aboriginal languages and Torres Strait Islander languages that caters for different learner
pathways that also take into account the state of the particular language involved.

Rationale
Through learning languages, students acquire:

e communication skills in the language being learnt
e an intercultural capability, and an understanding of the role of language and culture in communication

e a capability for reflection on language use and language learning.

Language learning provides the opportunity for students to engage with the linguistic and cultural diversity of the world and its
peoples, to reflect on their understanding of experience in various aspects of social life, and on their own participation and ways
of being in the world.

Learning languages broadens students’ horizons in relation to the personal, social, cultural and employment opportunities that
an increasingly interconnected and interdependent world presents. The interdependence of countries and communities means
people in all spheres of life are required to negotiate experiences and meanings across languages and cultures. Despite its
status as a world language, a capability in English only is no longer sufficient. A bilingual or plurilingual capability is the norm in
most parts of the world.

Learning languages:

e extends the capability to communicate and extends literacy repertoires
e strengthens understanding of the nature of language, of culture, and of the processes of communication
e develops intercultural capability

e develops understanding of and respect for diversity and difference, and an openness to different experiences and
perspectives

e develops understanding of how culture shapes worldviews and extends learners’ understanding of themselves, their own
heritage, values, culture and identity

e strengthens intellectual, analytical and reflective capabilities, and enhances creative and critical thinking.

Learning languages also contributes to strengthening the community’s social, economic and international development
capabilities. Language capabilities represent linguistic and cultural resources through which the community can engage socially,
culturally and economically, in domains which include business, trade, science, law, education, tourism, diplomacy, international
relations, health and communications.
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Learning Aboriginal languages and Torres Strait Islander languages meets the needs and rights of young people to learn their
own languages and recognises their significance in the language ecology of Australia. For Aboriginal and Torres Strait Islander
students, learning their own languages is crucial to overall learning and achievements, to developing a sense of identity and
recognition and understanding of language, culture, Country and Place. For all students, learning Aboriginal languages and
Torres Strait Islander languages provides a distinctive means of understanding the country in which they live, including the
relationship between land, the environment and people. The ongoing and necessary reclamation and revitalisation of these
languages also contribute to reconciliation.

Aims
The Australian Curriculum: Languages aims to develop the knowledge, understanding and skills to ensure students:

e communicate in the target language

e understand language, culture, and learning and their relationship, and thereby develop an intercultural capability in
communication

e understand themselves as communicators.

These three aims are interrelated and provide the basis for the two organising strands: Communicating and Understanding. The
three aims are common to all languages.

Key ideas
Language and culture

The interrelationship of language, culture and learning provides the foundation for the Australian Curriculum: Languages.

In the languages learning area the focus is on both language and culture, as students learn to communicate meaningfully
across linguistic and cultural systems, and different contexts. This process involves reflection and analysis, as students move
between the new language being learnt and their own existing language(s). It is a reciprocal and dynamic process which
develops language use within intercultural dimensions of learning experiences. It is not a ‘one plus one’ relationship between
two languages and cultures, where each language and culture stay separate and self-contained. Comparison and referencing
between (at least) two languages and cultures build understanding of how languages ‘work’, how they relate to each other and
how language and culture shape and reflect experience; that is, the experience of language using and language learning. The
experience of being in two worlds at once involves noticing, questioning and developing awareness of how language and culture
shape identity.

Structure

Learner background and time-on-task are two major variables that influence language learning and they provide the basis for
the structure of the Australian Curriculum: Languages. These variables are addressed through the specification of content and
the description of achievement standards according to pathways and learning sequences respectively.

Pathways

In the Australian Curriculum: Languages, pathways for second language learners, background language learners and first
language learners have been developed as appropriate to cater for the dominant group(s) of students learning each specific
language within the current Australian context. For the majority of languages, one curriculum pathway has been developed for
Years F—10, catering for the dominant cohort of learners for that language in the current Australian context. For Chinese,
pathways have been developed for three learner groups: first language learners, background language learners and second
language learners.
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The Framework for Aboriginal languages and Torres Strait Islander Languages includes three learner pathways:

o first language learner pathway
e revival language learner pathway

e second language learner pathway.

Sequences of learning

The design of the Australian Curriculum: Languages takes account of different entry points into language learning across
Foundation — Year 10, which reflects current practice in languages.

For the second language learner pathway and the background language learner pathway, there are two learning sequences:

e Foundation—Year 10 sequence
e Years 7-10 (Year 7 Entry) sequence.

For the first language learner pathway, there is one learning sequence:

e Years 7-10 (Year 7 Entry) sequence.

Content and achievement standards are described initially in a three-year band for Foundation—Year 2 followed by two-year
bands of learning: Years 3—4; Years 5-6, Years 7-8 and Years 9-10.

The Framework for Aboriginal Languages and Torres Strait Islander Languages is written in the bands Foundation — Year 2,
Years 3-6 and Years 7-10. In the absence of pedagogical evidence across the country for all these languages, the broader
band distinctions provide maximum local flexibility in curriculum development.

Content structure

The content of the Australian Curriculum: Languages is organised through two interrelated strands which realise the three aims.
The two strands are:

e Communicating: using language for communicative purposes in interpreting, creating and exchanging meaning

e Understanding: analysing language and culture as a resource for interpreting and creating meaning.

The strands reflect three important aspects of language learning:
1) communication
2) analysis of aspects of language and culture

3) reflection that involves

o reflection on the experience of communicating

e reflection on comparative dimensions of the languages available in students’ repertoires (for example, the first language in
relation to second language and self in relation to others).

Strands and sub-strands
A set of sub-strands has been identified within each strand, which reflects dimensions of language use and the related content

to be taught and learned. The strands and sub-strands do not operate in isolation but are integrated in relation to language use
for different purposes in different contexts. The relative contribution of each sub-strand differs for described languages,
pathways and bands of learning. The sub-strands are further differentiated according to a set of ‘threads’ that support the
internal organisation of content in each sub-strand. These ‘threads’ are designed to capture (1) range and variety in the scope of
learning and (2) a means for expressing the progression of content across the learning sequences.

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 7 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Diagram 1: Relationship between strands and sub-strands

The following table provides a brief description of each of the strands and sub-strands.

Strand Sub-strand | Description
Communicating: 1.1 Interacting orally and in writing to exchange, ideas, opinions,
Using language for communicative purposes in | Socialising | experiences, thoughts and feelings; and participating in
interpreting, creating and exchanging meaning. planning, negotiating, deciding and taking action.
1.2 Obtaining, processing, interpreting and conveying information
Informing through a range of oral, written and multimodal texts;

developing and applying knowledge.

1.3 Creating | Engaging with imaginative experience by participating in,
responding to and creating a range of texts, such as stories,
songs, drama and music.

1.4 Moving between languages and cultures orally and in writing,

Translating | recognising different interpretations and explaining these to
others.

1.5 Participating in intercultural exchange, questioning reactions

Reflecting and assumptions; and considering how interaction shapes
communication and identity.

Understanding: 2.1 Systems | Understanding language as a system, including sound,

Analysing and understanding language and of language | writing, grammatical and textual conventions.

culture as resources for interpreting and

shaping meaning in intercultural exchange. 2.2 Understanding how languages vary in use (register, style,
Language standard and non-standard varieties) and change over time
variation and place.
and change

2.3 The role | Analysing and understanding the role of language and culture
of language | in the exchange of meaning.
and culture

Student diversity
ACARA is committed to the development of a high-quality curriculum that promotes excellence and equity in education for all
Australian students.
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All students are entitled to rigorous, relevant and engaging learning programs drawn from the Australian Curriculum:
Languages. Teachers take account of the range of their students’ current levels of learning, strengths, goals and interests and
make adjustments where necessary. The three-dimensional design of the Australian Curriculum, comprising learning areas,
general capabilities and cross-curriculum priorities, provides teachers with flexibility to cater for the diverse needs of students
across Australia and to personalise their learning.

More detailed advice for schools and teachers on using the Australian Curriculum to meet diverse learning needs is available
under Student Diversity on the Australian Curriculum website.

Students with disability

The Disability Discrimination Act 1992 and the Disability Standards for Education 2005 require education and training
service providers to support the rights of students with disability to access the curriculum on the same basis as students without
disability.

Many students with disability are able to achieve educational standards commensurate with their peers, as long as the
necessary adjustments are made to the way in which they are taught and to the means through which they demonstrate their
learning.

In some cases curriculum adjustments are necessary to provide equitable opportunities for students to access age-equivalent
content in the Australian Curriculum: Languages. Teachers can draw from content at different levels along the Foundation to
Year 10 sequence. Teachers can also use the extended general capabilities learning continua in Literacy, Numeracy and
Personal and social capability to adjust the focus of learning according to individual student need.

English as an additional language or dialect

Languages play a crucial role in the educational experience of students and in the curriculum as a whole. Given the diversity of
students in Australian education, it is important to recognise that a range of languages is used either as part of the formal
curriculum or as part of learners’ socialisation within and outside the school.

Learners bring their first language or languages as the one(s) they use for their initial socialisation in their family or community.
For the majority, this is English. For many, it can be a range of different languages. Learners also encounter the language or
languages of instruction at school. For most in Australia, this is English. For many students in Australia, the language of
instruction is not the same as their first language. These students may learn through English as an additional language/dialect
(EALD) programs.

In contemporary understandings of language acquisition, development and learning all the languages learners experience in
their socialisation and education form part of learners’ distinctive linguistic and cultural repertoires. These are variously
developed by both the experience of schooling and broader social community experience. These repertoires are an integral part
of learners’ identities and what they bring to the learning of additional languages as part of the languages learning area within
the school curriculum.

While the curriculum for languages primarily addresses the learning of languages, this learning cannot be separated from the
development of learners’ more general communicative repertoires. It is through such a relational and holistic approach to
languages education that learners develop their capabilities in knowing and using multiple languages. Learners extend their
communicative and conceptual development, learning and identity formation.

In various kinds of bilingual programs, students are afforded an opportunity to learn through the medium of English and another
language (learners’ first or additional language). These programs are of particular value in ensuring learners continue to develop
at least two languages that are of value to them. They are of value to both their conceptual development and learning and to
their identity formation.
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Aboriginal and Torres Strait Islander communities recognise the importance of literacy to their children. They support literacy
education programs that are founded on establishing literacy in their children’s first language. These are the Aboriginal and
Torres Strait Islander languages their communities use. Literacy in English is regarded as concomitant on first establishing
students’ literacy in their first language. Although most bilingual programs in Aboriginal and Torres Strait Islander languages are
designed to help students’ transition into learning in English, their fundamental value is in the development of bilingual literacy.
Strengthening the bilingual literacy of Aboriginal and Torres Strait Islander students can significantly contribute to improving
their overall academic achievement and success.

A national English as an Additional Language or Dialect: Teacher Resource has been developed to support teachers in
making the Australian Curriculum: Foundation — Year 10 in each learning area accessible to EALD students.

Gifted and talented students

Teachers can use the Australian Curriculum: Languages flexibly to meet the individual learning needs of gifted and talented
students.

Teachers can enrich learning by providing students with opportunities to work with learning area content in more depth or
breadth; emphasising specific aspects of the general capabilities learning continua (for example, the higher order cognitive skills
of the Critical and creative thinking capability); and/or focusing on cross-curriculum priorities. Teachers can also accelerate
student learning by drawing on content from later levels in the Australian Curriculum: Languages and/or from local state and
territory teaching and learning materials.

General capabilities

In the Australian Curriculum, general capabilities encompass knowledge, skills, behaviours, and dispositions that, together with
curriculum content in each learning area and the cross-curriculum priorities, will enable students to live and work successfully in
the 21st century.

There are seven general capabilities:

e literacy

e numeracy

e information and communication technology (ICT) capability
e critical and creative thinking

e personal and social capability

e ethical understanding

e intercultural understanding.

In the Australian Curriculum: Languages, general capabilities are identified wherever they are developed or applied in content
descriptions.

They are also identified where they offer opportunities to add depth and richness to student learning through content
elaborations. Icons indicate where general capabilities have been identified in languages content. Teachers may find further
opportunities to incorporate explicit teaching of the capabilities, depending on their choice of activities.

Detailed descriptions and elaborations of each of the general capabilities and the way these capabilities may be developed,
including learning continua, can be found in the Australian Curriculum website: www.australiancurriculum.edu.au

Literacy
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Learning languages develops overall literacy. It is in this sense ‘value added’, strengthening literacy-related capabilities that are
transferable across languages, both the language being learnt and all other languages that are part of the learner’s repertoire.
Languages learning also strengthens literacy-related capabilities across domains of use, such as the academic domain and the
domains of home language use, and across learning areas.

Literacy development involves conscious attention and focused learning. It involves skills and knowledge that need guidance,
time and support to develop. These skills include the:

e ability to decode and encode from sound to written systems
e the learning of grammatical, orthographic and textual conventions

e development of semantic, pragmatic and interpretative, critical and reflective literacy skills.

Literacy development for second language learners is cognitively demanding. It involves these same elements but often without
the powerful support of a surrounding oral culture and context. The strangeness of the additional language requires scaffolding.
In the language classroom, analysis is prioritised alongside experience. Explicit, explanatory and exploratory talk around
language and literacy is a core element. Learners are supported to develop their own meta—awareness, to be able to think and
talk about how the language works and about how they learn to use it. Similarly, for first language learners, literacy development
that extends to additional domains and contexts of use requires comparative analysis that extends literacy development in their
first language and English.

Numeracy

Learning languages affords opportunities for learners to use the target language to develop skills in numeracy, to understand,
analyse, categorise, critically respond to and use mathematics in different contexts. This includes processes such as using and
understanding patterns, order and relationships to reinforce concepts such as number, time or space in their own and in others’
cultural and linguistic systems.

Information and communication technology (ICT) capability

Learning languages is enhanced through the use of multimodal resources, digital environments and technologies in the target
language. Accessing live target language environments and texts via digital media contributes to the development of information
technology capabilities as well as linguistic and cultural knowledge. Accessing different real-time contexts extends the
boundaries of the classroom.

Critical and creative thinking

In learning a language, students interact with people and ideas from diverse backgrounds and perspectives, which enhances
critical thinking, reflection and encourages creative, divergent and imaginative thinking. By learning to notice, connect, compare
and analyse aspects of the target language, students develop critical, analytic and problem-solving skills.

Personal and social capability

Interacting effectively in an additional language and with people of diverse language backgrounds involves negotiating and
interpreting meaning in a range of social and cultural situations. This involves understanding and empathising, which are
important elements of social and intercultural competence. Being open-minded and recognising that people view and
experience the world in different ways, and learning to interact in a collaborative and respectful manner are key elements of
personal and social competence.

Ethical understanding
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When learning another language, students are taught explicitly to acknowledge and value difference in their interactions with
others and to develop respect for diverse ways of perceiving and acting in the world. Opportunities are provided to monitor and
to adjust their own ethical points of view. In learning Aboriginal and Torres Strait Islander languages, students should consider
appropriate ethical behaviour in terms of engaging with the owners and custodians of the languages. Similar consideration is
required when interpreting and translating or when collecting and analysing primary research data.

Intercultural understanding

The development of intercultural understanding is a central aim of learning languages, as it is integral to communicating in the
context of diversity, the development of global citizenship and lifelong learning. Students bring to their learning various
preconceptions, assumptions and orientations shaped by their existing language(s) culture(s) to their learning that can be
challenged by the new language experience. Learning to move between the existing and new languages and cultures is integral
to language learning and is the key to the development of students’ intercultural capability. By learning a new language, or
learning to use an existing language in new domains and contexts, students are able to notice, compare and reflect on things
previously taken for granted; to explore their own linguistic, social and cultural practices as well as those associated with the
target language. They begin to see the complexity, variability and sometimes the contradictions involved in using language.

Learning a new language does not require forsaking the first language. It is an enriching and cumulative process, which
broadens the learners’ communicative repertoire, providing additional resources for interpreting and making meaning. Learners
come to realise that interactions between different people through the use of different languages also involves interactions
between the different kinds of knowledge, understanding and values that are articulated through language(s) and culture(s).
They realise that successful intercultural communication is not only determined by what they do or say, but also by what
members of the other language and culture understand from what they say or do.

Cross-curriculum priorities

The Australian Curriculum gives special attention to three cross-curriculum priorities:

e Aboriginal and Torres Strait Islander histories and cultures
e Asia and Australia’s engagement with Asia

e sustainability.

The cross-curriculum priorities are embedded in the curriculum and will have a strong but varying presence depending on their
relevance to each of the learning areas.

Aboriginal and Torres Strait Islander histories and cultures

Aboriginal and Torres Strait Islander communities are strong, rich and diverse. Aboriginal and Torres Strait Islander identity is
central to this priority. It is intrinsically linked to living and learning in Aboriginal and Torres Strait Islander communities, deep
knowledge of traditions and holistic world view.

A conceptual framework based on Aboriginal and Torres Strait Islander peoples’ unique sense of identity has been developed
as a tool for embedding Aboriginal and Torres Strait Islander histories and cultures within the Australian curriculum. This sense
of identity is approached through the interconnected concepts of Country/Place, people and culture. Embracing these elements
enhances all areas of the curriculum.

The Aboriginal and Torres Strait Islander priority provides opportunities for all learners to deepen their knowledge of Australia by
engaging with the world’s oldest continuous living cultures. This knowledge and understanding will enrich their ability to
participate positively in the evolving history of Australia.
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A direct way of learning about and engaging with diverse Aboriginal and Torres Strait Islander communities is to learn an
Aboriginal language and/or a Torres Strait Islander language. There is an inseparable connection between Aboriginal languages
and Torres Strait Islander languages and land/sea, Country/Place, the environment, fauna and flora. Aboriginal and Torres
Strait Islander histories and cultures are an integral part of the learning of Aboriginal languages and Torres Strait Islander
languages.

In learning all languages, there is a scope for making interlinguistic and intercultural comparisons across languages, including
Aboriginal and Torres Strait Islander languages, to develop understanding of concepts related to the linguistic landscape of
Australia and to the concepts of language and culture in general.

Asia and Australia’s engagement with Asia

In the Australian Curriculum: Languages, the cross-curriculum priority of Asia and Australia’s engagement with Asia enables the
development of rich and engaging content and contexts for developing students’ capabilities to engage with the languages and
cultures of Asia and of people of Asian heritage within Australia.

The Australian Curriculum: Languages enables students to learn the languages of the Asian region, learning to communicate
and interact in interculturally appropriate ways, exploring concepts, experiences and perspectives from within and across Asian
cultures.

In the languages learning area, students develop an appreciation for the place of Australia within the Asian region, including the
interconnections of languages and cultures, peoples and communities, histories and economies. Students learn how Australia is
situated within the Asian region, how our national linguistic and cultural identity is continuously evolving both locally, regionally
and within an international context.

Sustainability

In the Australian Curriculum: Languages, the priority of sustainability provides a context for developing students’ capability to
communicate ideas, understanding and perspectives on issues and concepts related to the environment.

The Australian Curriculum: Languages contributes to students’ capabilities to investigate, analyse and communicate concepts
and understandings related to sustainability in broad contexts, and to advocate, generate and evaluate actions for sustainable
futures. Within each language, students engage with a range of texts focused on concepts related to sustainability.

These include:

e environment

e conservation

e social and political change

e linguistic and cultural ecologies

e change, both within the target language and culture, and across languages and cultures in general.

In this way, students develop knowledge, skills and understanding about sustainability within particular cultural contexts. This is
crucial in the context of national and international concerns about, for example, climate change, food shortages and alternative
ways of caring for land and agriculture. Through developing a capability to interact with others, negotiating meaning and mutual
understanding respectfully and reflecting on communication, students learn to live and work in ways that are both productive
and sustainable.

Learning Aboriginal languages and Torres Strait Islander languages contributes to the global effort to exchange knowledge
among people with varied practices in caring for the land. It also contributes to the reconciliation process in Australia and goals
for language revival.
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Languages

Glossary

abstract symbols

can include: speech, sign language, Braille, alphabet, whole words, pictographs and line
drawings

Accent

A manner of pronunciation of a language which marks speakers as belonging to identifiable categories such as geographical or
ethnic origin, social class or generation.

Accent marks

Marks placed on a letter to indicate pronunciation, stress or intonation, or to indicate a different meaning or different
grammatical usage for the word within which they appear. For example, résumé, pifiata, ou/ou.

Accuracy

Production of structurally correct forms of the target language.

Adjective

A word that modifies or describes a noun or pronoun. For example, astonishing in an astonishing discovery.

Adverb

A word class that may modify or qualify a verb, an adjective or another adverb. For example, beautifully in she sings beautifully;
really in he is really interesting; very and slowly in she walks very slowly.

Adverbial

A word or group of words that functions as an adverb.

adverbs

a word class that may modify a verb (for example, 'beautifully' in 'She sings beautifully'), an
adjective (for example 'really' in 'He is really interesting') or another adverb (for example 'very' in
'She walks very slowly'). In English many adverbs have an -ly ending.
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Aesthetic

Relates to a sense of beauty or appreciation of artistic expression.

Alliteration

A recurrence of the same consonant sounds at the beginning of words in close succession (for example, ripe, red raspberry)

Audience

Intended readers, listeners or viewers.

audiences

the intended group of readers, listeners or viewers that the writer, designer, flmmaker or
speaker is addressing

Authentic (texts/materials)

Texts or materials produced for ‘real-life’ purposes and contexts as opposed to being created specifically for learning tasks or
language practice.

Author

A composer or originator of a work (for example, a novel, film, website, speech, essay, autobiography).

behaviours that are not intentionally directed at another person

can include vocalising, turning away, startling, relaxing, frowning, smiling, blinking. The meaning
of these behaviours is reliant on a communication partner interpreting and attributing meaning to
them.

Bilingualism

An ability to use two or more languages.

Biography

A detailed account of an individual’s life; a text genre that lends itself to different modes of expression and construction. In the
context of intercultural language learning, the concept of biography can be considered in relation to identity, to the formation of
identity over time, and to the understanding that language is involved in the shaping and expressing of identity.
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Character components

Individual elements of a written character which have a separate linguistic identity.

Characters

(i) graphic symbols used in writing in some languages

(ii) assumed roles in dramatic performance

Clause

A grammatical unit that contains a subject and a predicate (verb) and expresses the complete proposition.

clauses

a grammatical unit that refers to a happening or state (for example, 'The netball team won'
[happening], 'The cartoon is an animation' [state]). A clause usually contains a subject and a
verb group/phrase (for example, 'The team [subject] has played [verb group/phrase] a fantastic
game'), which may be accompanied by an object or other complements (elements that are
closely related to the verb — for example, 'the match' in "The team lost the match') and/or
adverbials (for example, 'on a rainy night' in 'The team won on a rainy night').

CLIL

Content and language integrated learning. An approach to learning content through an additional language.

Code-switching

A use of more than one language in a single utterance. For example, Papa, can you buy me a panini, please? A common
feature of bilingual and multilingual language use.

Cognates

Similar or identical words which have shared origins. For example, father (English), Vater (German) and pater (Latin) have a
shared origin. Gratitude (English) and gratitud (Spanish) are both derived from gratitudo (Latin). English ship and skiff share the
same Germanic origin.
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Cohesion

Grammatical or lexical relationships that bind different parts of a text together and give it unity. Cohesion is achieved through
various devices such as connectives, ellipses and word associations. These associations include synonyms, antonyms (for
example, study/laze about, ugly/beautiful), repetition (for example, work, work, work — that’s all we do!) and collocation (for
example, friend and pal in, My friend did me a big favour last week. She’s been a real pal.)

cohesion

grammatical or lexical relationships that bind different parts of a text together and give it unity.
Cohesion is achieved through various devices such as connectives, ellipses and word
associations (sometimes called lexical cohesion). These associations include synonyms,
antonyms (for example, 'study/laze about', 'ugly/ beautiful'), repetition (for example, 'work, work,
work — that's all we do!") and collocation (for example, 'friend' and 'pal' in, 'My friend did me a big
favour last week. She's been a real pal.')

Collocation

Words that typically occur in close association and in particular sequence. For example, salt and pepper rather than pepper and
salt and ladies and gentlemen rather than gentlemen and ladies.

Communication

A mutual and reciprocal exchange of meaning.

Communicative competence

An acquired capability to understand and interact in context using the target language (TL). Defined by the use of appropriate
phonological, lexical, grammatical, sociolinguistic and intercultural elements.

Complex sentence

A sentence with more than one clause. In the following examples, the subordinate clauses are indicated by square brackets: /
took my umbrella [because it was raining]; The man [who came to dinner] is my brother.

complex sentence

has one or more subordinate clauses. In the following examples, the subordinate clauses are
indicated by square brackets: 'l took my umbrella [because it was raining].'; '[Because | am
studying for an exam], my time is limited."; and 'The man [who came to dinner] is my brother.'
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Complexity

A degree to which language use is complex as opposed to simple. Elements of language complexity include:

Composing
A process of producing written, spoken, graphic, visual or multi-modal texts. It includes:

It also includes applying knowledge and control of language forms, features and structures required to complete the task.

Compound sentence

A sentence with two or more main clauses of equal grammatical status, usually marked by a coordinating conjunction such as
or, and, but. In the following examples, the main clauses are indicated by square brackets: [Alice came home this morning] [but
she didn't stay long]. [Kim is an actor], [Pat is a teacher], [and Sam is an architect].

compound sentences

has two or more main clauses of equal grammatical status, usually marked by a coordinating
conjunction such as 'and', 'but' or 'or'. In the following examples below, the main clauses are
indicated by square brackets: '[Jill came home this morning] [but she didn't stay long]."; '[Kim is
an actor], [Pat is a teacher], [and Sam is an architect]'.

comprehension strategies

strategies and processes used by readers to make meaning from texts. Key comprehension
strategies include: activating and using prior knowledge; identifying literal information explicitly
stated in the text; making inferences, based on information in the text and their own prior
knowledge; predicting likely future events in a text; visualising by creating mental images of
elements in a text; summarising and organising information from a text; integrating ideas and
information in texts; and critically reflecting on content, structure, language and images used to
construct meaning in a text.

Comprehension strategies
Strategies and processes used by listeners, readers and viewers of text to understand and make meaning. These include:

e making hypotheses based on illustrations or text layout
e drawing on language knowledge and experience (for example, gender forms)
e listening for intonation or expression cues

e interpreting grapho-phonic, semantic and syntactic cues.
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Comprehension/comprehending

An active process of making/constructing/deciphering meaning of language input through listening, reading, viewing, touching
(as in braille) and combinations of these modes. It involves different elements: decoding, working out meaning, evaluating and
imagining. The process draws upon the learner’s existing knowledge and understanding, text—processing strategies and
capabilities; for example, inferencing or applying knowledge of text types and social and cultural resources.

Concrete language

A language used to refer to the perceptible and material world and to particular persons, places and objects. For example,
school, girl, as opposed to abstract language, used to refer to ideas or concepts removed from the material world such as
peace, kindness, beauty.

concrete symbols

can include: whole or part of real objects; a miniature version of the real object; photographs;
pictures (pictures must clearly depict the object)

Conjunction

A part of speech that signals relationships between people, things, events, ideas. For example, Sophie and her mother might
come and visit, or they might stay at home. The conjunction and links the two participants, while or links alternative options.

conjunction

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as 'and’, 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after’, 'when',
'‘because’, 'if and 'that'.

conjunctions

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as ‘and’, 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after’, ‘when’,
'‘because’, 'if and 'that'.

Content

A subject matter used as a vehicle for language learning.
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context

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.

Context

An environment and circumstances in which a text is created or interpreted. Context can include the general social, historical
and cultural conditions in which a text exists or the specific features of its immediate environment, such as participants, roles,
relationships and setting. The term is also used to refer to the wording surrounding an unfamiliar word that a reader or listener
uses to understand its meaning.

contexts

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.

Convention

An accepted language or communicative practice that has developed and become established over time. For example, use of
punctuation or directionality.

conventional behaviours

can include: speech, actions, formal gesture (eg head nod, shake, wave hello/goodbye),
directing others' attention and pointing.

conventions

an accepted language practice that has developed over time and is generally used and
understood (for example, use of punctuation)

create

develop and/or produce spoken, written or multimodal texts in print or digital forms

Create

Develop and/or produce spoken, written or multimodal texts in print or digital forms.
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Cues

Sources of information used to facilitate comprehension of language, that may be visual, grammatical, gestural or contextual.

Culture

In earlier models of language teaching and learning, culture was represented as a combination of literary and historical
resources, and visible, functional aspects of a community group’s way of life such as food, celebrations and folklore. While
these elements of culture are parts of cultural experience and organisation, current orientations to language teaching and
learning employ a less static model of culture. Culture is understood as a framework in which things come to be seen as having
meaning. It involves the lens through which:

e people see, think, interpret the world and experience
e make assumptions about self and others

e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations, which shape perspectives and attitudes. It can be defined as
social practices, patterns of behaviour, and organisational processes and perspectives associated with the values, beliefs and
understandings shared by members of a community or cultural group. Language, culture and identity are understood to be
closely interrelated and involved in the shaping and expression of each other. The intercultural orientation to language teaching
and learning is informed by this understanding.

De-centre

A capacity to step outside familiar frames of reference, to consider alternative views, experiences and perspectives and to look
critically and objectively at one’s own linguistic and cultural behaviour.

Decode

A process of working out the meaning of a text. Decoding strategies involve readers/listeners/viewers drawing on contextual,
lexical, alphabetic, grammatical and phonic knowledge to decipher meaning. Readers who decode effectively combine these
forms of knowledge fluently and automatically, using meaning to recognise when they make an error and to self-correct.

Dialect

A variant of a language that is characteristic of a region or social group.

Diaspora

A scattered population with a common origin in a smaller geographical area.
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Digital media

Various platforms via which people communicate electronically.

Digital texts

Audio, visual or multimodal texts produced through digital or electronic technology. They may be interactive and include
animations or hyperlinks. Examples of digital texts include DVDs, websites and e-literature.

digital texts

audio, visual or multimodal texts produced through digital or electronic technology, which may
be interactive and include animations and/or hyperlinks. Examples of digital texts include DVDs,
websites, e-literature

Digraph

Two letters that represent a single sound:

e vowel digraphs have two vowels (for example, ‘o0’, ‘ea’)

e consonant digraphs have two consonants (for example, ‘sh’, ‘th’)

Dipthongs

Two vowel sounds pronounced in a single syllable with the individual vowel sounds distinguished. (For example, hour)

Directionality

A direction in which writing/script occurs, for example, from left to right, right to left.

Encode

A process of changing spoken language into symbols of written/digital language.

Enunciation

A clear and distinct pronunciation of language.
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evaluative language

positive or negative language that judges the worth of something. It includes language to
express feelings and opinions, to make judgments about aspects of people such as their
behaviour, and to assess the quality of objects such as literary works. Evaluations can be made
explicit (for example, through the use of adjectives as in: 'She's a lovely girl', 'He's an awful
man', or 'How wonderful!'). They can also be left implicit (for example, 'He dropped the ball
when he was tackled', or 'Mary put her arm around the child while she wept").

Face

A ‘socio-dynamic’ term which concerns self-delineated worth that comes from knowing one’s status. Relates to concepts such
as reputation, self-respect, honour and prestige. A key element of social relations in Chinese, Japanese and many other
cultures.

Filler

A sound or word used in spoken conversation to signal a pause, hesitation or unfinished contribution. For example, | went to the
station...er... then | caught a train... Frequent use of fillers characterises early stages of second language (L2) development, but
proficient speakers and first language (L1) speakers also use them as an opportunity to reflect or recast.

Fluency

An ability to produce spoken or written language with appropriate phrasing, rhythm and pace. It involves the smooth flow of
language, lack of hesitation or undue pausing and characterises the largely accurate use and automatisation of the target
language.

Form-focused learning activities

Activities designed to rehearse, practise, control and demonstrate particular language structures, forms or features. For
example, drills, rehearsed role plays/dialogues, games and songs, set sequences of language patterns.

Formulaic language

Words or expressions which are commonly used in fixed patterns and learned as such without grammatical analysis. For
example, Once upon a time (story-starter), G'day, how are you going?(greeting in Australian English).

Framing

A way in which elements of text are arranged to create a specific interpretation of the whole.
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framing

the way in which elements in a still or moving image are arranged to create a specific
interpretation of the whole. Strong framing creates a sense of enclosure around elements while
weak framing creates a sense of openness

Genre

A category used to classify text types and language use; characterised by distinguishing features such as subject matter, form,
function and intended audience. Examples of genres typically used in early language learning include greetings, classroom
instructions and apologies. More advanced language proficiency includes the ability to use genres such as narrative or
persuasive text, creative performance and debates.

The language we use and the description of language as a system. In describing language, attention is paid to both structure
(form) and meaning (function) at the level of the word, the sentence and the text.

grammar
the language we use and the description of language as a system. In describing language,

attention is paid to both structure (form) and meaning (function) at the level of the word, the
sentence and the text

Grapho-phonic knowledge

Knowledge of how letters in printed language relate to the sounds of the language and of how symbols (letters, characters)
represent spoken language.

Homophone

A word identical in pronunciation with another but different in meaning (for example, bare and bear, air and heir).

Honorific

A grammatical form, typically a word or affix, that has at least part of its meaning the relative social status of the speaker in
relation to the addressee, other participant or context. Parts of speech which signify respect, politeness and emphasize social
distance or status.

Hybrid texts

Composite texts resulting from a mixing of elements from different sources or genres. For example, email, which combines the
immediacy of talk and the expectation of a reply with the permanence of print.
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Hypermedia

A multimedia system in which related items and forms of information, such as data, texts, graphics, video and audio, are linked
and can be presented together by a hypertext program.

Hypertext

A text which contains links to other texts.

Identity

A person’s conception and expression of individuality or group affiliation, self-concept and self-representation. Identity is closely
connected to both culture and language. Thinking and talking about the self is influenced by the cultural frames, which are
offered by different languages and cultural systems. Identity is not fixed. Second language learners’ experience with different
linguistic and cultural systems introduces them to alternative ways of considering the nature and the possibilities associated with
identity.

Ideograph

A graphic character that indicates meanings without reference to the sounds used to pronounce the word.

Idiomatic expressions

A group of (more or less) fixed words having a meaning not deducible from the individual words. Idioms are typically informal
expressions used by particular social groups and need to be explained as one unit (for example, / am over the moon, on thin
ice, a fish out of water, fed up to the back teeth).

Indicative hours

An indication for the purposes of curriculum development of the assumption about learning time on task.

Infinitive

A base form of a verb.

informal behaviours

can include vocalising; turning/pushing/moving away; leaning/moving/reaching towards;
frowning; smiling; blinking; looking at/touching/person; guiding person's hand; pointing
to/touching desired object
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Input

Direct contact with and experience of the target language; the stimulus required for language acquisition and learning. Input can
take multiple forms and be received through different modes.

Intensifiers

Words that are usually used with adjectives to emphasise their meaning and are expressed by means of an adverb (for
example, very interesting, awfully boring)

Intercultural capability

An ability to understand and to engage in the relationship between language, culture and people from diverse backgrounds and
experience. This involves understanding the dynamic and interdependent nature of both language and culture, that
communicating and interacting in different languages involves interacting with values, beliefs and experiences as well as with
words and grammars. An intercultural capability involves being open to different perspectives, being flexible and curious,
responsive and reflective; being able to decentre, to look objectively at one’s own cultural ways of thinking and behaving, and at
how these affect attitudes to others, shade assumptions and shape behaviours. Characteristics of an intercultural capability
include cognitive and communicative flexibility and an orientation and ability to act in ways that are inclusive and ethical in
relation to diversity and difference.

Intercultural language teaching and learning

An orientation to language teaching and learning that informs current curriculum design; framed by the understanding that
language and culture are dynamic, interconnected systems of meaning-making; that proficiency in an additional language
involves cultural and intercultural as well as linguistic capabilities. The focus is on developing communicative proficiency and on
moving between language—culture systems. It includes the reflexive and reciprocal dimension of attention to learners’ own
language(s) and cultural frame(s).

Interpret
In the context of L2 learning, interpret refers to two distinct processes:
e the act of translation from one language to another

e the process of understanding and explaining; the ability to conceive significance and construct meaning, and to explain to
self or others

Intonation

A key component of communication, involving patterns of pitch and melody of spoken language that can be used like
punctuation; for example, to express surprise or suggest a question, to shade, accentuate or diminish emphasis or meaning,
and to regulate turn-taking in conversations.
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Language

A human cognitive and communicative capability which makes it possible to communicate, to create and comprehend meaning,
to build and sustain relationships, to represent and shape knowledge, and to imagine, analyse, express and evaluate.

Language is described and employed:

e as code — comprising systems, rules, a fixed body of knowledge; for example, grammar and vocabulary, sound and
writing systems

e as social practice — used to do things, create relationships, interact with others, represent the world and the self; to
organise social systems and practices in dynamic, variable, and changing ways

e as cultural and intercultural practice — means by which communities construct and express their experience, values,
beliefs and aspirations

e as cognitive process — means by which ideas are shaped, knowledge is constructed, and analysis and reflection are
structured

Language comprehension

A process of interpreting meaning from spoken, written, tactile and multimodal representations of language.

Language features

Features of language that support meaning; for example, sentence structure, noun group/phrase, vocabulary, punctuation,
figurative language. Choices in language features and text structures together define a type of text and shape its meaning.
These choices vary according to the purpose of a text, its subject matter, audience and mode or medium of production.

language features

the features of language that support meaning (for example, sentence structure, noun
group/phrase, vocabulary, punctuation, figurative language). Choices in language features and
text structures together define a type of text and shape its meaning. These choices vary
according to the purpose of a text, its subject matter, audience and mode or medium of
production

Language functions

Varied ways in which language is used to achieve particular purposes; for example, to persuade, to entertain, to apologise, to
argue and/or to compliment.
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Language patterns

Identifiable repeated or corresponding elements in a text. These include patterns of repetition or similarity, such as the repetition
of imperative verb forms at the beginning of each step in a recipe, or the repetition of a chorus after each verse in a song.
Patterns may alternate, as in the call and response pattern of some games, or the to-and-fro of a dialogue. Patterns may also
contrast, as in opposing viewpoints in a discussion or contrasting patterns of imagery in a poem.

Language specificity

Distinguishing features of a particular language. These include lexico-grammatical and textual features, writing system(s),
phonetic systems, and cultural elements which influence language use such as:

e politeness or kinship protocols
e the nature of language communities which use the language
e the historical and/or current relationship of a language with education in Australia

e features of its ‘learnability’ in terms of teaching and learning in the context of Australian schooling.

Language systems

Elements that organise how a language works, including the systems of signs and rules (phonological, syntactic, semantic and
pragmatic) that underpin language use. These systems have to be internalised for effective communication and comprehension.

layout

the spatial arrangement of print and graphics on a page or screen including size of font,
positioning of illustrations, inclusion of captions, labels, headings, bullet points, borders and text
boxes

Learning trajectory

A conceptualised developmental sequence of learning, including learning goals, learning activities, knowledge and skills to be
developed at progressive levels.

Level statements

Descriptions in broad terms of the developmental characteristics of students and their language learning at particular phases
along the Foundation-Year 12 continuum.
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Lexical cohesion

A use of word associations to create links in texts. Links can be made through the use of repetition of words, synonyms,
antonyms and words that are related, such as by class and subclass.

listen

to use the sense of hearing as well as a range of active behaviours to comprehend information
received through gesture, body language and other sensory systems

Literacy resources

Individual resources and capabilities which learners bring to their learning experience; these include text knowledge,
grammatical and vocabulary knowledge, knowledge of phonetic and writing systems. They also include critical, reflective and
intercultural capabilities that support new literacy experience in a different language.

Macro skills

Four major language skills of listening, speaking, reading and writing.

Media texts

Spoken, print, graphic, or electronic communications created for a public audience. They often involve numerous people in their
construction and are usually shaped by the technology used in their production. Media texts studied in different languages can
be found in newspapers, magazines and on television, film, radio, computer software and the internet.
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Mediate

To move between different linguistic and cultural systems, referencing own first language(s)/culture(s) while learning to use and
to understand those of the target language. This movement involves:

e noticing, interpreting, responding sensitively and flexibly

e conveying culturally-shaped ideas, values, experience to others

e exploring how ideas and experiences are represented and conveyed in different languages and cultures
e considering similarities, overlaps, collisions and adjustments

e developing the capacity to communicate and represent different perspectives and interpretations.

Mediating operates in two distinctive ways:

e in practices such as interpreting and translating, with attention to what can happen in these processes in terms of ‘losing’
or ‘gaining’ meaning

e as the element of the learning experience, which involves noticing, responding, comparing and explaining differences in
expression and perspective.

Medium

Resources used in the production and transmission of texts, including tools and materials used (for example, digital text and the
computer, writing and the pen or the keyboard).

Metalanguage

A vocabulary used to discuss language conventions and use ( for example, language used to talk about grammatical terms such
as sentence, clause, conjunction; or about the social and cultural nature of language, such as face, reciprocating, register.)

Mnemonic

Memorising information by use of an aid such as a pattern, rhyme, acronym, visual image.

Modal verb

A verb attached to another verb to express a degree of probability (for example, | might come home) or a degree of obligation
(for example, You must give it to me, You are to leave now).

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 30 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Mode

Various processes of communication: listening, speaking, reading/viewing, signing and writing/creating. Modes are also used to
refer to the semiotic (meaning making) resources associated with these communicative processes, such as sound, print, image
and gesture.

Morpheme

The smallest meaningful unit in the grammar of a language. Morphemes are not necessarily the same as either words or
syllables. The word cat has one morpheme while the word cats has two morphemes: cat for the animal and s to indicate that
there is more than one. Similarly, like has one morpheme while dislike has two: like to describe appreciation and dis to indicate
the opposite. The process of identifying morphemes assists comprehension, vocabulary building and spelling.

Morphology

Principles of word formation and inflection, especially with respect to constituent morphemes.

Multimodal text

A text which involves two or more communication modes; for example, the combining of print, image and spoken text in film or
computer presentations.

multimodal text

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)

multimodal texts

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)

Narrative

A story of events or experiences, real or imagined.

Narrative devices

Techniques used to help in the narrating of a story or reported event. For example, imagery, metaphor, allusion.
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narratives

ways of making sense of the past based on a selection of events. There are different types of
narratives such as accounts of the past that relate a story (for example personal, fictitious) and
historical recounts (such as the course of events during the Second World War)

Neologism

A new word is created, for example, Smartphone, modem, AIDS or an existing word is used in a new way, for example, deadly.

nominalisation

process for forming nouns from verbs (for example, 'reaction’ from 'react' or 'departure’ from
'depart’) or adjectives (for example, 'length' from 'long’, 'eagerness' from 'eager'). Nominalisation
is also a process for forming noun groups/phrases from clauses (for example, 'their destruction
of the city' from 'they destroyed the city'). Nominalisation is a way of making a text more
compact and is often a feature of texts that contain abstract ideas and concepts.

Noun

A part of speech that includes all words denoting physical objects such as man, woman, boy, girl, car,window. These are
concrete nouns. Abstract nouns express intangibles, such as democracy, courage,success, idea.

nouns

a word class that includes all words denoting physical objects such as 'man’, 'woman', 'boy’,
'girl', 'diamond', 'car’, 'window' etc. These are called 'concrete nouns'. 'Abstract nouns' express

intangibles such as 'democracy', 'courage’, 'success', 'fact’, 'idea’.

Oracy

An ability to express oneself in and to understand spoken language; it includes oral and aural proficiency.

Orthography

Writing words with correct letters or characters according to common usage.

Paralanguage

Additional elements of spoken communication which are integrated with vocal (voice) and verbal (words) elements, and
contribute significantly to communication and meaning-making. For example, voice quality, volume and pacing, facial
expressions, gestures, posture and body movement.
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Paralinguistics

A study of paralanguage elements of expression.

Pedagogy

A combination of conceptual knowledge, practical skills and reflective capabilities which constitute the ‘art and science’ of
teaching.

Performance

A use of the language in real situations, putting language knowledge into practice; it involves accuracy, fluency and complexity.

Phoneme

The smallest meaningful unit in the sound system of a language. For example, the word is has two phonemes: /i/ and /s/; ship
has three phonemes: /sh/, /i/, Ip/. A phoneme usually has several manifestations dependent on varying phonological contexts.
For example, the p in pin and spin differs slightly in pronunciation but is regarded as being the same phoneme; that is, as having
the same functional meaning within each word.

Phonics

A relationship between letters or characters and the sounds they make when pronounced. L2 learning involves developing
phonic awareness and proficiency.

phonics

the term used to refer to the ability to identify the relationships between letters and sounds when
reading and spelling

Phonological awareness

Understanding that every spoken word is composed of small units of sound, identifying relationships between letters and
sounds when listening, reading and spelling. It includes understandings about words, rhyme and syllables.

Pragmatics

A study of how context affects communication; for example, in relation to the status of participants, the situation in which the
communication is happening, or the intention of the speaker.
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Prediction

An informed presumption about something that might happen. Predicting at text level can include working out what a text might
contain by looking at the cover, or working out what might happen next in a narrative. Predicting at sentence level includes
identifying what word is likely to come next in a sentence.

Prefix

A meaningful element (morpheme) added before the main part of a word to change its meaning. For example, unhappy.

prefixes

meaningful elements (morphemes) added to the beginning of words to change their meaning
(for example, 'un' to 'happy' to make 'unhappy')

Preposition

A part of speech that precede a noun, noun phrase phrase or pronoun, thereby describing relationships in a sentence in respect
to:

e space/direction (below, in, on, to, under — for example, she sat on the table).
e time (after, before, since — for example, | will go to the beach after lunch).

e those that do not relate to space or time (of, besides, except, despite — for example, he ate all the beans except the purple
ones)

Prepositions usually combine with a noun group or phrase to form a prepositional phrase. For example, in the office, besides
these two articles.

prepositional phrases

typically consist of a preposition followed by a noun group/phrase. Prepositional phrases occur
with a range of functions, including: adverbial in clause structure (for example, 'on the train' in
'We met on the train.'); modifier in noun group/phrase structure (for example, 'with two children'
in 'a couple with two children'); and modifier in adjective group/phrase structure (for example,
'on golf' in 'keen on golf').

Productive language use

One of the two aspects of communication through language (see receptive language) involving the ability to express, articulate
and produce utterances or texts in the target language.

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 34 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Pronoun

A part of speech that refers to nouns, or substituting for them, within and across sentences. For example, Ahmad chose a
chocolate cake. He ate it that evening (where he and it are personal pronouns; and that is a demonstrative pronoun).

Pronunciation

A manner in which a syllable is uttered.

Prosody

Patterns of rhythm, tempo, stress, pitch and intonation used in language; for example, in poetry or public speaking.

Proxemics

A use of space, posture and touch as elements of non-verbal communication.

Purposeful learning

Learning which results from authentic language experiences that involve real purpose and achievable outcomes.

Question

A commonly employed prompt to elicit language use. A key element of scaffolding to support learners’ use of language and to
encourage further contributions. Different types of questions provide different prompts:

e closed questions are questions for which there are predictable answers. For example, What time is it? These are
typically used as prompts for short answers, as a framework for testing comprehension or reviewing facts, and for
routinized interactions. They are frequently used to scaffold early language development.

e open questions are questions with unknown and unpredictable answers that invite and support more elaborated and
extended contributions from learners. For example, How do you feel about that? What do you think might happen next?
They are used as stimulus to discussion, reflection and investigation.

Questions are an important element of intercultural language teaching and learning. The quality of questions determines the
quality and substance of the learning experience. Effective questions relating to the nature of language, culture and identity and
the processes involved in language learning and intercultural experience guide the processes of investigating, interpreting and
reflecting which support new understanding and knowledge development.
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Read

Process visual or tactile symbols (for example, braille), words or actions in order to derive and/or construct meaning. Reading
includes elements of decoding (of sounds and symbols), interpreting, critically analysing and reflecting upon meaning in a wide
range of written, visual, print and non-print texts.

Receptive language

One of the two components of communication through language (see productive language): the ‘receiving’ aspect of language
input, the gathering of information and making of meaning via listening, reading, viewing processes.

Reciprocating

An integrating element of intercultural communication that involves movement and relationship, interpreting and creating
meaning, and understanding the process of doing so. It involves not only the exchange of words but also an exchange of
understanding between the people involved. It comes into play when the learner ‘self’ encounters and interacts with the ‘other’
(the target language speaker, the target language itself as text or experience); when the existing language code and cultural
frame encounters a different code and frame. This experience impacts on the learner’s perspective and sense of identity and on
their usual ways of communicating. Reciprocating involves conscious attention to the process: attention to the self
(intraculturality) and to the likely impact of the self on the other person involved (interculturality). Things previously taken for
granted are noticed in reference to new or different ways. Key elements of reciprocating include conscious attention,
comparison, reflection and analysis:

e recognition that both partners in an exchange are involved in the ‘effort of meaning’

e willingness to work out what the other person means, the cultural and social context they are speaking from and the
perspectives, which frame what they are saying

e making necessary adjustments to own and each other’s input, orientation and stance that will help the exchange to be
successful.

Register

A variety of language used for a particular purpose or in a particular situation, the variation being defined by use as well as user.
For example, informal register or academic register.

Romanisation

A transcription from a differently scripted language, such as Chinese or Japanese, into the Latin alphabet.

Root of a word

A word/word element that cannot be reduced to a smaller unit and from which other words are formed. For example, plant in
replanting.
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Scaffolding

Support provided to assist the learning process or to complete a learning task. Scaffolded language support involves using the
target language at a level slightly beyond learners’ current level of performance, and involves incremental increasing and
decreasing of assistance. Task support provides assistance to perform just beyond what learners can currently do unassisted,
to progress to being able to do it independently. Scaffolding includes modelling and structuring input in ways that provide
additional cues or interactive questioning to activate existing knowledge, probe existing conceptions or cue noticing and
reflecting.

Scanning

A text processing strategy adopted to search for specific words, ideas or information in a text without reading every word. For
example, looking for a word in the dictionary or a name in a phone directory. Scanning involves moving the eyes quickly down
the text looking for specific words and phrases to gain a quick overall impression/to get the gist.

Script

A writing system in which characters or symbols represent components of language (letters, syllables, words).

Semantic knowledge

Knowledge gained at a meaning rather than a decoding level. This involves understanding the relationship between signifiers
(words, phrases, symbols, signs) and the meanings they represent. Semantic information is supported through reference to
prior knowledge, cultural connotations and contextual considerations.

simple sentences

have the form of a single clause (for example, 'David walked to the shops.' or 'Take a seat.")

Skimming

A text processing strategy aimed at gaining information quickly without focusing on every word.

Speak

Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world
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Stereotype

A widely held but fixed and oversimplified image or idea of a particular type of person or thing

Stress

An emphasis in pronunciation that is placed on a particular syllable of a word; for example, she will conduct the orchestra; her
conduct is exemplary.

Suffix

A meaningful element added after the root of a word to change its meaning (for example, to show its tense : —ed in passed.
Common suffixes in English include —ing; —ed; ness; —less; —able).

suffixes

meaningful elements added to the ends of words to change their meaning (for example, to show
its tense: 'ed' in 'passed'). Common suffixes are 'ing', 'ed’, 'ness’, 'less' and 'able’')

Synchronous

Occurring or existing at the same time.

Syntax

An ordering of sentence elements such as words, group/phrases and clauses. In some education settings, the terms syntax and
grammar are used interchangeably.

Talk

Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world

Task

An integrated experience and use of language, set in a context, accomplishing a purpose, focused on meaning. A task provides
an organising structure and context for meaning-focused language learning. Unlike form-focused language activities and
exercises, task-based learning involves the achievement of a goal or authentic outcome. Learners draw from existing language
resources and seek out unfamiliar resources as needed to complete the task. Scaffolding is provided by the teacher via the task
cycle, which includes form-focused teaching. Examples of tasks: researching an issue, sharing ideas and then categorising and
presenting results; planning and having a picnic; designing and publishing an online newsletter.
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Task-based language learning (TBLL)

An orientation to language teaching and learning, which focuses on the use of the language in meaningful and ‘life-like’ tasks
and activities. The completion of the task is not an end in itself, as tasks are part of the overall learning and using of the
language, providing a context and purpose for developing language competence and a means of assessing and evaluating
learning outcomes. Learners work independently and/or collaboratively, draw on existing language resources, generate
solutions to communicative problems, seek out additional or new language and other resources needed to complete the task.
Focused language work, such as grammar knowledge, vocabulary building, social and cultural competence, is integrated with
task preparation and completion processes. Tasks provide opportunities to integrate the four modes of language use, to develop
fluency, complexity and problem-solving capacity, as well as including work on accuracy and focus on form. A task has limits as
a one-off learning event, but is used as a meaningful component of learners’ overall learning progression.

tenses

a grammatical category marked by a verb in which the situation described in the clause is
located in time. For example, present tense 'has' in 'Sarah has a headache' locates the situation
in present time, while past tense 'had' in 'Sarah had a headache' locates it in past time.
However, the relation between grammatical tense and (semantic) time is not always as simple
as this. For example, present tense is typically used to talk about: present states, as in 'He lives
in Darwin'; actions that happen regularly in the present, as in 'He watches television every night';
'timeless' happenings, as in information reports such as 'Bears hibernate in winter'; references
to future events, as in 'The match starts tomorrow' where the tense is present but the time
future. Likewise in 'l thought the match started tomorrow' where the subordinate clause 'the
match started tomorrow' has past tense but refers to future time texts.

Text

An identified stretch of language, used as a means for communication or the focus of learning and investigation. Text forms and
conventions have developed to support communication with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine language with other systems for
communication, such as print text, visual images, soundtrack and spoken word, as in film or computer presentation media.

Text processing strategies

Strategies learners use to decode and understand text. These involve drawing on contextual, semantic, grammatical and phonic
knowledge in systematic ways to work out what a text says. They include predicting, recognising words and working out
unknown words, monitoring comprehension, identifying and correcting errors, reading on and re-reading.

Text structure

Ways in which information is organised in different types of texts (for example, chapter headings, subheadings, tables of
contents, indexes and glossaries, overviews, introductory and concluding paragraphs, sequencing, topic sentences,
taxonomies, cause and effect). Choices in text structures and language features together define a text type and shape its
meaning. Different languages/cultures structure texts differently in many instances.
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text structures

the ways in which information is organised in different types of texts (for example, chapter
headings, subheadings, tables of contents, indexes and glossaries, overviews, introductory and
concluding paragraphs, sequencing, topic sentences, taxonomies, cause and effect). Choices in
text structures and language features together define a text type and shape its meaning.

Text types (genres)

Categories of text, classified according to the particular purposes they are designed to achieve, which influence the features the
texts employ. For example, texts may be imaginative, informative or persuasive; or can belong to more than one category. Text
types vary significantly in terms of structure and language features across different languages and cultural contexts. For
example, a business letter in French will be more elaborated than a similar text in English; a request or an offer of hospitality will
be differently expressed in Japanese or German.

texts

the means for communication. Their forms and conventions have developed to help us
communicate effectively with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine
language with other systems for communication, such as print text, visual images, soundtrack
and spoken word as in film or computer presentation media.

Textual features/conventions

Structural components and elements that combine to construct meaning and achieve purpose, and are recognisable as
characterising particular text types (see language features).

Tone

A use of pitch and contour in spoken language to nuance words and, in some languages, to distinguish lexical or grammatical
meaning. In Chinese, for example, the tones are distinguished by their pitch range (register), duration and contour (shape). All
Chinese syllables have a set tone, which distinguishes it and its meaning from another syllable. However, in certain
environments tones can change or be modified, while in rapid spoken Chinese a great many unstressed syllables carry no tone
at all.

Translation

A process of translating words/text from one language into another, recognising that the process involves movement of
meanings and attention to cultural context as well as the transposition of individual words.

Transliteration

Writing a letter or word using the closest corresponding letter or word from a different language or alphabet.
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Verb

A part of speech which expresses existence, action, state or occurrence. For example, they watch football; she is exhausted;
the day finally came.

auxiliary verb — a verb that combines with another verb in a verb phrase to form tense, mood, voice or condition. For example,
they will go, | did eat lunch, she might fail the exam.

verb

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in "The koala is an Australian mammal').

verb groups

consists of a main verb, alone or preceded by one or more auxiliary or modal verbs as
modifiers. For example, verb groups/phrases: create tense, as in 'He [was happy]', 'She [is
working] at home', 'l [have seen] him before'; express modality using modal verbs such as 'can’,
'may’, 'must’, 'will', 'shall' and so on, as in "You [must be] mad', 'He [will have arrived] by now',
'‘She [may know] them'; and create passive voice, as in 'A photo [was taken]'.

verbs

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in 'The koala is an Australian mammal').

view

observe with purpose, understanding and critical awareness. Some students participate in
viewing activities by listening to an adult or peer describing the visual features of text, diagrams,
pictures and multimedia

voice

in English grammar voice is used to describe the contrast between such pairs of clauses as
"The dog bit me' (active voice) and 'l was bitten by the dog' (passive voice). Active and passive
clauses differ in the way participant roles are associated with grammatical functions. In clauses
expressing actions, like the above examples, the subject of the active (‘the dog') has the role of
actor, and the object ('me') the role of patient; whereas, in the passive, the subject ('I') has the
role of patient and the object of the preposition by ('the dog') the role of actor. In clauses that
describe situations other than actions, such as 'Everyone admired the minister' and 'The
minister was admired by everyone', the same grammatical difference is found, so that the object
of the active ('the minister') corresponds to the subject of the passive; and the subject of the
active (‘everyone') corresponds to the object of the preposition 'by'. And in the literary sense, it
can be used to refer to the nature of the voice projected in a text by an author (for example,
‘authorial voice' in a literary text or 'expert voice' in an exposition).
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Word borrowing

A practice of incorporating words from one language into another. For example, the use of Italian words such as pianissimo,
cannelloni in English and the use of English ICT terms in many languages. The increasing frequency of word-borrowing
between languages reflects intercultural contact, contemporary cultural shifts and practices in a globalised world, issues of ease
of communication and efficiency and technological specialisation.

write

plan, compose, edit and publish texts in print or digital forms. Writing usually involves activities
using pencils, pens, word processors; and/or using drawings, models, photos to represent text;
and/or using a scribe to record responses or produce recorded responses
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Hindi

Overview

Context statement
The place of the Hindi language and associated cultures in Australia and the world

Hindi is an official language of India and Fiji. It is the most widely spoken language of the Indian subcontinent and is also widely
spoken throughout the world in countries that include the United States, the United Kingdom, Canada, Mauritius, the Gulf
countries and Australia. The language and associated cultures have evolved over time due to processes such as colonialism,
globalisation and technological change, and to India’s geopolitical and historical position in the world.

The languages of India belong to several language families. Modern Hindi evolved into a distinct language in the New Indo-

Aryan Period (from the 11th_q2th century). Current understandings of the language are based on the idea of there being a
Modern Standard Hindi (HT=Te f&4T), based on the Khari Boli dialect spoken in the Delhi area and written in Devanagari script.
More broadly, the notion of Hindi also includes a variety of dialect forms that are not covered by this curriculum, such as Braj
Bhasa (s7sT #T9T) and Avad hi (37@4T), which have their own distinctive grammatical standards. Following independence in 1947,
the Indian Government instituted a standardisation of grammar, using the Devanagari script to standardise orthography and
bring about uniformity in writing. The Constituent Assembly adopted Hindi as the Official Language of the Union on 14
September 1949, now celebrated each year as Hindi Day.

Hindi follows a consistent set of grammatical standards that derive from the same roots as classical Sanskrit. Its vocabulary
includes elements not only from Sanskrit but also from Persian, Arabic, Dravidian, other Indian languages and from world
languages such as Turkish, Portuguese and English. The lexicon comprises of words taken directly (dcd3 words) and derived
from Sanskrit (dg¢d words), as well as other languages. Like all languages, Hindi has multiple registers and freely uses loan
words in different registers of speech and writing. Popular everyday registers incorporate many words derived from Persian and
Arabic and increasingly incorporate English loan words and expressions.

Hindi is the first language of a large proportion of the population of India and is spoken by more than half the overall population.
It is an official language in Delhi, Uttar Pradesh, Uttarakhand, Chhattisgarh, Himachal Pradesh, Chandigarh, Bihar, Jharkhand,
Madhya Pradesh, Haryana and Rajasthan. By virtue of its role as a lingua franca, Hindi has also developed regional dialects,
such as Bambaiya Hindi in Mumbai, Dakhini in parts of Telangana and Bangalori Urdu in Bangalore, Karnataka. Hindi’s role as
a lingua franca is evidenced in many forms of popular culture, such as music and film.

Hindi has been an important element of Indian educational systems, both as a first and second language and as a language of
instruction. In non-Hindi states, Hindi may be learnt as the third language.

Significant Indian migration to Australia began in the 1980s and continued through the 1990s. The majority of migrants come to
Australia through family connections, and the number of skilled migrants continue to grow. According to the Australian Census,
in 2011 there were 111,352 Hindi speakers in Australia. Most Indians are multilingual and Hindi is one of the most widely
spoken languages in the Australian Indian community.

The place of the Hindi language in Australian education
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The community’s commitment to maintain and to express Hindi identity through language, culture and religion is reflected in the
strength of Hindi language use in home and community contexts and in well-established after-hours Hindi school programs.
Since 2007, there has been an increase in numbers of students learning Hindi, primarily in community language schools and
weekend language schools in New South Wales, Victoria and South Australia. Some programs are now offered in mainstream
schools, including programs that cater for second language learners. Total student numbers are relatively low, but increasing
enrolments reflect the growing Indian community in Australia and the Australian Government’s commitment to support linguistic
diversity in the community and to develop capabilities in the languages of the region, including Hindi (Australia in the Asian
Century white paper 2012).

The nature of Hindi language learning

Hindi language learning in the context of this curriculum reflects the profile of the cohort of learners for whom it is designed.
They are background language learners, with different levels of familiarity with the language and associated cultures. For many,
this existing capability is more oral than literacy-based, and initial challenges associated with learning relate primarily to literacy
development. Modern Standard Hindi is written in the Devanagari script, which is also used for Sanskrit, Marathi and Nepali. It is
a phonetic script, which accurately represents the sounds and syllabic structure of Hindi. Study of the script involves learning
the 13 sounds classified as vowels in their long and short forms and the 33 consonant sounds, distinguished between
unaspirated and aspirated consonants and of retroflex and dental ‘ta’ and ‘da’ sounds. There are five Persian and Arabic
consonant sounds used in Hindi and represented in script, as well as two ‘flapped’ forms of retroflex ‘r sounds. The syllabic
structure of Hindi is represented in Devanagari by a system where vowels following consonants are represented by symbols
called matra, and two or more consonants can be combined in a syllable without intervening vowels by conjunct forms of
consonants.

Learning the Hindi grammatical system is supported by the regularity of key elements. These include a normative subject-
object-verb sentence structure and the use of postpositions that impact on agreements with nouns, pronouns and adjectives.
Sociolinguistic aspects of Hindi-speaking communities are reflected in aspects of the grammar, such as the system of three
levels of pronouns for ‘you’ and linguistic variations that indicate levels of respect. Hindi is a highly inflected language. All nouns
are grammatically masculine or feminine, so adjectives agree with nouns, and verbs show agreement for both number and
gender. Actions are distinguished not only by time and manner of performance but also through a distinction between habitual
actions and actions completed at a particular time. Learning Hindi involves some complexities at higher levels of study, as
learners need to understand complex combinations of verbs and the use of causative verb forms, and to recognise ways in
which Hindi draws on Sanskrit, Persian and Arabic in the formation of complex compound words in higher registers of speech.

The Hindi language used in the Australian Curriculum reflects the use of Hindi in contemporary times, engaging learners in the
full range of contexts in which the language is presently used in India and Australia.

The diversity of learners of Hindi

The Australian Curriculum: Languages — Hindi is pitched to background language learners, the dominant cohort of learners in
the Australian context. Students vary significantly in terms of language and cultural experience, variability being defined in part
by home language environments, generational language shifts and parental cultural and linguistic backgrounds. Learners may
be first-, second- or third-generation Australians. Some may have established literacy skills in Hindi; others will use Hindi in the
home or community alongside other languages; others will extend their use of it to social or friendship groups. Others may have
learnt the language in large part from forms of mass media, such as Bollywood productions, music and popular fiction. Some
have more receptive than productive language capabilities.

The Australian Curriculum: Languages — Hindi has been developed according to two learning sequences: Foundation — Year
10, and Years 7-10 (Year 7 entry). Teachers will use the curriculum to cater for learners of different backgrounds by making
appropriate adjustments to differentiate learning experiences for these students.
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The intercultural language learning orientation of the curriculum explores the cultural dimension that shapes and is shaped by
languages. Background learners of Hindi already have lived experience of this relationship, ‘living between’ Hindi and English in
the Australian context. The curriculum provides opportunities for analysis, explicit focus and reflection on this lived experience
and further opportunities for students to participate in intercultural experiences, to extend their ways of perceiving and being in
the world, and to understand themselves and others as culturally, bi-culturally and inter-culturally situated.

PDF documents

Resources and support materials for the Australian Curriculum: Languages - Hindi are available as PDF documents.
Languages - Hindi: Sequence of content
Languages - Hindi: Sequence of Achievement - F-10 Sequence

Languages - Hindi: Sequence of Achievement - 7-10 Sequence
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Hindi

Foundation to Year 2

The nature of learners

Children in this pathway enter the early years of schooling with established oracy skills in Hindi, English and sometimes other
languages or dialects. There will be variation in terms of proficiency in Hindi, depending on variables such as home language
environment, generational language shift and parental cultural and linguistic background. Children will have varying degrees of
literacy capability in both/either Hindi and/or English, and share the experience of belonging to worlds in which languages play a
key role. Cognitive and social development at this stage is exploratory and egocentric. The curriculum builds on children’s
interests, sense of enjoyment and curiosity, with an emphasis on active learning and confidence building. Hindi is learnt in
parallel with English language and literacy, which for some children will be being learnt as a second or additional language.
Learning in the two areas differs significantly but each supports and enriches the other.

Hindi language learning and use

Rich language input characterises the first stages of learning. Children are familiar with the sounds and patterns of Hindi, and
their fluency and accuracy are further developed through activities such as rhymes, songs, clapping and action games. Children
identify and use high-frequency expressions and phrases, and recognise the purpose and intention of simple texts. They use
culturally appropriate non-verbal strategies, and produce statements and expressions in response to prompts and cues. They
are supported to use Hindi for different language functions, such as asking and responding to questions, expressing wishes,
responding to directions, and taking turns in games and simple shared learning activities. They notice that the languages that
they know are used differently in different situations and that they themselves communicate differently in some situations when
using Hindi, English or other languages. Creative play provides opportunities for exploring these differences and for using Hindi
for purposeful interaction in some less familiar contexts.

Contexts of interaction

Children interact with each other and the teacher, with some access to wider school and community members. Information and
communications technology (ICT) resources provide additional access to Hindi language and associated cultural experience,
connecting children’s social worlds with those of Hindi-speaking children in communities other than their own. Hindi is the
dominant language used in classroom interactions, routines and activities, supported by the use of English when required. The
early stage of language and literacy development is supported by use of concrete materials and resources, gestures and body
language. Play and imaginative activities, games, music, movement and familiar routines provide essential scaffolding and
context for language development.

Texts and resources

Children engage with a variety of spoken, visual, written and digital texts. They listen and respond to teacher talk, share ideas
and join in songs, rhymes, stories and chants, and various forms of play and simple conversational exchanges. Written and
digital texts include stories, shared Big Books, wall charts and teacher-generated materials, such as games, labels, captions
and flashcards.

Features of Hindi language use
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Children’s familiarity with the spoken form of Hindi supports their introduction to the written form of the language. They make
connections between speech and writing, and are introduced to the Devanagari script, recognising and reproducing written

forms of the 13 sounds classified as vowels and the 33 consonant sounds. They become familiar with the syllabic structure of

the script and the use of matra and conjunct forms of consonants. They recognise basic elements of grammar, such as the
subject-object-verb order of sentences, the placing of adjectives before nouns, eI egehT, Biel srwar, WI-faTal fadel,
agreements for number and gender, &, H, 7T, JFERT, variable use of pronouns and postpositions and the use of simple verbs
to describe actions, 3T, @IAT, WeleT, ElaTT. Writing skills progress from labelling and copying familiar words and phrases to co-
constructing simple texts using familiar vocabulary, language features and sentence structures. As children learn to adjust
language to suit different purposes and situations, they begin to understand how culture shapes language use. They compare
how they feel when they use different languages and how they view different languages and people who use them. This
introduction to the meta-dimension of intercultural learning develops the ability to ‘decentre’, to consider different perspectives
and ways of being, and to become aware of themselves as communicators and cultural participants.

Level of support

Learning is supported via the provision of experiences that are challenging but achievable with appropriate scaffolding and
support. This involves modelling, monitoring and moderating by the teacher; provision of multiple and varied sources of input;
opportunities for revisiting, recycling and reviewing; and continuous cueing, feedback, response and encouragement.

The role of English

While learners are encouraged to use Hindi whenever possible, English is used when appropriate for discussion, comparison,
reflection and explanations. Mixing the two languages is common at this level; it reflects children’s experience in their home
communities.

Foundation to Year 2 Content Descriptions

Communicating

Socialising Elaborations
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Interact with teacher and peers to exchange greetings, talk
about themselves and their families, to express thanks,
wishes, feelings and preferences

[Key concepts: self, family, home, wishes; Key processes:
interacting, greeting, describing]

(ACLHIC001)
B &%

Participate in guided activities, such as songs, games, simple
tasks and transactions, using movement, gestures, pictures
and concrete materials to support meaning

[Key concepts: play, performance, action learning; Key
processes: participating, playing, describing]

(ACLHIC002)
ER>)
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greeting and farewelling each other and the teacher
using appropriate expressions and body language, for
example, joining both hands and bowing the head while
saying sTEd and using terms, such as R f&elT and

using appropriate greetings in different contexts, for
example, 3T SN 31T et §2 FAHAE faeile, gH
g

introducing and describing themselves, their friends and
family members, for example, #RT AT Hidar g1 T F
TS &1 3 9gd GTe] i &1 A AN AT ST &1 A Tgd
eI &1 A 93 97 1 T 5ga IR ) 75 A O w5
| ST ATH GUT | Tg Ui T g |

exchanging phrases used in everyday social interactions,
such as thanking, apologising or offering congratulations,
for example, T=IaTG; ; YFHAT; ATH HAT; TES &, gl
33! aTg! T 91 &

using simple statements to express likes or dislikes,
preferences or feelings, for example, 'ﬁ?ﬁf YeleAT 930G, 2 |
N FohclTel et uHie; w1t & | 3 3erw § | # sgd gu gl
expressing wishes for different kinds of occasions and
events, for example, f&aTel T YH FHAC ; $G HIRF;
A HT TUg

asking and answering questions about each other’s daily
routines at home and at school, for example, g 319s
el §AY H FAT HAT T8 62 H TS dof 6 A1 g | A
fezmerT 3 s g

participating in songs, rhymes and chants, imitating and
repeating sound patterns and experimenting with
alliteration and rhyme, for example, H&ell STeT I =T & ;
TTRE N HTE; TeT ATAT &I &, ATl oY ARG r; T ATATY
HATY

participating in traditional and contemporary games such
as @@, fg, el -33T, Fa83 that involve repetitive
phrases and behaviours, for example, $9T; STecy a1 3G
TehsT; Sgd 3T, ATETer!

using appropriate phrases and expressions when taking
turns in games such as 'Hﬁ?fﬁ??ﬁa' A &S, for
example, JFERT INT; 379 3 qrET BeeT g NfeT Tl

responding to instructions by using actions such as
forming groups, taking up positions or placing/removing
objects in activities that involve concepts such as space,
time and memory

participating in activities that involve competing and
guessing, matching or choosing objects, using modelled
questions and responses and phrases such as & s
IT; JH BR IT; FTET Behl; 376 ieT G M; Tell &l5 o &
SSHATAT AT T

swapping items or describing and classifying objects and
attributes such as shapes, colours and numbers, for
example, 8 isT AT LT MU ? 3R JH HT ool &l &r
A gre A I o
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Recognise and respond to classroom routines and
interactions, such as opening and closing of lessons,
transition activities, following instructions and taking turns
[Key concepts: routines, directions, interactions; Key
processes: listening, responding, interacting]

(ACLHIC003)
B

Informing

Locate specific phrases and points of information in simple
texts such as charts, lists, stories and songs, and use the
information to complete guided oral and written tasks

[Key concepts: information, meaning, context, text; Key
processes: making meaning, predicting, identifying]

(ACLHIC004)

ER R
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using and responding to language that structures
routines such as opening and closing of lessons, for
example, FTHET S4T, §& ST ; fhae @iel; o, & &1
I 39T 31Ts U5H fAHTe; 916 @A g31m; 31 gH | o
Hehel @Y, el [Helsl

participating in daily classroom interactions such as roll
call, naming the months and days of the week and
describing the weather, for example, T 0 EFT%"; chel
HIHAGR §; 3T g el g |

following instructions in learning activities, for example,
fehetier # forg; I I 9eT; TR o1 HHG S=A134T; Fitel e_T
FAT3T R TS T3 97 AT IR I@T; HIAT TS 8 SNAT

using appropriate language to apologise or make
excuses, for example, ATH AT, A T 8T 318 FAIF ...,
or to ask for help, for example, Hg¥ HHAST 6T 3T, FAT
3T 7Y FACE Y Hehl 87

responding with actions, gestures or verbal responses to
teacher instructions such as iR alell; €271 & Gar; AY
3R @, 91 A & ; JIaT Sor

Elaborations

e listening for specific information in stories, rhymes or

songs, such as el S & Sell WRIT; Teh ST TIRET 2T; T
3iT ¥R, using intonation, gestures and facial expressions
to help understanding

recognising simple written words in familiar contexts,
such as labels, captions and story titles

participating in shared readings of Big Book stories about
familiar events or contexts, for example, T I
Eh?ﬂ?l'ﬁ, using pictures, punctuation, intonation and
contextual clues to predict meaning, and recording words
associated with main characters and events

identifying key points in simple spoken, written or digital
texts by miming, drawing, onscreen pointing, clicking or
dragging
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Use simple statements, gestures and support materials to
convey factual information about self, family, friends and the
immediate environment

[Key concepts: self, interests, environment; Key processes:
naming, labelling, describing, presenting]

(ACLHIC005)

ER GRS

Creating

Participate in imaginative texts such as stories, rhymes,
puppet shows, lullabies or action songs, and respond through
singing, dancing, drawing, movement and action

[Key concepts: rhythm, expression, character, response; Key
processes: singing, responding, drawing, evaluating; Key text
types: stories, songs, poems, rhymes]

(ACLHIC0086)

B @
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e labelling or naming classroom items, resources and
personal possessions, for example, #T, Ehﬁ I,
Gf8er, S&ar

e contributing to a class photo story by creating and
readlng captions to their own photos, for example, :ﬁhg%r/
3arF EI or by presenting points of personal information,
H FlFeIC TG &1 A IR Teh el el g1 3 veh 3
forehe f@emsT g

e using simple sentence structures, familiar vocabulary and
supporting gestures to talk about themselves and their
immediate environment, for example, X 9TH Teh ool ST
g1 H urder e AT / Al / qegar / ARGEeR Srar g |

e representing aspects of their daily routines by writing
captions to drawings/pictures or attaching word bubbles,

such as T&Rel =T, A9 T TTeT, TTeh H WeledT|

e participating in ‘Show and Tell’ by presenting and
commenting on items of personal interest, for example,

AT GTeld, STAR ; AT FAAGHG, & eitadr

Elaborations

e participating in songs, rhymes, lullabies, and poems, for
example, TealT Tl GRT, GY ST HERT, TaT & o FRT FIoT
& d, & 81T FHFHAIT, IS 31+, using facial expressions
and gestures to convey meaning

e listening to and viewing Hindi versions of familiar English-
language stories, such as @g 37T, derdr fafeerr, amedr
i & dileT §e¢X, comparing words and expressions in
each language at key points of the story

e responding to stories, rhymes, puppet shows and songs,
such as ST 3R G ; T ATAT g &, T S & ied
dcY through drawing or painting, facial expression or
movement

e comparing their responses to favourite characters or
events in stories, rhymes or songs by making simple
evaluative statements, such as 3T Telleh Focl' Falell H
FeeX TG ¢ FAIT 30eT ffoerat o areihr & 7 &= fear

e responding to rhythmic features by using movement,
facial expressions and gestures to convey meaning, for
example, by learning and performing the Indian and
Australian national anthems S¥eT 319T HeT
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Play with sound patterns, rhythm and rhyme to interpret and
adapt Hindi stories, poems and songs that involve familiar
language and non-verbal forms of expression

[Key concepts: performance, rhythm, expression; Key
processes: performing, imagining, creating, presenting; Key
text types: songs, plays, mime, puppet shows, drawings,
poems]

(ACLHIC007)
E €@ % M

Translating

Explain the meaning of simple Hindi words, phrases and
gestures, noticing similarities or differences with English or
other known languages

[Key concepts: language, meaning, translation; Key
processes: noticing, comparing, translating, explaining]

(ACLHIC008)

E @ &S

Create simple spoken, print or digital texts for the classroom
that combine Hindi and English, such as songs, captions,
picture dictionaries, wall charts or labels

[Key concepts: bilingualism, vocabulary, translation; Key
processes: creating, comparing, matching, comparing]

(ACLHIC009)

El-& ‘:‘.5.563

performing songs, rhymes, and action stories, for
example, 3TTe[-Fdle], Tlel ST SH SH S, BT ToT gl
Tel, using non-verbal expression such as clapping, head
gestures and facial expressions to convey meaning and
express emotion

creating own poems, puppet shows or rhymes by
adapting favourite stories to perform at a school or
community event, for example, ‘Jow) - He=] A &l TS ; olleh-
FUT

creating and presenting own Big Books, story boards or
digital texts based on selected characters or elements of
favourite texts

re-creating stories, rhymes and poems through mime,
dance or captioned drawings

experimenting with devices such as alliteration, word play
or repetition to add to the enjoyment of songs, stories
and poems

Elaborations

recognising that every language has its own words,
sounds and gestures that it uses to make meaning

translating and explaining the meaning of Hindi words
and expressions often used by children of their age, for
example, 37TST!, comparing with expressions they use in
similar situations in English

translating simple classroom texts, such as captions,
signs, word lists, charts

demonstrating body language, gestures or facial
expressions that they use with families and friends when
speaking Hindi, such as moving the head in different
ways to mean different things

explaining why particular forms of behaviour accompany
interactions such as greetings in Hindi, for example,
touching the feet of elders while saying 90TTH to show
respect, and receiving blessings

creating and performing bilingual versions of nursery
rhymes such as et 31X RIfSar; alternating verses in
Hindi and English

creating a bilingual picture dictionary for classroom use,
labelling items in both languages

creating sets of matching vocabulary cards in Hindi and
English and playing Matching Pairs or Memory

creating captions in Hindi and English for photos or
images to create simple bilingual storybooks in print or
digital formats

creating a personal ID card with detgails in both Hindi and
English, for example, TH, e, 31T@! &7 14T, S [T
‘name’, ‘height’, ‘eye colour’, ‘date of birth’

Reflecting Elaborations
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Notice and describe ways in which they use Hindi and English e noticing differences in ways they communicate with
and how these involve different words and behaviours friends and family in Hindi and English, such as using
different forms of address in Hindi for relatives on a

[Key concepts: meaning, culture, difference; Key processes: father's or mother's side of the family, for example, 3T

noticing, comparing, reflecting, describing] S for a father’s sister and HIEY S for a mother’s sister;
and using first names in English when addressing

(ACLHICO010) parents of their friends

@ @ PO GE) e noticing which language they choose to use in which

contexts, and when they mix or switch between Hindi,
English or other languages, for example, when playing
with friends, interacting with grandparents or reciting
prayers

e noticing aspects of Hindi that relate to culture, such as
using terms like I&r when speaking to a woman who is
older but not yet old enough to be addressed as AT

e describing how it feels to use Hindi in the classroom
compared to using it at home or in their community

e developing language for talking about language and
culture, for example, using terms such as ‘difference’,
‘behaviour’ and ‘culture’, and considering questions such

as T 0aT T /R foT el 87

Use simple statements, gestures and support materials to e sharing information about their family background, such
as country or region of origin, languages and dialects
spoken in the home and where extended family members
live

identify themselves as members of different groups, including
their family, community and school

[Key concepts: identity, self, community, culture; key e representing their membership of family, peer or

processes: describing, representing, comparing, reflecting] community groups through pictures or captions to photos

(ACLHICO11) ° disgussing 'the rqle of Hindi ?n their lives, fqr examplel, in
family relationships, in special events or things they like
B 4 S to do
e describing how it feels to use Hindi in different contexts,
for example, when singing or playing games or when
listening to other people using the language

e considering their personal cultural identity, for example,
by discussing how ‘Australian’ or ‘Indian’ they feel in
different situations

Understanding

Systems of language Elaborations
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Recognise the relationship between the sounds and patterns e recognising and reproducing the sounds and letters of

of pronunciation and elements of the Devanagari script, spoken and written Hindi

including the representation of long and short vowels, e building phonic awareness by recognising and
experimenting with sounds and focusing on those that
are new and initially difficult, such as &, ¥, 91, ¥, T, ¢, 41

e learning how the Hindi sound system is conventionally
represented in the Devanagari system by the use of 13
letters classified as vowels (31-31:) and 33 consonants (-

consonants and conjuncts
[Key concepts: pronunciation, characters, writing; Key
processes: listening, distinguishing, reciting, writing]

(ACLHIUO12) g and 3-3)

@ e developing pronunciation skills by singing, reciting,
reproducing and mimicking alphabetic elements in
context

e understanding how vowels are pronounced without any
obstruction of air coming out of the mouth and
consonants are pronounced with obstruction of air by
different parts of the mouth

e recognising that a line on the top of written letters joins
them to make words and establishes spaces between
words &9, T 31d & el |

e practising the writing of Devangari letters ‘hanging’ from a
line, noticing the difference between this and English,
where letters are written above the line d @3 -a, b, c

e recognising the matra form of vowels, such as f3, <, and
distinguishing long and short vowel sounds, such as &,

e identifying and practising pronunciation of vowel sounds
with consonants, for example, 5/, S/

e understanding the formation of conjunct consonants such
as &, 9,3
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Understand elements of Hindi grammar, such as the subject-
object-verb sentence structure, question, answer and
statement forms, agreements for gender and number, the use
of pronouns and postpositions and of verbs in relation to
actions and commands

[Key concepts: grammar, sentences, patterns, rules; Key
processes: noticing, identifying, explaining]

(ACLHIU013)

=

Understand that language is organised as ‘texts’ that take
different forms and use different structures to achieve their
purposes

[Key concepts: text, meaning, language features; Key
processes: recognising, comparing, describing]

(ACLHIUO14)

E

identifying people by using pronouns, such as d#, d,
319, #, AW, JFEN

understanding and responding to imperative verb forms,

such as §& T3, J@T 33T, A a1 Geir |

exploring how to use singular and plural forms, such as
#, g, A, JrerT

referring to objects using cardinal numbers, for example,
T, &1, 9id, ATl

noticing that adjectives are used to describe people,
objects or places and are usually placed before the noun,

for example, eI w5, BYeT e, LT-f8 fodelr

understanding the role of different words for asking
questions, such as Fal? HleT? HaI? FAT?

expressing negation, for example, e, 7, AT

learning the structure of simple statements and
questions, based on models such as A A A el gH
N

understanding that verb forms change according to
gender and n’umber, for example, &ISehT AT %I EECIIIG)
HIGEEEISE]

describing actions using simple verbs, such as 3T, W,

QelaT, lgar

understanding the use of commands and post positions

as in IS QTTT| TH ¥ eNfoIT| Faf o @i

understanding texts as different forms of communication
that can be spoken, written, digital or visual, recognising
that they can be very short, for example, ¥I, or much
longer, for example, JH SRT 3ET 3T

recognising that different types of texts have different
features, for example, repetition and rhythm in action
songs and rhymes, listing of items on a shopping list

using metalanguage to talk about texts, for example, by
naming different genres, such as lullabies, stories,
rhymes, tongue twisters, and by describing typical
features, for example, ‘&gIfT & YEHTA ...", Iy IFFAT

noticing how familiar texts, such as poems or stories, are
sequenced and organised, for example, by identifying
titles, connections between pictures and written texts or
familiar opening lines, such as THgHT Had 8.

Language variation and change Elaborations
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Recognise that different words, expressions and gestures are

used by Hindi speakers to interact with different people in
different situations

[Key concepts: language variation, respect, difference; Key
processes: noticing, selecting, adapting]

(ACLHIU015)
B &%

Recognise that all languages change over time and borrow
words and expressions from each other

[Key concepts: language change, word-borrowing; Key
processes: noticing, comparing, identifying]

(ACLHIU016)
1503

Recognise that Australia is a multicultural society with
communities of speakers of many different languages
including Hindi

[Key concepts: culture, multiculturalism, diversity, family,
community; Key processes: observing, noting, describing,
comparing]

(ACLHIU017)
G ¥ M

recognising that language they use at home or when
playing with friends is sometimes different to language
they use in school, for example, addressing each other
as /d# rather than the more respectful form of 319, or
using the informal pronunciation of J/ar rather than the
formal pronunciation Jg/dg

recognising that children in their class may use different
words and expressions that come from different dialects
and languages

understanding that different forms of address are used to
greet different people, for example, addressing elders as
319, equal or younger people as H and being
addressed by older relatives as S Tg7

understanding that different greetings are used with
people from different community and religious groups, for
example, FTHEA/FAHEHR to a Hindu, 3EHTH 3TelR# to a
Muslim and & & 31I to a Sikh

recognising that languages borrow words and
expressions from each other and that Hindi includes
many words that originated in languages such as
Persian, Arabic and English

identifying loan words and expressions from English used
in Hindi, understanding that they may be pronounced
differently in the two languages, for example, phone is
pronounced as Wi, dollar is pronounced as 3TeRk

finding examples of Hindi words that are used in other
languages, for example, ‘yoga’ (J13T), ‘sari’ (FTar), ‘khaki’
(@), ‘pyjama’ (IRISTHAT)

noticing words that they use in their everyday lives that
come from different languages

understanding that there are many different languages in
the world and in the Australian community and that many
people speak more than one language

exploring the range of languages spoken in Australia,
including Aboriginal and Torres Strait Islander languages

identifying different languages and dialects used by
children in their class or friendship groups, for example,
by creating a language map with greetings in each
language

identifying different languages that they come into
contact with in their extended family and communities

Role of language and culture Elaborations

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 57 of 148




Understand that people use language in ways that reflect their e noticing how gestures and body language differ between
culture, such as where and how they live and what is cultures, such as the way Hindi speakers move their
heads when saying 3T<&T; fold their hands and bow when

important to them saying sT9&d to an older person; touch the feet of elders

[Key concepts: language, culture, meaning; Key processes: and say YUTIH; hold the ear lobe when apologising

noticing, comparing, reflecting] e exploring the meaning of ‘culture’, how it involves visible
elements, such as dressing, eating and dancing, and

(ACLHIU018) invisible elements, such as attitudes and values, for

5 (.:3 example, the use of the expression T fAeaT when

leaving, to avoid the finality associated with ‘goodbye’

e noticing similarities and differences in how they
communicate in Hindi in the classroom and in their

homes, for example, SeT, §€T; being called He=T, Fz=ir

e learning to talk about language and culture and how they
are connected by responding to prompt questions such

as T AT AT & ... 39 T oFerar & fraer .2
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Hindi

Foundation to Year 2 Achievement Standard

By the end of Year 2, students interact with the teacher and peers to exchange greetings and talk about themselves and their
families, for example, FTHEY, 3MTHA &2, AT AFT NTE, IMTFFAM AR E? MR A IR ATE | AV TH A &I A TF 5T 81
R Al §1 F9ga 3red & ARV AT N | F 95 Goe &1 A 93 o7 | Tg AN DN 56 §1 5T A T | g I AT A
2. They express thanks, likes and dislikes, feelings and wis hes, for example, F3Y 3TSH I 3T I &1 3T T AT 31<oT
TR 82 H 31T & AR &) S WeloTl GG & | J3 Fhallel TgeaTr 98E 161 ¢ | # 3814 § | 7 9gd G2r &, They use repetitive language
when participating in guided activities and responding to classroom routines, for example, FAAEY, STt 96 3, fhae @rer| S
30T, 81 | 319t fohce fAehTell | U1 @i g3TT| 316 JH | ST Hevd gl | &l [Heldl | FAET| ¥=ddiG. When speaking, they use the
sounds and patterns of the Hindi language, for example, d ., 3T & €& & ,&.They identify words and phrases in simple texts
and locate and share specific points of information about their immediate environment using illustrations and gestures to support
meaning, for example, A YT Ueh ollel IMST & | Hel Teh GreTl el 2@ | A fobc1el Siged (T &1 Hel 319y TRAR & |1 Wielr @rn| A3
X & AIH T 98 TT & | 7 96T et AT/ ARSIE / I[Fear / FRSTER ST &, They respond to imaginative texts that have
listened to, viewed or participated in through singing, drawing, movement and action, and use illustrations, familiar language

and non-verbal forms of expression to interpret and adapt Hindi stories, poems and songs. Students use familiar words and
phrases, for example, §& 31| TET 33T | TET 3| FER 7| 3R G @S &1 §H SHIE W A F@l| Tl 38R Tel. They use basic
rules of word order, and gender and number agreement in simple sentences, for example, ¥5T TST & oI5 WIT &1 oI5 ST IR
g1 rsfrar ST & | ST W @rIET§ | 9 Wier Wi 3 &, afeat @ @Y €. They translate and interpret frequently used words
and simple phrases, and create word lists, labels and captions in Hindi and English for the classroom environment. Students
identify themselves as members of different groups and describe different words and behaviours they use when communicating
in Hindi and English.

Students make connections between spoken Hindi, including vowels, consonants and conjuncts, and the use of Devanagari
script, and join characters to form simple words. They distinguish between question, answer and statement forms, for example,
T gl ST o &7 JH 817 AT HATT A AT el ? Tgl dhief o2 37T T8l 4T SN T8 o2 They identify the use of pronouns,
postpositions and verbs in relation to actions and commands. They identify features of familiar texts. They distinguish between
the language spoken by different Hindi speakers in different contexts and situations, such as at home with family or at school
with the teacher.Students name some of the many languages that are spoken in Australia, including Hindi, and give examples of
simple words in English that have been borrowed from Hindi, such as 9IS, T, TIST, W, They identify how language
usage reflects where and how people live and what is important to them.
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Hindi

Years 3 and 4

The nature of learners

At this stage, children are developing cognitive and social capabilities that allow for increased control of their own learning. They
are able to conceptualise and reason, and have better memory and focus. This is a stage of social experimentation, with
children referencing themselves against their peers. They are more independent and less egocentric, enjoying both competitive
and cooperative activities. They benefit from varied, activity-based learning, which builds on their interests and capabilities and
makes connections with other areas of learning.

Hindi language learning and use

Children interact with peers and the teacher in classroom routines and a variety of learning experiences and activities. They
engage in a lot of listening, and build oral proficiency through the provision of rich language input and opportunities to engage in
communicative activities where grammatical forms and language features are purposefully integrated. The language they use
and hear is authentic with some modification. Vocabulary is familiar and and structures are simple. Children follow instructions,
exchange simple information and express ideas and feelings related to their personal worlds. They negotiate interactions and
activities and participate in shared tasks, performance and play. They read and create short texts on topics relevant to their
interests and enjoyment, such as family, pets, favourite activities or food. They continue to build vocabulary that relates to a
wider range of domains, such as areas of the curriculum that involve some specialised language use. The language used in
routine activities is re-used and reinforced from lesson to lesson in different situations, making connections between what has
been learnt and what is to be learnt.

Contexts of interaction

The contexts in which students interact in learning and using Hindi are primarily local: the classroom, school, home and
community, with some access to wider communities of Hindi speakers and resources through virtual and digital technology. The
development of oral proficiency is similar in many ways to their parallel development of English language and literacy and
continues to rely on rich language input in different modes and from different sources.

Texts and resources

Learners engage primarily with a variety of teacher-generated materials, stories, songs, puppet shows and games, and with
materials produced for young Hindi learners such as computer language games, cards and readers. They may also have
access to materials developed for children in India and other Hindi-speaking regions of the world, such as television programs,
advertisements or web pages, as a means of broadening cultural knowledge and awareness of diversity of language
experience.

Features of Hindi language use
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Children recognise and apply elements of Hindi grammar, such as the use of tenses, 31T 2T, T Tr|TI%TQw T AT, EITET&
QI3T, possessive adjectives to express ownership, A J&dh, JFERT ST, and pronouns for places and objects, ?:I%T agl, Ig,
dg. They understand the use of constructions related to compulsion, conditional sentences and compound verbs to indicate
capabilities or completion of actions. Children’s development of literacy skills progresses from supported comprehension and
use of familiar and personally significant sight words to working with more elaborated texts that take account of context, purpose
and audience. The development of reading skills and textual knowledge is supported through interaction with a range of spoken,
written, visual and multimodal texts. Imaginative and interactive texts, such as picture books, rhymes, stories, puppet play,
songs and games, engage the expressive and cultural dimensions of language. Procedural, informative and descriptive texts,
such as negotiated classroom rules, tuckshop orders or family and class profiles, show how language is used to ‘get things
done’. A balance between language knowledge and language use is established by integrating focused attention to grammar,
vocabulary building, pronunciation, and non-verbal and cultural dimensions of language use with communicative and purposeful
learning activity.

Children talk about differences and similarities they notice between Hindi, English and other languages they know, and also
between cultural behaviours and ways of communicating.

Learning Hindi in school contributes to the process of making sense of the children’s worlds which characterises this stage of
development. Children are increasingly aware that the Hindi language is used not only in their own community in Australia and
in India, but also in many other places around the world. As they engage consciously with differences between languages and
cultures, they make comparisons and consider differences and possibilities in ways of communicating in different languages.
This leads them to explore concepts of identity and difference, to think about cultural and linguistic diversity, and about what it
means to speak more than one language in the contemporary world.

Level of support

This stage of learning involves continued extensive support. Form-focused activities build children’s grammatical knowledge and
develop accuracy and control in spoken and written Hindi; opportunities to apply this knowledge in meaningful learning
experiences build communicative skills, confidence and fluency. Tasks are carefully scaffolded: teachers provide models and
examples; introduce language, concepts and resources needed to manage and complete the activity; make time for
experimentation, drafting and redrafting; and provide support for self-monitoring and reflection.

The role of English

The teacher and learners use Hindi wherever possible in classroom interactions and learning activities. English is used for
discussion, reflection and explanation when appropriate, for example, when considering the nature and relationship of language
and culture, or in tasks which involve bilingual work that includes comparison and analysis of Hindi and English. Discussion in
Hindi and English supports learning, develops children’s conceptual frames and builds metalanguage for talking about
language and culture systems. The process of moving between languages consolidates their already established sense of what
it means to be bilingual or multilingual and provides opportunities for reflection on the experience of living interculturally in
intersecting language communities.

Years 3 and 4 Content Descriptions

Communicating

Socialising Elaborations
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Engage in simple interactions such as asking and answering
questions or issuing and responding to invitations, and
exchange information about their interests, activities and
personal worlds

[Key concepts: communication, information, leisure, interests;
Key processes: interacting, exchanging, describing]

(ACLHIC019)

E @ &S

Participate in shared learning activities and transactions, such
as science experiments, cooking or craft activities, creating
displays or swapping items

[Key concepts: roles, collaboration, learning experiences,
transactions; Key processes: negotiating, creating,
transacting]

(ACLHIC020)

@HH”. ..
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exchanging different types of correspondence such as
greeting cards or invitations, using modelled language
such as 5T AT HI TS ; TG T Y FHAT ; 56 HINF;
e, gre oY, et fGaw yarar

exchanging information about interests, experiences,
leisure activities and community events, building
descriptive vocabulary and using statements such as 'ﬁéﬁf
fohehe WeleTT 3707 oRIdT & FAITh ... 8 P el & a6 H
&rdr ST & 78T X H Y T &l STe) T A 3
SolFClioleh Wl WeldT g | g3 IdaR H AR Sar gl Fof
T T2 &) 3cATE B TTY I Ao S &

asking each other about recent events or significant
occasions, using language associated with time, location
and frequency, for example, g Hﬁ%ﬁr FI ST E? H &
T a1t i gt 7 AfETe ST §; 39 fheAd 8 A
&2, el & g 3 o7 R T S 87

responding to frequently asked questions or comments,
using appropriate intonation, gestures and short
responses, such as 8% g; 3 &1; ARRad &9 &; Noeaqer
[JED

asking each other about their personal worlds, for
example, 3TTIeRT STe gl g3TT AT? AT JH B O g
SreTet g1? JFeR TS 3T 1 el & 2 31196k G ahlstg ?
T A 3Ya1 GTET ¥ RN T §1? 3T 3797 UTelc], et e
SEHTT DY A 872

negotiating roles and responsibilities when collaborating
in shared learning experiences, using expressions such
as 2isT # forgar g s g forar| # srear §, g e
ag!ugaﬁfamﬁ FAT JH FFYLY T FHA FHAT A6

making shared decisions about content, vocabulary and
design when working together to create digital displays or
posters for special events, such as g feaw; gdtaRor
e, arifes @o Gaw; Fawoar sfaaeT

following procedures/giving instructions for activities such
as cooking, craft activities or science experiments, using
language forms such as imperative verbs and
measurement terms, for example, 100 3T 31TeT, TIH
Tgol Il T3 ; hard & el IRA I ; Teh THHT THE
STAY; TNl ST ShreY; ST ¥ AST; ey & &y

using tokens that represent Indian and Australian
currencies to carry out simulated transactions in different
contexts
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Respond to questions, directions and requests and use e using appropriate language to ask for help, information or

i i i g FT &2 I3 TASA el
simple questions and statements to ask for help or to attract attention, for example, 87
o . . 3TTT| T 31T ALY FAGG, Ir? [aeTrerT & Wol-Gad &a
permission, attract attention and check understanding ?,, ~

[Key concepts: directions, response, support; Key processes: e interacting with each other to complete learning activities

interacting, responding] and check on understanding, for example, 3T YT ar| /T
I TET 2 3T REY T I STed FaTee |
(ACLHIC021) . L . .
e responding to directions when playing games, completing
E] @ ... G:.) work or getting ready for class, for example, ﬁéTWEﬂT

o & fe@md| R 8 3| are forgt| 8 & 8 gatl $F
T Y 2@ | v el uiFa & @S g smsv)

e praising and encouraging each other during learning
activities, for example, gd afeaT! X1 1T &1 -3 &

e using interaction skills such as questioning, responding
and interpreting non-verbal clues when working
collaboratively

Informing Elaborations
Locate and organise information in different types of spoken, e listening to short spoken texts that contain some
written and visual texts relating to personal, social and natural unfamiliar language, such as announcements or
directions for a game or task, identifying specific points of
worlds ) .
information

K ts: informati tural world, physical world, dail o . . .
[Key concepts: information, natural world, physical world, daily - o i information from print or digital resources about

life; Key processes: listening, reading, identifying, classifying] selected topics, such as animal species, famous places,

national flags or world geography, to create captioned
(ACLHIC022) displays with simple descriptive statements, for example,
2 % TORA 73T, Tehealed oTeiaR]; faRd & T 39 9dd

e locating information from a range of multimedia materials
relating to school routines and activities in Hindi language
contexts, comparing with school life in Australia, for
example, the ‘midday meals’ scheme in India compared
to school canteens in Australia

e finding Hindi language at home or in the community to
create language resources for their own use in different
contexts and situations, for example, collecting Hindi
words in English-language advertisements, menus or
shop signs, such as roti, naan, mela.

e using digital/online resources to collect information about
children’s out-of-school daily activities in Hindi-speaking
communities in different contexts
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Present simple information about home, school and
community, using visual support such as photos, maps or
charts

[Key concepts: family, communication, identity; Key
processes: surveying, describing, presenting, reflecting]

(ACLHIC023)

ER AR

Creating

Engage with creative and imaginative texts such as stories,
rhymes, dance and action songs, identifying favourite
elements and acting out key events or interactions

[Key concepts: imagination, character, plot; Key processes:
responding, identifying, creating, evaluating; Key text types:

films, stories, myths, puppetry]

(ACLHIC024)

g @
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using simple descriptive language and supporting
resources to introduce family members and friends and
to identify relationships with them, for example, Fi;
ordr, providing details such as age, religion, occupation
or regional backgrounds, for example, ag 3T oS 81
386 37 I a1 g

presenting information they have collected about each
other’s likes, dislikes or interests to create a class profile,
chart or database, using checklists, surveys or question
cues

presenting information via picture stories or multimodal
displays on events or topics of potential interest to Hindi-
speaking children of their own age in other contexts

working together to design posters or web pages to
promote a cultural event or regional profile

creating a class book or digital display about topics they
have been studying in Hindi and/or other curriculum
areas, for example, SEIHATeT & ST Yehl TEI31T A FB 31T
ATAT; ShaeT-ash; faeq Tl

Elaborations

reading, listening to and viewing stories, children’s TV
programs, excerpts from films, identifying and describing
favourite elements, ideas and events

viewing excerpts from traditional texts such as Sildeh
YU, explaining key elements, for example,
TAHTA/FAATHR ; TROT T4, 3meMaie

adopting and adapting styles and ideas from writers or
artists that they enjoy to create their own imaginative
texts, for example, a skit based on a scene from a
favourite story

demonstrating understanding of plot and sequence in
imaginative texts by creating a storyboard or timeline

describing favourite animal characters in Panchatantra
Stories, comparing with the role of animals in stories from
other world cultures

discussing favourite characters or events in familiar

traditional texts such as &I AT I sgriaar

exploring rhythms, sound patterns and alliteration of
Hindi, for example, by creating their own tongue twisters
similar to shTdl 4I9s Ydehl qids
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Create simple imaginative texts, such as dialogues,
storyboards, puppet shows or songs that encourage
exploration and enjoyment of language

[Key concepts: expression, humour, entertainment,
enjoyment; Key processes: creating, performing,
experimenting; Key text types: poems, songs, puppet shows,
animations, stories]

(ACLHIC025)

Translating

Translate simple texts such as rhymes, captions, story books
or familiar social interactions, noticing words and expressions
that are difficult to translate

[Key concepts: meaning, translation, interpretation, culture;
Key processes: translating, noticing, reflecting, explaining]

(ACLHIC026)

B %

Create simple bilingual texts, such as signs, notices or
captions for displays in the classroom and wider school
community

[Key concepts: bilingualism, translating, meaning,
pronunciation; Key processes: composing, discussing,
selecting]

(ACLHICO027)

B @ &S

Reflecting
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e creating variations on Hindi poems or songs that include
repetitive phrases, established rhythms, rhymes and
actions

e using puppets to create dialogues between characters
from favourite stories or fables

e creating their own simple storyboards or picture books,
using captions and dialogue

e designing and creating Voki animations that use
expressive, entertaining and humorous language

e imitating the style and structure of a favourite song to
create their own song that explores different
combinations of sounds and rhythms

e acting out elements of events such as the Rakhi festival,
using traditional expressions and culturally appropriate

behaviours, such as #TS & Fells I LY FILT

e drawing their own versions of characters encountered in
imaginative texts and selecting simple descriptive
statements as captions to their pictures

Elaborations

e translating popular children’s rhymes into English, for
example, T-g X 31M$ RATSAT; TeT AT, noticing words

that are difficult to translate or explain

e identifying Hindi words or expressions that do not easily
translate into English, for example, 31@T T aRT

e translating exchanges between characters in favourite
stories from Hindi into English

e discussing the meaning of traditional Hindi phrases used
on special occasions, comparing how similar wishes are
expressed in English, for example, SiicT T8T

e translating lines from cartoon or comic-strip characters
such as T 31X §9elT, noticing how meanings
sometimes get changed or confused when translated into
another language

e creating bilingual captions for a photographic or digital
display to show parents or other student groups

e designing a flyer for a class event or performance that
uses both Hindi and English, considering how to convey
information and ideas in each language

e creating bilingual texts for the classroom or school
community, such as a school map or signs indicating
appropriate behaviour

e generating parallel Hindi and English versions of
classroom texts such as timetables, menus or
instructions for activities or games

e matching and sequencing words and pictures in Hindi
and in English to complete speech bubbles in digital or
print versions of short conversations or picture stories

Elaborations
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Recognise that ways of communicating in different languages

reflect ways of behaving and thinking

[Key concepts: culture, communication, respect, values,
difference; Key processes: noticing, reflecting comparing,
describing]

(ACLHIC028)
i G A

Talk about their individual and group sense of identity and
how this is expressed through the different languages they
use

[Key concepts: language, culture, identity, community; Key
processes: reflecting, comparing, analysing, representing]

(ACLHIC029)
E %6

Understanding

Systems of language
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recognising differences in attitudes or ways of expressing
feelings when using Hindi or English, for example, when
being polite and respectful, when thanking or
sympathising with people or when exchanging wishes on
special occasions

identifying non-verbal aspects of communication in Hindi
that may be unfamiliar to non-Hindi speakers, such as
the way that older relatives greet children by holding their
hand over the child’s head and saying St 8T, or
shaking the head from side to side or back and forth to
show varying levels of agreement

recognising how the Hindi language reflects traditions
and social distinctions to do with how people are
regarded in society, how old they are or what religion
they practise, for example, the use of the honorific
particle ST after a surname to show respect or after an
individual name to show affection

discussing how Australian behaviours and expressions
might be understood or misunderstood by newcomers to
the language and culture, for example, the use of terms
such as ‘bushwalking’ or ‘arvo’, or expressions such as
‘she’ll be right’ and children’s use of first names with
some adults

comparing how they communicate in Hindi, English or
other languages when they are interacting with different
people, such as elders, friends, strangers, parents, small
children

talking about how they feel when using English, Hindi or
other languages and whether there are some things that
feel more natural in one language than in the other

demonstrating gestures or behaviours that they feel
‘belong’ in Hindi but not in English or vice versa

sharing opinions about whether they have a different
sense of identity when they are using different languages

creating drawings or photo displays that show their
connections with family, friendship groups and
communities, writing captions of words or phrases that
they associate with each group

considering the importance to their identity of speaking
Hindi to some people, such as older relatives or
members of the wider Hindi-speaking community

observing themselves and reporting to each other how
they use Hindi and English in different contexts and for
different purposes, identifying favourite expressions or
gestures in each language

Elaborations
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Build phonic awareness and pronunciation skills through e creating an alphabet bank, collecting words beginning
singing, reciting and experimenting with sounds; develop with each letter, for example, F¥eT, FEX, |

familiarity with the use of the under-dotted characters e imitating the discrimination of unaspirated and aspirated

representing loan sounds in Hindi and conventions governing sounds, for example, -8, &-4

e understanding that the sound and letter correspondence
is the same in written and spoken Hindi, that there are no
silent letters or more than one sound for any one letter,

processes: identifying, distinguishing, recording] apart from the letters g, I and d, whose pronunciation is

influenced by their context

punctuation marks in written script
[Key concepts: pronunciation, sounds, loan words; Key

(ACLHIU030) e understanding that Hindi vowels can be pronounced with

@ a nasal quality added to them which is represented by
either a T&fa'g or a small dot (fig) above the headstroke,
for example, &, &

e recognising how to distinguish between nasal vowel
sounds and nasal consonants, and the rules that govern
how to represent nasal consonant combinations in words
such as 3T, Yo7, 38/3U8, §&/de5 and JFeRT

e recognising that there are loan words in Hindi from
languages such as English, Persian, Arabic, Turkish and
Portuguese, and learning how the underdotted
characters &, @, 9T, 51, % are used to represent such loan
sounds

e recognising how pitch, stress and rhythm help to convey
meaning even when individual words are unfamiliar
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Recognise and apply elements of grammar, such as noun and
adjectival forms, conjunctions, gender and number markers,
verb tenses and compound forms, and constructions related
to compulsion

[Key concepts: grammar, tense, gender, number; Key
processes: recognising, applying, naming]

(ACLHIU031)

E

Notice differences between simple spoken, written and
multimodal texts used in different contexts, comparing with
similar texts in English

[Key concepts: genre, language features; Key processes:
identifying, comparing, distinguishing]

(ACLHIU032)

=
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describing objects using concrete nouns related to home,
school and local environments, for example, forms of

transport HACIFHR, TS, food items @ae, AL, eTel and
classroom objects &Y, F, 4f&er

describing quantity using cardinal numbers, such as 9

Afear, g fFemg

usmg approprlate forms of tenses, for example, 31T 2T,
GITF]T ot ETE: T A1, ©r1 g1 & Qr3am

using adjectives to describe characteristics or qualities of
a person or object, such as nationality, shape and colour,
and noticing that they change with gender and number,

for example, BT TISH, BIET ISHT, BIC T5h
using possessive adjectives to express ownership, for
example, FR &ceh, TFERT &

creating simple sentence structures such as ﬁ‘TcEHTﬁI

using pronouns for places and objects, for example, g,
del, Ig, dg

recognising that punctuation in English is the same as in
Hindi apart from the use of capital letters and a different
symbol for a full stop

using conjunctions to link elements of sentences or
phrases, for example, 3iX, 2T, SifeeT

constructing questions to seek information, for example,

FT? H?
identifying regular forms of gender and number

understanding how actions completed at a particular time
in the past are described using perfective tenses and
how =1 is used as the agent marker for transitive verb
actions in these tenses

showing how actions are performed by using comp.ound
verb forms such as in #e 1 GeA F T, g 3¢ 8T
TS|

understanding the distinctions in levels of compulsion

implied in statements like 3 ST ART| T AT & | {3t

EIGIREGIRS.

recognising features of familiar genres of Hindi texts,
such as digital books or puppet shows, video clips or
children’s songs

recognising differences between the layout and language
features of different types of texts and formats, such as
RIF-FHAUT and deh-FHATT

recognising the role played by different elements in texts
to contribute to meaning-making, for example, the layout,
title, illustration and punctuation in a picture book or the
use of repetition and rhyme in poems and chants

recognising differences in spoken and written forms of
everyday texts, such as greetings or wishes, for example
FHTIHT TGd- ag?ramé &' (spoken) and g1f&sh YTH-TE
(written), comparing with similar differences between
spoken and written texts in English
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Language variation and change

Understand that the way the Hindi language is used varies
according to the age, gender and background of speakers
and that it involves different dialects and accents

[Key concepts: standard language, variation, status,
relationship; Key processes: noticing, comparing,
differentiating]

(ACLHIU033)
as G A

Understand that the Hindi language is influenced by and in
turn influences other languages and cultures

[Key concepts: change, influence, contact; Key processes:
identifying, investigating]

(ACLHIU034)
)
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Elaborations

understanding that there is a standard form of Hindi
called AT fg&T which is used in writing and spoken by
many people, and also many spoken dialects that differ
from region to region, for example, ST $1TST, 37l

reflecting on how they communicate with family and
friends and people less close to them or in authority,
noticing differences in word choice, gestures and
communicative behaviour

comparing language used among different family
members, such as grandparents, parents and siblings,
noticing words that reflect status or position in the family,
for example, addressing older siblings as 319 rather than

A

comparing language use at home and school, for
example, by identifying differences in ways of thanking
someone or asking for help; the use of nicknames or
terms of affection such as I=TT ST, T=T f[9fear

making personal connections with different language
dialects spoken in regions of India, in Fiji, Mauritius and
other parts of the world

understanding the importance of using appropriate
language when interacting with different people, for
example, the use of ultra-formal language such as

Sf&TIT when speaking with elders or strangers

understanding the influence on Hindi of different
languages over different times, for example, the use of
English words such as ‘post-box’, ‘railway station’, ‘bus’,
‘school’

identifying more examples of Hindi words or expressions
that are commonly used in English, such as ‘verandah’
from SRTACT, ‘bandana’ from SRIAT

identifying how words from Sanskrit, Perso-Arabic and
English are used in different contexts to mean related
concepts such as ‘concern/anxiety’: Sanskrit f=idT; Arabic
fhsh; and ‘tension’, English 2211

finding examples of expressions in Hindi that include
words from English or other languages, for example, &1
g TR B ek 87
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Understand that Hindi is an important regional and e understanding that Hindi is used by communities of

international language used by speakers who are often speakers in many regions of the world beyond their

multilingual in different contexts around the world immediate and extended family

e talking to people they know in their families, at school
. ST and in the wider community about the languages they
processes: mapping, grouping, identifying] speak and how they use them

e understanding that Hindi is one of many languages
(ACLHIUO35) spoken in India and other communities around the world,
G:.) AA and that most Hindi speakers also speak other languages

[Key concepts: multilingualism, accent, dialect; Key

e recognising that there are many different Indian
languages spoken in India and other regions of the world,
involving different dialects, accents and vocabulary

Role of language and culture Elaborations

Recognise the relationship between language and culture, for e understanding that languages carry cultural ideas and
example, by identifying expressions, gestures or forms of values, as in the use of words such as CRIES opposed to
facefT, the use of blessings by older people to children,

address associated with different cultural practices the use of indirect forms of language such as 1S TeT 78T

[Key concepts: non-verbal language, politeness, culture, as a way of deflecting a difficult situation

traditions; Key processes: discussing, describing, comparing, e identifying forms of address or expressions associated

reflecting] with cultural events or celebrations that reflect values and
traditions, for example, IS &Y

(ACLHIUO36) e noticing how family values such as familiarity, politeness

_-_ GB or respect are expressed in Hindi and associated

behaviours, for example, addressing cousins or distant
male siblings as #33T; the concept of ST

e identifying words and expressions that reflect cultural
beliefs, practices and traditions, such as offering of 91
to God, offering to God or visitors ef, ﬁraé el gieAT
HifSIT to guests when they visit

e noticing that some Australian terms and expressions are
only meaningful in the Australian context and have no
equivalent in Hindi, for example, ‘fair go’, ‘she’ll be right’

e recognising words and expressions in Hindi that reflect
traditions and distinctions that are not easily translated
into English, for example, forms of address such as TarAT
Sit for a religious leader, /&Sl for a male teacher, STl
for an older male person and UH UH as a mode of
greeting in villages
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Hindi

Years 3 and 4 Achievement Standard

By the end of Year 4, students interact with the teacher and peers to share information about their interests, activities and
personal worlds, for example, STFE, 7S 39eT AREAT o AT WolelT IO 1T §, S v Welell 3707 oeTall & &A1 ..., Jg
FT & a1 H EdT SWAT &, 78T X H YT Rl 8% Iaar H AfeY Selr § g T fier 3 T Xy &1 TR IRaR # o oieT &l 2
H AT 39T TS & AT WeldT g IR FEIIT & fold 9eaie | They use formulaic expressions to participate in simple
transactional exchanges and shared activities, for example, FR AT 31737, g e I HH FT|FH fo@dT §, T§ Jgr 3@T, Aier H
forgar g arhr g forat| # #edr & g3 93| arg! I8 <) §1d ¢ | T gH FFgeY I HH HeT di6d 817 They use simple
questions and statements to follow instructions, respond to questions, ask for help and permission and seek clarification in
everyday classroom routines, for example, Tg T £? H3Y THST sT6T HTAT| FIAT HTT ALY AGE HL? Tl 137N, IR & Fal| goale,
I HRIA § ST TR Fd YE 81 o 8?2 TRel A Tol-6ad & 8?7 When speaking and reading aloud, they use features of Hindi
pronunciation and intonation. Students locate and organise information relating to their personal, social and natural worlds from
different types of texts and present information about home, school and community in simple texts, using visual support, such as
photos, maps or charts. They respond to imaginative texts by acting out key events or interactions and identifying favourite
elements, and create simple imaginative texts, such as dialogues, puppet shows and songs. They use vocabulary related to
school, home and the local environment, for example, TdeT, ALY, &TeT, T, HFRT, ATl T31, HT, A, fhdid, o1, 4R, 913,
gers, foraa, Sieer, dier, 93, |e, 919, $1aTT, AletaR, I69ST . Students use key grammatical forms and structures, such as verb
tenses, nouns and adjectives, gender and number markers and conjunctions, for example, 33T 2, AT, m, 3T, IS, oISaT,
BITT TISHT, BIEY o5, 3R, 1, oifheT, saferd, #if% in simple spoken and written texts. They translate simple texts, such as
captions and songs, identify words and phrases that are difficult to translate, and create simple bilingual texts for the classroom
and school community. Students describe how the way they communicate reflects ways of behaving and thinking. They share
their experiences of communicating in Hindi and English-speaking contexts and describe how their individual and group sense
of identity is expressed in the languages they use.

Students identify and use Hindi sound and writing patterns, such as under-dot characters and punctuation conventions, for
example, &, @, 1, 51, . They identify levels of compulsion implied in statements such as HZ ST ART| HSY ST & | HST STl
gsdr 8. They identify ways that texts differ according to mode and context and compare Hindi texts with similar texts in English.
They identify similarities and differences between various Hindi dialects and explain how age, gender and social position
influence language use. Students provide examples of how the Hindi language has been influenced by and has influenced other
languages. They investigate the use of Hindi and the nature of Hindi speakers in the international context. They compare Hindi
and English language use and cultural practices, identifying culture-specific terms and expressions.
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Hindi

Years 5 and 6

The nature of learners

This is a key transitional phase of learning. Learners communicate more confidently, are more self-directed, and self-reference
in relation to wider contexts. Response to experience is more analytical and critical, allowing for a reflective dimension to
language learning and to referencing cultural frameworks. Language and literacy capabilities in Hindi and English are
developing in parallel trajectories within the curriculum. For some learners there will be greater discrepancy between proficiency
in the two languages than for others. The curriculum ensures that learning experiences and activities are flexible enough to
cater for learner variables, while being appropriate for learners' general cognitive and social levels.

Hindi language learning and use

Learners use Hindi in the classroom for a widening range of purposes: exchanging information, expressing ideas and feelings,
competing and cooperating, performing, and responding to resources and experiences. Their communicative capabilities are
stronger and more elaborated. They control and access wider vocabulary resources and use an increasingly sophisticated
range of non-verbal strategies to support communication. Shared activities develop social, cognitive and language skills and
provide a context for purposeful language experience and experimentation. At this level, focused attention to language
structures and systems, literacy skills development and exploration of cultural elements of communication are conducted
primarily in Hindi. Learners use ICT to support their learning in increasingly independent and intentional ways, exchanging
resources and information with each other and with young people of the same age in other Hindi-speaking communities,
accessing music and media resources, maintaining blogs and other web pages, and participating in social networks.

Oracy development at this level includes listening to a range of varied input from different sources and building more elaborated
conversational and interactional skills. This includes initiating and sustaining conversations, using turn-taking protocols, ‘reading’
language for cultural and contextual meaning, reflecting on and responding to others’ contributions, making appropriate
responses and adjustments, and engaging in debate and discussion. Individual and group oral presentation and performance
skills are developed through researching and organising information; structuring, rehearsing and resourcing the content of the
presentation; and selecting appropriate language to engage a particular audience.

Contexts of interaction

Learners interact in Hindi with each other and the teacher, and with members of their families and communities. They have
some access to Hindi speakers and cultural resources in wider contexts and communities through the use of ICT and through
the media. Language development and use are incorporated into collaborative and interactive learning experiences, games and
activities.

Texts and resources

Learners engage with a growing range of published texts in print and digital forms, such as stories, videos, readers, songs and
computer-generated learning materials. They also engage with resources prepared by their teacher, including games,
performances, presentations and language exercises. They may have additional access to Hindi language and cultural
resources created for Hindi-speaking communities, such as children’s television programs, websites, music or video clips.

Features of Hindi language use
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Learners expand their understanding of Hindi grammatical forms and features, including the function of tenses to express
actions or events in the past, present or future, SITdT AT, SATAT ﬁ EW‘HT, and of the passive voice to convey the distinction between
actions happening and being caused to happen, sieldl, SllT, So1dTell. They use nouns and pronouns in singular and plural
forms, &, gH, I8, I and conjunctions to connect elements, phrases or sentences, IH & QT @ 3T 9y . Literacy
development involves increasingly independent interaction with a wider range of texts. Learners draw on more established
grammatical and lexical resources to compose and comprehend more complex language. They use a range of cues and
decoding strategies to help comprehension and to make connections between ideas, contexts and language within and between
texts. They write more accurately and fluently for a wider range of purposes and audiences. With support, they build increasing
cohesion and complexity into their written language production in terms of both content and expression. While learners work
more independently at this level, ongoing support is incorporated into task activity, and systematic feedback and review support
the interactive process of learning. The use of Hindi and English for discussion, reflection and explanation ensures the
continued development of learners’ knowledge base and metalinguistic and intercultural capabilities.

Understanding of the relationship between language, culture and identity is developed through guided investigation of how
language features and expressions carry specific cultural meaning; through critical analysis of cultural stereotypes, attitudes and
perspectives; and through exploration of issues related to personal and community identities. Learners take account of the
variability of language use and textual practice in relation to factors such as gender, generation and status; and geographical,
cultural and ethnic diversity. They reference themselves in relation to similar variables, and reflect on the relationship between
language, culture and identity and how these affect communication and intercultural experience through the lens of their own
bicultural experiences.

Level of support

While learners become more autonomous and independent, ongoing support is still needed, including explicit instruction,
structured modelling and scaffolding, provision of appropriate stimulus materials and timely feedback. Learning experiences
incorporate implicit form-focused language learning activities and examples of texts and tasks. Learners are supported to use
electronic and print reference resources, such as word banks, dictionaries and translating tools, and are encouraged to adopt a
critical approach to resource selection.

The role of English

Hindi is the primary language for classroom routines, interactions and language learning tasks with English used in a supporting
role. While the use of Hindi for discussion, reflection and explanation of content drawn from other learning areas is encouraged
as much as possible, the use of some English for these aspects of learning supports the continued development of learners’
knowledge base, metalanguage and intercultural capability. The language of response varies according to task demands, with
Hindi used primarily for communicating in structured and supported tasks and familiar interactions, and both Hindi and English
for more open-ended and comparative discussions that develop understanding of language and culture.

Years 5 and 6 Content Descriptions

Communicating

Socialising Elaborations
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Interact using descriptive and expressive language to give
opinions, talk about themselves and their feelings and show
interest in and respect for others

[Key concepts: communication, feelings, experiences; Key
processes: interacting, responding, describing, comparing]

(ACLHIC037)
B &%

Use action-oriented language to plan and conduct shared
events and activities, such as performances at school
assembily, activities with a buddy class or real or simulated
shopping transactions

[Key concepts: performance, demonstration, exchange,
transaction; Key processes: planning, collaborating,
presenting, transacting]

(ACLHIC038)

ERAGERS)
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comparing personal experiences and opinions and
expressing agreement or disagreement in a respectful
manner, for example, THT H3 ATH HAT oifched HSH T &
. oA IR &, Asaadd TgAd g [ ...

using strategies such as active listening skills, turn-taking
cues or requests for more detail to show interest in each
other’s opinions and to support continued interaction, for
example, T Ig G 8?; feaaea ... ; F a3, 307!,
39 59 fawT & ar g §7

using descriptive and expressive language, including
colloquial expressions and idioms, to describe people,
places or experiences and to express feelings, for
example, 3CMT O TelTelT; oTTeh & S Tl ; A =l Hord
g R FAT ¢; H 3901 3@l o1 IR §; 397 B H FeaTl
AT g gl

identifying and using words, phrases or interjections that
are used as ‘hooks’ or fillers in conversation to show
interest and maintain the flow of conversation, for
example, 37T8: Jg 3 aId g ; AT S § ... ; 3=aT; 308N,
3R T1g!

engaging in conversations and discussions with guest
speakers, using active listening behaviours and
contributing ideas, questions and opinions

participating in online exchanges, such as video blogs
with sister-schools in India or other Hindi- language
contexts to describe and compare routines, interests and
activities

planning presentations or performances for school
assemblies or community events such as glell, el
ST, using expressions such as 3TST g3 3T9 & ATHeT
T A STTIE B...c

working collaboratively to create instructional or
procedural texts to demonstrate and explain activities,
such as <X FATAT; ERAT FATAT; ITWT FATAT

introducing a buddy class to aspects of Hindi language
and associated cultures, for example, presenting a
workshop on $T9T2T or 3if3dT, or demonstrating protocols
associated with giving or receiving gifts on occasions

such as fora#d /@37 &T; $5; or HTSGST

participating in authentic or simulated exchanges and
transactions, such as ordering in Indian shops or
restaurants or buying items from mobile street vendors,
using appropriate gestures, expressions and exchanges,
for example, & &7, A 3TH fhde & &7 39 & Met=Teg &
T TAMCSC ST hisT AT 52 HS AT AT & A T &l
HFE & Qfawl

carrying out real or simulated transactions and
exchanges that involve Indian and Australian currencies,
comparing values and associated transactional
behaviours
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Participate in familiar classroom interactions by asking and
responding to questions, seeking clarification, reflecting on
learning experiences and expressing preferences

[Key concepts: respect, negotiation, reflection; Key
processes: initiating, responding, reflecting]

(ACLHIC039)

ER GRS

Informing

Collect, classify and compare information from a range of
sources relating to social and cultural worlds

[Key concepts: environment, social worlds, community,
values; Key processes: classifying, reviewing, comparing,
analysing]

(ACLHIC040)

EN GRS
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indicating understanding using comments such as S &,
# woer 15| 7 o 95 I 81 S E

using interaction skills such as topic initiation or change
and negotiation of differences in perspectives, for
example, T3 THT FRIAT §...; FIT §H 39 a1 W Tl a0
Hehd 72

checking on their own and each other’s progress during
learning activities, using comments and questions such
as TS @A &1 IAT? 3ef AL, W ST, &1 g1 S 319
A &, § 777 39 Rhael ol & forg TRy €72

requesting help or clarification, for example, Eré‘r 313?
GHST AT 3MAT| FHIAT T A SBUST| I g Hioel ¢l 3
# 7Y T T 82

reflecting on the process of learning and using Hindi in
the classroom context, for example, HZY TE&r Te=1T 3r<aT
AT & ofdeT Gaa et dieleT A et g &1

Elaborations

collecting facts, figures and vocabulary from resources
such as posters, books and websites, and using them to
prepare for in-class discussions about topics such as
healthy eating or animal protection

collecting information from each other and from family
members to create an overview of selected trends or
social behaviours, for example, preferred modes of

communication, HieT; SHeT; 3TTH TTH dIaad; EfFeear

interviewing older members of their families or
communities about different cultural traditions, comparing
what they say with their own thoughts on similar issues,

for example, ST 3T BIT & 9 9T HY HUS TgAd A?
3M9es 3R gAR Felel H &7 AT 872 HFYE & Toalr 379
37967 SIediT | ol dTdT T A?

comparing information accessed via videos, books and
websites produced in different cultural contexts on topics
such as family life, housing or schooling

viewing documentaries that reflect lifestyles in Hindi-
speaking communities in different regions of the world,
for example, Fiji, Mauritius or Trinidad, recording key
facts and noting unfamiliar vocabulary or expressions

researching media texts produced for teen markets in
Hindi- and English-speaking communities, comparing
representations of young people’s values and lifestyles in
different contexts
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Convey information about aspects of language and culture in e planning presentations that showcase their bilingual and

formats to suit different audiences and contexts bicultural experience, incorporating multimodal elements

. . d rtunities f ti di rticipati
[Key concepts: content, cultural experience, audience; Key and opportunilies for active audience participation

e creating a website for contact groups of Hindi-speaking
students in overseas contexts, posting information on
their personal interests and experiences, for example,

processes: planning, selecting, presenting]

(ACLHIC041) G, AR e, e s
@ @ age GE) e constructing a multimedia profile of the local community

for Hindi speakers arriving from overseas, using
information collected from websites, newsletters and
brochures

e creating informative videos for audiences such as sister-
schools or overseas visitors that present elements of
Australian cultural traditions in and out of school

e creating an interactive presentation for younger children,
friends or members of their extended families to highlight
the benefits of operating in two or more languages and
cultural worlds

e creating a multimodal profile of an important Hindi
community or family occasion such as TIdeeT,
selecting language that reflects cultural traditions and

values
Creating Elaborations
Respond to texts such as folktales or contemporary cartoons e describing and illustrating favourite characters and
or comic books, comparing responses to elements such as events in texts such as T e 3R A po 3T

Serer; T 31X Fare]; 3rheT -IRa & fohed
e making connections between their own experiences and

. uating. identifvina: Kev text t events represented in traditional folktales such as Tehal #
processes: .comparlng, evalua |n.g, identifying; Key text types: T &, ST FAR T Fglell, FAaE T gReTeg
fables, comic books, songs, stories]

storylines, characters and themes
[Key concepts: characterisation, response, identification; Key

e comparing favourite comic book characters or
superheroes such as Irar Ter; SgIGY 9N, identifying
(ACLHIC042) language or behaviours they associate with them, for
= @-\ example, TraT TR T FGATT Frcgex & T a7 Terer 2|
: SdTeT gl @ " o arelr fasha 3R & 1, gT 8T erl”

e discussing messages, morals and character traits
featured in fables, songs and stories, for example, HATAT-
QT 1 ATAT 7 Tt FAT| SIS H Fioed H HieT
sy Tora &

e creating short plays, performances or stories based on
extracts from familiar texts about historical events, such
as HAUIHAR 3R e gReT=e, AT &30, &TET AT
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Compose and perform expressive and imaginative texts such e adapting a familiar story, cartoon or poem to include a
as stories, songs, skits or video clips based on a stimulus new character, event or change of mood, for example, an
Australian partner for arar @ielT; a lullaby that is exciting

concept, theme or resource rather than soothing

K : i i ffect; K . . .
[Key concepts: adaptation, genre, audience, effect; Key e developing storylines, characters and settings that

processes: creating, adapting, performing, experimenting; Key explore themes or concepts that are relevant to their own
text types: stories, poems, cartoons, songs, fables] social worlds, for example, T&=dr; 9RaR; gar

e creating and performing expressive texts that incorporate
(ACLHIC043) features such as mime, music, video clips and evocative
ERGE" language to convey concepts such as aRel; 9&; 31fe4T;
’ AT -FHR ; 31e1ehell H Tehl
e adapting an existing resource such as a story, fable or
cartoon to suit a younger or different kind of audience

e experimenting with text structures and language features
to create entertaining or expressive effects suitable for
specific audiences, such as younger children or people
with limited Hindi proficiency

Translating Elaborations
Translate simple school, community or media texts from Hindi e ftranslating simple texts such as signs, menu items or
to English and vice versa, explaining words or phrases that public announcements from Hindi to English and vice

versa, comparing which words they chose to convey the

need to be interpreted or explained . .
closest equivalent meaning

K ts: ing, t lation, int tati Iture; - - . )
[Key concepts: meaning, translation, interpretation, culture; e explaining Hindi words or expressions that they find

Key processes: translating, interpreting, explaining, difficult or amusing to explain to non-Hindi-speaking

evaluating] friends, for example, 9¢ # g a3 W& &

e identifying and working out the meaning of unfamiliar
(ACLHICO044) English words used in other curriculum areas, such as
@ @-\ _-_ GB erosion, fraction, consumer, discussing how they would
‘ translate or explain them in Hindi

o collecting proverbs used in their families, such as I &
3T ggTast, considering how to explain their meaning to
non-Hindi-speaking friends

e providing a literal translation of commonly-used
expressions such as the greeting sTHEd, and comparing
with greetings used in English

e learning to use bilingual print and digital dictionaries,
identifying issues such as multiple meanings for words
and the fact that meaning is not always literal

Create bilingual texts such as websites, posters, games and e creating bilingual learning resources for shared use in the

word banks to support their own and others’ learning classroom, for example, glossaries of Hindi terms that

. . have no direct translation in English
[Key concepts: equivalence, alternatives; Key processes:

e creating bilingual texts for specific audiences, for
example, a Big Book or interactive digital game for
younger learners of Hindi

explaining, commenting, reviewing]

(ACLHICO045)
E| K C s GD

e creating short animations in Hindi with subtitles in English

e creating bilingual brochures or posters to promote school
or community events

e creating and performing short bilingual chants, songs or
raps that move between Hindi and English
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Reflecting

Discuss the effects of switching between languages, noticing
when they choose to use either Hindi or English and how
each language and associated cultures influences their ways
of communicating

[Key concepts: intercultural communication, difference,
language domains; Key processes: monitoring, adjusting,
reflecting, describing]

(ACLHIC046)
B % %

Compare their experiences of moving between Hindi and
English, considering advantages and challenges involved in
using more than one language

[Key concepts: identity, intercultural communication; Key
processes: reflecting, evaluating, comparing]

(ACLHIC047)
E & S M

Understanding

Elaborations

reflecting on the experience of moving between Hindi-
and English-speaking contexts, comparing instances that
have resulted in difficulties, surprises or amusement due
to differences in cultural expectations

comparing gestures and other forms of non-verbal
behaviour used when communicating in Hindi, English
and other languages

reflecting on situations when they use both Hindi and
English, discussing why they do this, for example, when
talking about sport, food or music or when using social
media

identifying adjustments they make when moving between
languages, for example, to ways of addressing people or
expressing affection or respect, discussing why these
adjustments are necessary and whether they are easy to
make

developing metalanguage for explaining the relationship
between languages and cultures and for describing
intercultural communication in different contexts, for
example, discussing the need to apply distinctions such
as o, §?=r3|T3-ﬁ, 39 AT, ATY SASWIN or using forms of
language to show respect or status

reflecting on the experience of being bilingual or
multilingual, identifying ways in which they draw upon
different language and cultural resources to make
meaning

identifying benefits of knowing more than one language
and considering whether moving between languages
affects their sense of identity or ‘belonging’

comparing their family cultures, considering how their

family and community life shape their sense of identity
and how culture is reflected in their daily activities and
interests

evaluating their ability to communicate across and
through different languages and to use their language
and cultural skills in Hindi and English to best effect

comparing observations about how interacting in Hindi
feels different to interacting in English, identifying ways of
socialising or communicating that they see to be culture-
specific

Systems of language Elaborations
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Understand how the conventions of written script determine e understanding that the Hindi language varies from region
the structure and organisation of written language, and to region as it is influenced by local culture, practices and
customs, and that this variation impacts on pronunciation

understand the relationship between word formation and but is not represented in written Hindi; for example, the

pronunciation word for ‘much/many’ is pronounced by many speakers
[Key concepts: variation, discrimination, representation; Key as §gid but is spelled according to its standard spelling
processes: understanding, recognising, applying conventions] as Sgc

e recognising the Hindi pronunciation and Devanagari
(ACLHIU048) spelling of old loan words from English into Hindi, such

as -3idlel /eHdlel; 3T HelddX

E

e understanding the conventions by which new loan words
are written in Hindi, for example, the way in which
English ‘t’ and ‘d’ sounds are represented normally as ©
and 3, the replacement of English ‘th’ sounds by & and
ways in which English vowels such as short ‘a’ sounds
are replaced by Hindi vowel sounds, as in 3Tel versus
STelT

e recognising and practising the spelling of words in
Devanagari script that involve combinations of pronouns
and postpositions that lose the inherent ‘a’ inside a word
such as 384T, and understanding how the loss of the
inherent ‘a’ at the end of a verb stem is not represented

in Devanagari, for example, eAAT/geTdT

Consolidate knowledge of grammatical elements such as e knowing how to place adverbs correctly in sentences, for
distinctions between active and passive voice, the form and example, R-€Y, STecr A, alsd gv

function of tenses, markers of cohesion such as conjunctions ~ ® Using ordinal numbers such as TgelT, GERT

and adverbs, verb moods and number and gender distinctions ~ ® distinguishing between questions and requests, for

example, FAT H qTelt Get ST Heell 52 FHIAT S ITelt ot

[Key concepts: word order, mood, tense, rules; Key

processes: discriminating, classifying, applying rules] o )
e situating actions or events through the correct use of
(ACLHIU049) past, present and future tenses, for example, SITdT T,
ST §, ST3am
E e using conjunctions to connect different elements of a

sentence, for example, I3 ¥ QAT WAT 3R AT a2

e using the singular and plqral forms of nouns and
pronouns, for example, &, &, I8, &

e using negative forms of verbs and adjectives, for

example, TigeT o fthed wgT G| 3[S He A dlai |

e distinguishing between intonation patterns of statements,
questions and exclamations, for example, dg 9y g !

T 3119 Jgl Se? JH 3720 9 gl

e |ocating events in time, for example, by using days of the
week and months and correct tenses

e extending knowledge of negative constructions, such as

Far AGT, TraeT ofr AT

e recognising and understanding how Hindi verbs indicate
the idea of actions happening or being made to happen
SoTadT, SeTedT, SfeIdTelT

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 79 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Understand how different text forms, such as prose and
verse, create effects to suit different audiences
[Key concepts: genre, imagery, register; Key processes:
noticing, comparing, experimenting, explaining]

(ACLHIU050)

=

Language variation and change

Demonstrate awareness that Hindi language use involves
variations in formal and informal styles, in spoken and written
forms, and that it reflects relationships between participants
[Key concepts: mode, register, non-verbal language; Key
processes: noticing, comparing, identifying]

(ACLHIU051)
B % %
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e experimenting with language appropriate to particular
types of texts, such as descriptive language in recounts
or narratives, persuasive language in advertisements and
humorous language in comic verse

e comparing the use of imagery or satire in a range of
imaginative texts, discussing how these features are
used to convey meaning and engage/entertain the
audience

e understanding the significance and cultural importance of
features of different types of texts, such as language
associated with rituals or celebrations, such as 37eIoiiT,

9sd, Alea], ARG (formal), T4 AT (informal)

e considering how the choice of language features and text
organisation reflect the purpose and audience of different
types of text, for example, the use of suspense and vocal
effects in children’s stories or the use of instructions and
lists of ingredients in cooking recipes

Elaborations

e distinguishing between spoken and written forms of
Hindi, identifying examples of colloquialisms and words
and expressions used mainly in spoken conversation, for
example, the non-standard #R & in place of the formal
Hindi 3T or the use of A ... at the beginning of
spoken utterances

e knowing that meaning is shaped not only by words but
also by expression, gestures and use of the voice, and
that these variations occur in both formal and informal
language

e recognising how language use varies to reflect different
feelings, relationships, moods or attitudes, for example,
the respectful tone of devotional texts compared to the
liveliness, humour and colour of Bollywood scripts

e noticing patterns in language use that reflect age, gender
and social status as well as the context and purpose of
interaction

e recognising how language use such as levels of
politeness or of Sanskrit-derived terms such as ##mT
reflects the intention of a speaker or writer and the
relationship between participants
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Recognise that Hindi has evolved and developed through e understanding key influences and stages of development
of Hindi over time and through different cultural

different periods of influence by other languages and cultures
influences

[Key concepts: language contact, language change,
e exploring the relationship between Hindi and English

across different historical and cultural contexts up to
discussing, reflecting] today

globalisation; Key processes: observing, analysing,

e identifying changes to contemporary forms of Hindi due
(ACLHIU052) to the influence of globalisation, technology and
G:.) J‘({« AA intercultural relationships

e identifying Hindi words derived from other languages,
such as IRAT, borrowed from Persian, & directly from
Sanskrit versus ®d from Hindi via Pali/Prakrit

e recognising the influence of Sanskrit on Hindi and other
languages, for example, by identifying Sanskrit words
adopted and adapted in different ways in different
languages

e identifying influences from other languages in their
own/their family’s use of Hindi, for example, the use of
terms associated with social media, popular culture and
technology &I, ATZH

e understanding that all languages change in response to
changing circumstances, for example, the addition of new
terms for new inventions or experiences, word-borrowing
from other languages or, as in the case of Aboriginal
languages and Torres Strait Islander languages, the
reversal of language loss through revival and retrieval

programs
Reflect on their own use of Hindi, English and other e creating individual language profiles, explaining which
languages or dialects for different social purposes, and languages or dialects they use in their family, social and

. . . . ity li
recognise that they sometimes mix and switch between community ives

e recognising that language use among

languages " . . .
] - ] bilingual/multilingual speakers varies according to
[Key concepts: language domains, multilingualism; Key ethnicity, age, profession or social status and to the
processes: comparing, explaining, analysing, reflecting] context of use
e reflecting on the different role of elements such as
(ACLHIU053) gestures, body language and the use of space or silence
@ aua (-:3 when they are using different languages
e reflecting on the impact on their lives and on their sense
of identity of speaking more than one language
e reflecting on how they use language differently in
interactions across different contexts, and how these
differences help to signal social roles and relationships
e sharing examples of how they sometimes mix and switch
between languages when they are speaking to each
other
Role of language and culture Elaborations
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Reflect on how communities’ ways of using languages are e understanding that people ‘read’ intercultural
communication in different ways depending on their own
cultural perspectives, and recognising the validity of
different perspectives and questioning notions of ‘right’ or

shaped by values and belief systems, and how these may be
differently interpreted by speakers of other languages

[Key concepts: perspective, culture, place, values; Key ‘wrong’ ideas

processes: questioning, analysing, identifying] e noticing ways in which the Hindi language reflects values
and traditions of Indian communities, for example,

(ACLHIU054) understanding concepts such as TcH3T, §aT

g = G:.) J‘({« e reflecting on how different languages and cultures

represented in the classroom influence ways of talking or
acting in social, physical and temporal environments, for
example, Aboriginal and Torres Strait Islander
relationships with place, language and culture; the
concept of non-linear time expressed in Hindi shdT, 94T,

the concepts of 3T&AT and &

e identifying Australian values and traditions such as
informality, mateship and loyalty that resonate in
particular words, expressions or behaviours that may be
misunderstood by others, for example, ‘bring a plate’, ‘fair
dinkum’, ‘mate’
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Hindi

Years 5 and 6 Achievement Standard

By the end of Year 6, students use spoken and written Hindi to exchange personal information and experiences, to give

opinions and express feelings. When interacting with others, they use expressive and descriptive language, for example, 7FET
I &, # 8 g A A 737 9gd IR FA &, H 3701 3@l 7 IR &) R IRAR A 5 T A1 AL EAe |, IR ¢ 31T S
&g Y8 8| Students show interest in and res pect for others, for example, H3 ATE HSY, g Tgd 30T & | Tgd G, Holl 3T I,

I TGl 30T & | THT HoT ATE FHET lfched AT 9T & Toh...| TT BT Al :R TR F...| # 58 919 A AT & ... | They use action-
oriented language to plan and conduct shared activities, for example, 87 g hgoll aea & fp. & mmas’rag@ammfr gat St
W@ AR THE 1 [3aR & 6., &7 39 & HHeY HTT U ATeah YT HY T T8 8, IHToT § 37T & HHe T et I8 &... and
complete transactions, for example, SHeT T G 87 , 7S T fhell GTeT ATt | T TR fahctel 3T & & 31T fahciet & 82 3T
ST H TS § HTH! BT Hief VT §, 7 55T AR AN | FAT 3T & TgT ATHERT HISTeT fHeldT 82 3T & Hiotelord # TG Faese
ST et HT 82 I AT UEX & 1Y Teh alel HFWeAT & SIS0 When participating in classroom routines and activities, they ask and
respond to questions, express opinions and ask for clarification, for example, € 2, &I, &1, Jg FT &2, HsT TAST 6T AT T A
TASTSY, O &, Tg H FeTe, M AT @ T67 ST 81 Ag 10, Tg WAl gl TS &, §H Igl & WeT ool 1. Students use
patterns of Hindi pronunciation and intonation when interacting, identifying regional variations. They gather, classify and
compare information related to social and cultural worlds from a range of spoken, written and visual texts. They present
information about aspects of language and culture in different formats selected to suit audience and context. They respond to a
range of imaginative texts by identifying and discussing key elements such as storylines, characters and themes, for example,
3R R T, e & hgifardr, St S we1feral, Stearelet @ e, e el 3R |, fasrer 3R Sarer, [ iR aeey, e -
dReer & T . They create and perform short imagin ative texts based on a stimulus, concept or theme, for example, &EdT, %,
31T, A -TPR, 373haTl & Tehdl. When constructing texts, students use a variety of tenses, for example, TT IgT 2T, W I&T 2,
T TET &, W39, @RET, WRIET, 37 IGT 2T, 339, S I8T g, adverbs, for example, TTY-H1Y, 3PR-FIR , -3t R-6R, STedr #,
A gV and verb forms expressing actions hap pening, being made to happen or caused to happen, for example, sefell, SelsT,
§T ST They connect their ideas using conjunctions, for example, HsY TeX Tg=T ik H3T 3US oo LT Y, A JgT SoF AT T8l
ST @S BT ST, 361 GaTs W T 316 oTel §3T, AH o @ier @i AR FT 3471 They use number and gender distinctions such as
Teh 3TEHT, Fs JTEHT, U oIS, dIef oTseh, SeT, afeat, Ad), AT, Students translate texts from Hindi into English and vice versa,
ide ntifying words and phrases that need interpretation, for example, 33Tl R sTaleT, AT H GH T, 39 T H FedT T W BT &,
39X @e §. They create bilingual texts for their own and others’ learning. They id entify how being bilingual and bicultural
contributes to their own identity and influences their ways of communicating.

Students identify the relationship between word formation and pronunciation and apply the conventions of written script to their
own constructions. They distinguish between active and passive voice and the intonation patterns of statements, questions and
exclamations, for example, g 91 1 IAT! AT 1T G@ SMGeT? JH 3T g &1l. They identify negative constructions, including
negative forms of verbs and adjectives and the form and function of tenses, for example, TIET o s 8T 4| glo Fr AT
Siell. They distinguish betwe en the structure and features of different forms of spoken and written texts and identify ways that
texts create effects to suit different audiences. They give examples of how language use and ways of communicating vary
according to the degree of formality and context, purpose and audience. They explain factors that have affected Hindi language
over time, including the impact of other languages and cultures such as Sanskrit, Persian, English and Arabic. They give
examples of how their language use varies according to social context and purpose and identify how ways of using languages
are shaped by values and belief systems.
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Hindi

Years 7 and 8

The nature of the learners

The transition to secondary schooling involves social and academic demands that coincide with a period of maturational and
physical change. Learners are adjusting to a new school culture with sharper divisions between curriculum areas. There is a
need for continuity through change in relation to their language learning. Learners at this level may find themselves in classes
involving a range of previous experience with Hindi language-culture. A multilevel and differentiated approach to teaching and
task design responds to this diversity of prior experience.

Hindi language learning and use

Hindi is used for classroom interactions and transactions, for creating and maintaining classroom relationships, for explaining
and practising language forms, and for developing cultural understanding. Additional opportunities for interaction in the target
language are provided by purposeful and integrated use of ICT. Learners work collaboratively and independently, exploring
different modes and genres of communication with particular reference to their current social, cultural and communicative
interests. They pool language knowledge and resources to plan, problem-solve, monitor and reflect. They use modelled and
rehearsed language in familiar and unfamiliar contexts, and increasingly generate original and personal language. They
compose and present more complex and varied texts (for example, media and hypermedia texts, shared stories, poetry,
songs/raps, blogs, advertisements, reports and journal entries), and plan, draft and present imaginative and informative texts
They design interactive events and collaborative learning experiences and participate in discussions and activities. They use
vocabulary and grammar with increasing accuracy, drafting and editing written work to improve structure and clarify meaning.
They make cross-curricular connections and explore intercultural perspectives and experience.

Contexts of interaction

While the primary context of interaction remains the Hindi language classroom, learners are encouraged to engage in
interactions with peers in India and other Hindi-speaking regions of the world, including Australia, through electronic means of
communication. Learners have additional access to Hindi speakers through media and community events, websites, social
media and radio streaming.

Texts and resources

Learners work with a range of texts specifically designed for learning Hindi in school, such as textbooks, literary texts, videos,
readers and online media resources. They also access materials created for Hindi-speaking communities, such as songs, films,
magazines, advertisements and websites. They read, view and interact with a growing range of texts for a wider range of
purposes (for example, informational, transactional, communicative, imaginative and expressive).

Features of Hindi language use
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Learners expand their range of vocabulary to domains beyond their personal experience and interests, applying phonic and
grammatical knowledge to spell and write unfamiliar words. They use a range of grammatical forms and language structures to
convey more complex relationships between ideas and experiences, creating compound and complex sentences by using
postpositions such as # 318 forgam aTfer TFT QI & & Ugel o@ @A & ol They recognise the function and form of
commonly used suffixes and prefixes and relationships between words with a shared base, such as §f&, ggf&, &A™, FigAT.
They distinguish between active and passive voice according to context, el 3TUehT eI & | 3T oI AT AT &1 and use a
range of tenses to describe routines and actions, # el ST IgT & # fealr I/ 213 el SMSm. They develop awareness of
how language structures shape textual features, and they adopt a wider range of processing strategies, drawing increasingly on
their understanding of text conventions when encountering unfamiliar texts. They continue to build metalanguage to describe
grammatical and textual features. They recognise and use idiomatic expressions such as 371 T dRT, and employ descriptive
and expressive language, including onomatopoeic and mimetic words, to create particular effects and engage interest.

Learners make connections between texts and cultural contexts, identifying how cultural values and perspectives are embedded
in language and how language choices determine how people, issues and circumstances are represented. They are
increasingly aware of the relationship between languages and cultures, noticing, for example, values such as family
commitment and respect expressed in cultural practices as well as embedded in Hindi grammatical and vocabulary systems.
They reflect on the nature of bicultural and intercultural experience, on how languages change in response to social and cultural
change, and on their individual identities as users of two or more languages in a multicultural social context.

Level of support

Particular support is required at this stage of learning to manage the transition to secondary schooling and to encourage
continued engagement with language learning. Opportunities to review and consolidate prior learning are balanced against
provision of engaging and relevant new experiences and more challenging tasks. Learners require continued scaffolding,
modelling and material support at paragraph and whole-text level for written language and for developing fluency and accuracy
in spoken language. They are supported to develop increasing autonomy as language learners and users, and to self-monitor
and adjust language in response to their experience in various contexts. They are encouraged to engage more critically with
resources such as websites, dictionaries, translating tools and other language resources designed to enrich their receptive and
productive language use.

The role of English

Hindi is used in more extended and elaborated ways and English is used when appropriate for comparison or reflection. Using
Hindi to express ideas and feelings, exchange opinions and manage shared activities increasingly involves ‘cultural’ as well as
‘linguistic’ choices, personal and social elements as well as grammatical ones, such as making decisions about the use of titles
and polite prefixes. At this stage, learners draw from both languages as they move from the what considerations to the why and
how questions: from noticing that language and communication are culturally shaped to thinking about the values, experiences
and perspectives that lie inside cultural differences, and about how these impact on their own experience as they move between
languages and cultural systems.

Years 7 and 8 Content Descriptions

Communicating

Socialising Elaborations
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Initiate and sustain a range of spoken, written and online e initiating and sustaining conversations with peers and

interactions, for example, exchanging views or experiences, adults on topics of mutual interest such as sport, games,
offering opinions and making connections across different music, for example, T T # gl g i1 72t 3T
9 op g S| 73 IF S TG 3TAT| HS ST FT?

areas of interest
e using face-to-face, written and online forms of

[Key concepts: relationship, experience, communication; Key communication to compare experiences and offer

processes: interacting, listening, responding, recounting] opinions on concepts such as family, education,
friendship, interests and travel, for example, Q?%Iff ART

(ACLHICO055) AT T TEN?; JH FieT HleT F T T GHA I1T?

@ S GZ-) e using descriptive and expressive language to encourage

feedback and to express empathy or indicate agreement,
for example, ¥ g% I 91 &; 7T T § FET=137(T &1 3T
faerRe G g W 8| # 3T & | gfaea agAd &

e participating in informal conversations and more
structured discussions to share and compare attitudes to
social and cultural issues, for example, TaEY SaALel;
crrﬁ-cnﬂm Redt; gaFd IRaR a1 veret 9RaR; sgaregids

° developing narrative and descriptive skills by exchanging
accounts of significant events, influences or milestones,
for example, feer ATer # 319 ATAT AT & T I
TATGTERT e 91T 3 AT Tl ot A 4w A
gl THITAT 3T | el Teh hid T HleT &l Tl Felol et

3 T A FHIhT TRAT T TS|
Engage in collaborative activities that involve planning, e transacting authentic or simulated purchases or
problem-solving, communicating and transacting in real or exchanges, such as sourcing and buying media products,
imulated situati d text fashion or food items from online or retail outlets, or
simulated sifuations and contexts returning damaged articles, for example, Ig &g fohceT
[Key concepts: design, transaction, planning; Key processes: F &7 Ig 3N FieT Sl T T A 3ucsty 2 @ A BT 9
transacting, considering, problem-solving, decision-making] S ITCT STefelT| A IRAT IRA gietl AT | A Ig ATHA
TITE & o Tha FIfF 39 W @& |
(ACLHIC056) e planning for an excursion, event or celebration such as a
Ig @.\ _-_ GB AA Bollywood night or f&arell, indicating preferences,

cqnsidering options and deciding on actions, for example,
gH AT AT & AT 9F ART| 7 A Fareh gsah|
TR TS T 37RT-3769T I fET ST

e designing a web page to support social contact and
information exchange between themselves and young
Hindi-speakers in different contexts, brainstorming
possible stimulus questions such as 37T 379 TeTs 3R
AT Shaet H HJelel Hhd Telld 62

e sharing responsibilities for filming, editing and presenting
a short documentary on aspects of their shared
experiences, for example, ART HHC, CGERCEER
SATET; Siegs hed FARTE
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Interact with peers and the teacher to complete learning
activities and to support their own and others’ learning by
managing debate and discussion and checking understanding
[Key concepts: debate, perspective, exchange, response; Key
processes: discussing, responding, evaluating, reflecting]

(ACLHIC057)
B

Informing

Access, collate and analyse information from different print
and digital sources to present an overview or develop a
position on selected issues or interests

[Key concepts: perspective, context, representation; Key
processes: comparing, analysing, presenting, profiling]

(ACLHIC058)
E.x € S M
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using more elaborated sentence structures and
interactional strategies to support debate and to provide
clarification, for example, 379 ST & THIA H 379 & I
IS AT &2 and to maintain cohesion and focus in
discussion, for example, G&R 2eal #; 3TIeRT AT STl
., AT g aradr g fe.......

contributing to discussion and debate by expressing
opinions, responding to others’ perspectives and using
reflective language, for example, &1 &Y Fr ard... & 7
Ig Uk 3R Reraeq ge( 2., AT ag R e ag S &
HIR ITe; GER TSCHIVT A SQT ST Y TG ShgadT ITeid sTal glamm
... I8 TaerTe 21

using evaluative language to acknowledge strengths in
others’ arguments or to challenge their views in a
courteous manner, for example, 3TIehl Shgall TehgH TASC
3R 3R §1; aedfdshr 78 ¢ g I WA 3ma @
ferer @gaa w11 §

reflecting on the usefulness and potential application of
particular learning experiences, comparing their language
and literacy development in Hindi and English

Elaborations

accessing and collating information produced in different
contexts that reflect Indian and/or Australian lifestyles
over different times and contexts

engaging critically with texts that report on personal,
social or community activities, for example, blogs, social
media texts or community announcements, discussing
how texts reflect cultural contexts

using organisers such as concept maps, pie charts or
tables to summarise information and develop a position
on issues of interest to their peer group

summarising information from differently-sourced texts

that report on contributions of important historical figures
and moments, such as the influence of Gandhi to peace
movements, the freedom struggle in India and civil rights

collecting information from websites, newspapers or
magazines to build reference resources on different
topics/issues, classifying information according to
concepts such as TOR ; IR ; FaELT

gathering information about well-known people in fields
such as sport, entertainment, youth culture, the arts or
history to create a digital profile to present to their peers

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 87 of 148



Use different modes of communication to report on personal
or shared perspectives, views and experiences or to invite
action or debate

[Key concepts: experience, cultural expression; Key
processes: designing, reporting, comparing]

(ACLHIC059)
E .x @ % G M

Creating

Interpret and compare representations of values, characters
and events from a range of traditional and contemporary
imaginative texts

[Key concepts: theme, representation, values, humour; Key

processes: comparing, analysing, identifying; Key text types:

cartoons, games, fables, films]

(ACLHIC060)

E@=%¥%M
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e creating texts such as notices, web posts or posters to
promote and inform others about planned events, for
example, "3cad¥ 3R & Teeh T, RO - 3cqd,
grell & Aol &7 [qavor

e reporting on experiences of events associated with
cultural expression and traditions, using formats, such as
personal recounts, blogs or digital/oral presentations, for

example, 3TECTorT & ffax; fearel 3caa

e presenting a personal perspective on a shared learning
experience such as the viewing of a documentary on an
environmental or community issue

e organising information for a presentation to a young
Hindi-speaking audience on distinctive features of
Australian landscape, peoples and cultures

e presenting information on a community issue such as
conservation or homelessness through digital displays

Elaborations

e comparing themes and values represented in
contemporary texts such as cartoons or video games
with those conveyed in traditional fables, epic poems and
legends

e analysing cultural styles of humour in comedies or
cartoons, for example, by comparing Hindi jokes about
family relationships, such as mother-in-law/daughter-in-
law and husband/wife jokes afd- Tt ScTiE & Yool ,
with humour around similar relationships in Australian
English

e identifying characters in fables and legends that embody
particular qualities, values or defects that have come to
represent recognisable character traits in everyday
speech, for example, referring to a playful or naughty
child as Krishna or Kahnaiyya, or to a late-sleeper as
Kumbakaran

e considering whether values and aspirations expressed in
historical texts such as letters written during the freedom
struggles in India might have relevance to their own lives

e comparing style, creative effects and cultural values
reflected in popular Hindi and Australian music by
listening to music stations, reading print or online music
magazines, classifying song titles or viewing clips from
Bollywood films

e comparing representations of traditions and beliefs
across cultures through visual and performing arts, for
example, by comparing different living traditions present
in Australia, including cultural and artistic expression
associated with Aboriginal and Torres Strait Islander
people

e providing a live commentary to a dance performance,
interpreting movements, commenting on the significance
of costume and interpreting messages conveyed through
the performance
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Create and perform a range of texts to entertain others that e creating and performing sketches that involve
involve imagined characters and contexts and different modes characterisation, context and dramatic tension, for
example, the first day at a new school or appearing on a

of presentation reality show

Key concepts: creativity, characterisation, imagination, . . .
[Key P y 9 e creating an additional scene, new character or alternative

emotion; Key processes: composing, performing; Key text ending that adds suspense or a twist to a familiar story,
types: sketches, drama, songs, stories, cartoons] drama or film script, for example, Q@ feelT ST JUAT T
HGl
(ACLHICO061) e creating, rehearsing and performing interpretations of
@ @\ poems for a public recitation or verse-speaking
: competition

e composing, performing or presenting jingles or digital
animations to create new interest in existing or imagined
products

e creating texts such as picture books, bedtime stories or
cartoons for younger children, selecting appropriate
language, rhythms and images to enrich the aural and
visual experience

e performing unscripted explorations of characters,
contexts and feelings, for example, Rrar; Fver; aeg,
using gestures, voice and props to build mood and to
explore relationships and emotions

Translating Elaborations

Translate a range of short texts used in different contexts from e translating popular Hindi proverbs or lines of poems into

Hindi into English and vice versa, comparing each other’s English, considering how to adapt or adjust themto
versions and how they translated elements that involve convey equivalent meanings in English, for example, 1T
y T Y IFTERE STHAT ITT Y STHACT ; TR & &1y 7 fetenr

ltural knowled d understandi . . L
cufiurat knowledge and understanding e translating school or community texts such as directions,

[Key concepts: meaning, equivalence, translation; Key rules or notices in Hindi and English, considering how

processes: translating, approximating, comparing, evaluating] each language reflects cultural styles, for example, the
use of words like fdeeT in a formal request and %

(ACLHIC062) 33t 5T BTl in public notices

Ig @.\ _-_ GB e translating media texts such as appeals, slogans or

advertisements from Hindi to English or vice versa,
noticing how each language uses elements such as verb
moods or emotive language for particular effect: TRT

el T g YR, TATROT &l R U ; S0 e STl

e translating short excerpts from traditional fables and
legends, identifying words and expressions that reflect
cultural values or history and are difficult to express in

English, for example, Jg9azr, Alfcash, fad

e critically evaluating the effectiveness of resources such
as print and digital dictionaries and electronic translators,
for example, by comparing individual translations, back-
translating or swapping references
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Produce bilingual texts such as digital stories, programs for
events, performances, skits or poems that reflect the
experience of ‘living between languages’

[Key concepts: equivalence, interpretation; Key processes:
composing, selecting, translating]

(ACLHIC063)
. x@ %S

Reflecting

Consider differences and similarities in style and use of
language when interacting in Hindi and in English, noticing
when the choice is made to use either or both languages
[Key concepts: code-switching, code-mixing, intercultural
communication; Key processes: monitoring, analysing,
discussing]

(ACLHIC064)
B % %
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creating a short bilingual documentary about a local
community event or locale, with narration in one
language and subtitles in the other

composing menus or programs for school or community
events that include footnotes in English to explain key
terms or items

creating a bilingual resource to present to the school
library, for example, an illustrated anthology of popular
Hindi poems or proverbs with English translations

performing a role play, skit or song for a school concert
or assembly, using Hindi for the performance and English
for supporting explanations and commentary

Elaborations

identifying ways in which they change their ways of
communicating when switching from Hindi to English

providing examples of interactions which feel more
natural in Hindi than they do in English or vice versa, for
example, using Hindi to talk about family experiences,
rituals or relationships, using English to talk about school
work, music or films

using a reflective journal to record and compare when
and why they consciously choose to use one language
rather than the other, considering whether their ways of
thinking and communicating change between languages

identifying instances when using both Hindi and English
in the same interaction makes for easier communication

discussing what they need to consider when interacting
with speakers of different language and cultural
backgrounds, such as being flexible, noticing people’s
reactions to what they say, watching for signals of
misunderstanding, being mindful of different perspectives
and traditions

reflecting on choices they make when interacting with
friends who also speak both Hindi and English,
identifying instances when they move between
languages for either practical or cultural reasons
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Discuss the nature of identity and of cultural experience, e comparing views about the nature of identity, for
example, by discussing elements that they believe shape

considering the dynamic and responsive relationship between
and reflect their personal sense of identity, such as

the two . - .
community, ethnicity, personality, languages, tastes and
[Key concepts: bilingualism/multilingualism, culture; Key interests
processes: reflecting, analysing, comparing] e considering how identity changes over time, taking into
account ways of thinking, behaving and communicating,
(ACLHIC065) and influences such as education, intercultural
E] _.. (.:3 AA experience, digital worlds and popular culture

e sharing views about the nature of culture, referencing
their own relationship with different elements of Indian
and Australian cultural experience

e exploring how individual ways of thinking and
communicating both shape and reflect cultural identity

e considering whether their sense of cultural identity varies
according to place, time and situation

Understanding

Systems of language Elaborations

Identify correspondence between individual and combined e recognising individual elements of spoken and written

elements of spoken and written Hindi, such as pronunciation words, phrases and non-verbal forms of expression and
noticing how they combine to make or to change

of consonant clusters or the pronunciation and spelling of .
meaning

English words used in Hindi e recognising how words can be formed from base words,

[Key concepts: syntax, prefixes, suffixes, word derivation; Key and understanding how prefixes and suffixes change the

processes: recognising, analysing] meaning of words, for example, g, geiig, Shad,
understanding the impact this has on pronunciation

(ACLHIUOE6) e recognising and identifying how to pronounce and spell

E] loan words commonly used in Hindi from Persian and
Arabic, such as @leJsT, Bleld, and from English, such as
ST, T, TR

e recognising and understanding the impact on Hindi
pronunciation and spelling in Devanagari of Sanskrit
words (fatsam words) and of derived forms (tadbhav
words), understanding that both forms can be used in
different contexts; for example, & for ‘field’ in an
abstract sense and @d for a field for farming
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Apply grammatical and lexical knowledge to work out the
meaning of unfamiliar words, to form and spell new ones, to
create compound sentences, to recognise and use prefixes
and suffixes and to develop metalanguage

[Key concepts: phonics, word building, idiom; Key processes:

understanding, applying rules, using metalanguage]

(ACLHIU067)

E

Apply understanding of text structure and organisation to
interpret unfamiliar texts and to create own texts for specific
purposes

[Key concepts: textual conventions, tenor, audience; Key
processes: identifying, classifying, explaining]

(ACLHIU068)

=

Language variation and change
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e strengthening vocabulary resources related to personal,
social and educational worlds

e applying phonic and grammatical knowledge to the
spelling and writing of unfamiliar words such as

e creating compound and complex sentences by using
conjunctions such as # 3% forgen aIfs AT = @
Igel oI WA X o

e recognising the function and form of commonly used
suffixes and prefixes, for example, by collecting groups of
words that share a base word, such as 3¢, ggfe,

e recognising and using idiomatic expressions such as
3T I dRT
e using numbers in fraction, multiple and collective forms,

such as 31, DS, T fgrs, derst, gaRT, et aqom

e continuing to build metalanguage to describe
grammatical concepts and to organise learning resources
such as verb charts, vocabulary lists, groups of
pronouns, adverbs and adjectives

¢ understanding and using basic joining (Tf%T) rules such
as S+31T = U to achieve text cohesion

e understanding the use of the active jclnd passive voice
according to context, for example, Hsl 31TIh! eIl & |
39! oIl AT IR & |

e using a range of tenses to describe routines and actions,
for example, # feel ST TET &) # fereelt aram ar| # feeel
SIT>T|

e using adjectives in comparative structures such as &

ST ol & | [T AT & 31 TR B

e using their shared knowledge of typical features of
familiar types of text to understand unfamiliar content, for
example, in public announcements, commercials or
quizzes, recognising how language and style vary
according to the context, purpose and intended audience
of a text, for example, by comparing a formal
presentation at Speech Day with an email to a close
friend

e identifying how texts achieve cohesion through the use of
paragraphing or conjunctions to sequence and link ideas
and to maintain the flow of expression, for example, 3¢

TR ..,

e creating and comparing their own examples of particular
text genres, such as horoscopes, prayers or weather
forecasts, explaining their choice of particular language
or text organisation

e composing multimodal texts designed to appeal to a
particular age group or demographic, noticing how/why
they decide to use particular vocabulary and style

Elaborations
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Explore how language use varies according to context,
purpose, audience and mode of delivery

[Key concepts: register, mode, audience; Key processes:
comparing, explaining]

(ACLHIU069)
B % %

Reflect on changes in their own use of Hindi over time in

social, community and school contexts, explaining reasons for

changes or adaptations
[Key concepts: language change, expression, experience;
Key processes: reflecting, monitoring, analysing]

(ACLHIU070)
B % %
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comparing and explaining the use of different styles of
communication in different contexts, such as respectful,
devotional or colloquial forms of expression 39T ITaT
FHITAAT 81T SIh-3Th 872

identifying differences in features and register between
spoken and written language, for example, in apologies,
invitations or narratives @el X EX 37T, el AR X
qeTRu/gele faw

comparing language and textual features used when
communicating with different age groups, for example,
amusing rhymes and terms of affection for small children,
devotional texts for religious expression

identifying variations in language use between people of
different ages, gender or status, for example, ways of
showing authority or expressing humility

understanding that facial expressions, gestures and body
language are key elements of communication and that
they can be interpreted differently by different people

explaining variations in style, content and register of
different expressions of wishes for a particular event or
occasion such as Diwali, for example, 8T &R & g 35TTeTT,
3T T 3 [T Flell g R AATT GIRAAT, 8 &% A g feareh

compared to an sms message such as [ fearelr

reflecting on changes in their ways of communicating in
Hindi, identifying terms, expressions or behaviours that
have become part of their everyday language through the
influence of technology, social media and intercultural
experience

talking with older members of their families or
communities about changes they have experienced in
their use of Hindi and about their observations of how the
language has changed over time

discussing how their use of language reflects different
and changing relationships, for example, familiarity with
friends, respect for elders and authority figures

finding examples of changes in language use within their
own families and friendship groups which have come
about through globalisation and the influence of other
languages, for example, ﬁ, 3TFAT, AT being replaced
in some families by F&#T

identifying how social media and technology have
influenced their own ways of communicating, for
example, by compiling a glossary of terms they use in
emails or text messages, such as 3/ (ATM), X fAear
CU, ST 8191 (G2G), @ & (LOL), iR srd aaT & (TTL)
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Recognise the intercultural and multilingual nature of
language use in social media and popular culture, considering
how this influences aspects of their lives

[Key concepts: globalisation, cultural expression,
multilingualism; Key processes: researching, classifying,
explaining]

(ACLHIUO71)
CD A

oK-I-

Role of language and culture

Understand that language is not neutral and that its forms and
usage reflect cultural ideas, values and perspectives

[Key concepts: culture, language change, representation,
values; Key processes: reflecting, analysing, comparing]

(ACLHIU072)
= G
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¢ finding examples of language/behaviours associated with
Indian culture that are part of everyday life in Australia,
for example, words and expressions associated with
religion, yoga, dance, Bollywood, food, sport

e explaining the influence of Indian language and culture
on their ways of communicating in different situations, for
example, by creating a glossary of Hindi words and
expressions they use when communicating in English or
when thinking about themselves and their families

e investigating different forms and functions of
multilingualism in today’s society, for example, by
tracking the mixing of languages such as Hindi, Urdu,
Punjabi and English in Bollywood scripts and song lyrics,
or by creating their own hybrid-language advertisements,
songs or raps, for example, Life style & I 81T car &l
premium...

e reflecting on other people’s reactions to their use of Hindi
and/or English, considering how perceptions of people’s
ways of communicating are shaped by cultural
standpoints and perspectives

Elaborations

e sharing understandings of what culture is and how it
relates to language and to |dent|ty using prompt
statements such as “T¥HId #

e identifying Hindi words or expressions that carry cultural
connotations and values, for example, terms such as
Helelel and fa%ar in relation to auspicious or inauspicious
roles at occasions such as AFHEHUT or JEHART

e identifying expressions used in news reports or sports
commentaries that reflect traditional beliefs and include
cultural allusions, for example, references to gods and
legendary heroes such as 3PN $gad HgLdTT gU al AR
T A Wl Tgoem Wiselol H

e identifying cultural distinctions expressed through
language, for example, forms of address such as
AHER , THED, 3T HA §2, JH HH E? the addition of 4T,
AHAN for married women and HART for unmarried
women, considering whether English makes similar
distinctions

e exploring the cultural significance of concepts expressed
in a single word in Hindi or English which are difficult to
translate, for example, the term [T in Hindi or mateship
in Australian English

e exploring how cultural values and ideals such as truth,
duty or filial respect are embedded in traditional fables
and legends, such as brotherly love or the concept of the
obedient/dutiful child in the stories T& 31T ST&HUT, s/goT
HAR

9

e discussing commonly used words and expressions that
reflect family/community values, for example, the practice
of using the English terms ‘Auntie’ or ‘Uncle’ when
addressing older people even when they are strangers
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Hindi

Years 7 and 8 Achievement Standard

By the end of Year 8, students initiate and sustain a range of spoken and written interactions on topics of mutual interest, for
example, 3TTeRT AT §Tel 82 31T &al AT9H 3TA? GRAR 7 T 8 82 3T Fgell T e & 2 THT 3T AH el ofeheT 3 91T & foh
.., TT IR AT IR TR T, & 59 919 T AT & 1% ... They exchange views or experiences and offer opinions using language to
encourage feedback and to express empathy or indicate agreement, for example, el Y g Tgr%ﬁ gé TS B, HIRH &l
STeAfesT &Y gTfcer YAHFHAR | I3 §:W Y 1 &; A3 3T § T 81 3T fergel T e @ 81 3 379 & |t ufaerd #gaAa g,
Student comp lete transactions by negotiating, planning and solving problems, for example, T TI&T et T g2 Ig 31X Al i
N H 3y 872 T 7 AT ST SI1ET SToeAT| I IRAT IRA glell AT | §H Ig FIHATH Al o761 of Hehel FA11h ATl TG @F
&rg. They use reflective and evaluative language to support their own and others’ learning and to manage discussion and
debate, for example, &3TeT &1 I I § ..., Tg Toh AR ETaeT Tgel 8 ...; ST 3T Fg B & 98 Ol & HAIR ITG gax TUICHIOT H G&@T
ST AY TG gl Il =Tel gl ... T8 Ay fAarerede &. When speaking Hindi, they apply pronunciation and rhythm patterns,
including consonant clusters and English words used in Hindi, to a range of sentence types. They locate, collate and analyse
information from a range of written, spoken and multimodal texts to provide an overview or to develop a position on selected
issues or interests. They use different modes of communication to report on perspectives, views and experiences or to invite
action and debate. They interpret ways in which values, characters and events are represented in a range of traditional and
contemporary imaginative texts. Students create texts with imaginary characters and contexts in a range of forms to entertain
different audiences. They use grammatical forms and features such as prefixes, for example, TeI-3721TT - HHIA-IHHTT and
suffixes, for example, SdTe], <ITe], CEES E!'c;lé), and create compound and complex sentences by using postpositions such as
JH 3R FHIT T HH FT Al el HeleT| §H T I 39T H AgeTd 3R Tl ofeled § et e [ & §H herar Her| # 306l
forgam a1feh T QT § T8l ol WA a o, comparative adjectives, for example, 3iaT 379eT S8 & Frax &1 AgeT 3961 T
#9989 QRN &1 T AT o g1 877 A 318 TR €1 and basic joining rules such as $+31T = T to achieve cohesion.They
translate texts from Hindi into English and vice versa, and compare their own translations with others’, interpreting cultural
elements. They produce texts in Hindi and English that reflect a bilingual and bicultural perspective. Students identify
differences and similarities in the way they interact in Hindi and English, and describe the nature of identity and cultural
experience and identify the relationship between the two.

Students identify the relationship between individual and combined elements of spoken and written Hindi and apply writing
conventions, including spelling, to convey specific meaning in a range of texts. They use metalanguage to explain aspects of
language and apply grammatical and lexical knowledge to determine the meaning of unfamiliar words and to form and spell new
ones. They use their knowledge of text structure and organisation to interpret the unfamiliar texts and create new ones.
Students explain how and why language use varies according to context, purpose, audience, mode of delivery and the
relationship between participants. They explain how and why their own use of Hindi has changed over time and depends on
context. They identify the intercultural and multilingual nature of language use across global communities and in social media
and popular culture and explain how this influences their own lives. Students explain how language forms and usage reflect
cultural ideas, values and perspectives.
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Hindi

Years 9 and 10

The nature of the learners

This stage of learning coincides with social, physical and cognitive changes associated with adolescence. Increased cognitive
maturity enables learners to work more deductively with language and culture systems, to apply more intentional learning
strategies and to reflect productively on their learning. Motivation and engagement with language learning and use are
influenced by peer group dynamics, personal interests and values and issues related to self-concept. This is particularly the
case for bilingual learners for whom the duality of living between languages and cultural frames impacts continually on the
process of identity construction. The role of language is central to this process and is reflected in the degree to which learners
define themselves as members of language communities, how they position themselves in relation to peer groups, the choices
they make in relation to linguistic and social practices. These processes are fluid and context-responsive and impact on
learners’ engagement with both Hindi and English language learning.

Hindi language learning and use

This is a period of language exploration, vocabulary expansion and experimentation with different modes of communication (for
example, digital and hypermedia, collaborative performance and group discussions). Greater control of language structures and
systems increases confidence and interest in communicating in a wider range of contexts. Learners use Hindi to communicate
and interact; to access and exchange information; to express feelings and opinions; to participate in imaginative and creative
experiences; and to design, interpret and analyse a wider range of texts and experiences. They use language in different
contexts more fluently, with a greater degree of self-correction and repair. They reference the accuracy of their written language
against a stronger frame of grammatical and systems knowledge. They demonstrate understanding of language variation and
change, and of how intercultural experience, technology, media and globalisation influence language use and forms of
communication.

Contexts of interaction

Learners interact with peers, teachers and other Hindi speakers in immediate and local contexts, and with wider Hindi-speaking
communities and cultural resources via virtual and online environments. They may participate in community events such as film
or cultural festivals, intercultural forums or exchange travel opportunities.

Texts and resources

Learners use an extensive range of texts and materials designed for in-class learning of Hindi, such as textbooks, literary texts,
teacher-generated materials and online resources. Learning is enriched by exposure to authentic materials designed for or
generated by young Hindi speakers, such as blogs, video clips, discussion forums, television programs or newspaper features.
Learners are encouraged to source additional materials to support their own learning and to pursue personal interests in
aspects of Hindi language and associated cultures.

Features of Hindi language use

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 96 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Learners extend and consolidate grammatical knowledge, including the use of compound sentences by using postpositions #
ggel feeell 39 AR YT 1 QT FA o 916 dielehal Tggan| and of a range of tenses to describe events and personal
experiences, TSel G SR e gloll 3T cAIBR HATIT AT 38T YR 36 a9 T §H glell ol AR LA & FAATT|. They make
passive and active voice distinctions, IH ﬁﬁ@mg, ﬁﬁ@’rmr@r?, understand the appropriate use of participles and the
function and use of case, ¥, ®I, &, & foIT, &, 9. Their vocabulary knowledge expands to include more abstract words and
specialised vocabulary drawn from other learning areas or areas of wider personal interest. Textual knowledge and capability
are strengthened through maintaining a balance between activities that focus on language forms and structures and
communicative tasks and performance. Learners recognise, analyse and construct different types of texts for different purposes
and audiences. Task characteristics and conditions at this level are more complex and challenging, involving collaborative as
well as independent language planning and performance, and development and strategic use of language and cultural
resources. Elements of tasks involve interpreting, creating, evaluating and performing. Working with media resources, fiction
and non-fiction texts, performances and research projects allows for exploration of themes of personal and contemporary
relevance (for example, global and environmental issues, identity and relationship issues, questions of diversity and inclusivity).
Learners investigate texts through more critical analysis, identifying how language choices reflect perspectives and shape
meaning, and how they in turn are shaped by context and intention.

Learners at this level understand the relationship between language, culture and identity. They explore in more depth and detail
the processes involved in learning and using different languages, recognising the role of cognitive, cultural and personal as well
as linguistic resources. They identify how meaning-making and representation in different languages involve interpretation and
personal response as well as literal translation and factual reporting. They explore the reciprocal nature of intercultural
communication: how moving between different languages and cultural systems impacts on their ways of thinking and behaving;
and how successful communication requires flexibility, awareness and openness to alternative ways. They develop the capacity
to ‘decentre’ from normative ways of thinking and communicating, to consider their own cultural ways through the eyes of
others, and to communicate in interculturally appropriate ways.

Level of support

While learners are increasingly less reliant on the teacher for support during communicative interactions, continued support,
provision of rich language input and modelled language is needed to consolidate and sustain the learning of Hindi. The teacher
provides both implicit and explicit modelling and scaffolding in relation to meaningful language use in a range of contexts,
situations and learning experiences, and explicit instruction and explanation in relation to complex structures, grammatical
functions and abstract concepts and vocabulary. Provision of opportunities to discuss, clarify, rehearse and apply their
knowledge is critical in consolidating knowledge and skills and developing autonomy. Learners are encouraged to self-monitor,
for example, by keeping records of feedback and through peer support and self-review.

The role of English

Learners and teachers use Hindi as the primary medium of interaction in language-oriented and most content-oriented learning
experiences. English is used for comparative analysis and for elements of discussion or conceptual analysis which may be
better responded to in English than in Hindi. Learners are supported to reflect on the different roles English and Hindi play in
their academic work.

Years 9 and 10 Content Descriptions

Communicating

Socialising Elaborations
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Use formal and informal registers to discuss and compare
young people’s interests, behaviours and values across
different cultural contexts

[Key concepts: values, responsibility, social worlds,
environment; Key processes: discussing, comparing]

(ACLHIC073)
B &%
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interviewing each other and family members to compare
views on cultural behaviours and values across different
times and contexts, for example, JFeR f99R & Ggad
3 Tohel UREAR A A let  TRATR G 37T & Gor A
ST 39GFA 872

discussing responsibilities related to home, school and
part-time work, comparing with those of young people
living in India and other Hindi speaking contexts and
noting the relative importance of concepts such as
9Rar, FHE 3R FgAT, for example, R H BT &
HIHPTS & [T Al AT gl & | A A/ R
AR T TR 3 AT 3 37T AT T g1 Jeid 2l

using formal and informal registers to discuss differences
in language use between peers and adults at different
social events, for example, &1 3T 37T odig ATE T
TN T FRFH ST AT TR N? 39eA Al Ao
A & ToIT JH el HY SWT 37T 3776 |

participating in formal debates on social or educational
issues with reference to Indian and Australian
perspectives, values and frames of reference, for
example, T el ST TE=r R gl TIfRT ? &=r
STAfAET T At & SiaeT 7 Aheldr T ol &2 FT arferer
81T 0T et Y 3 AT Rt B BIE 2ol TRT?
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Participate in activities that involve interactions, transactions, e negotiating arrangements, weighing up alternatives and
reaching shared decisions when planning performances

negotiations and management of different opinions and
or presentations to showcase Hindi language learning,

social/cultural behaviours for example, g8 57 3 a_g—urﬁsr §fr gERforT ey afe?:
[Key concepts: social/cultural behaviours, community, FIT T §H A ...; TET AT T@IM; 319 SHA § Teh ATl 8|
environment; Key processes: planning, inviting, presenting e issuing, accepting and declining invitations, using
opinions] culturally appropriate expressions and protocols, for
example, 3191 Y & 2187 faamg o 3 3muent 3TATT e
(ACLHICO074) AR & | F FgT 5T Y 3mRAiae, SoT SR 33T | Jg BRI
ERGEEN Hhomear § o6 1T o H3T SdeT AgccaquT IR A FiFAfod

get &7 31 T, foreg # fanelt ot aer 18 31 argam|

e comparing opinions on social and cultural behaviours and
values associated with Hindi-speaking communities via
online forms of communication such as emails, school
chat forums and community websites, for example,

IR SiiaeT et & Ton 1 [3AW Agea &1 [y =r

Tgcecd Bael Al 3R SR ek & NAT AT ¥ 9RAT
TERH A T RFERT ¢ o g 3197 DT 1 37961 T &
AR EIHT HPR Fled 7 IS HE oAel Oisd| AR
qaTg o Saer Teh Afgel 3R GO & 397 # Shsar & sfew
& IRaRT T I TEANT 31 U T AT A 37 Srrar g1

e organising an event such as a campaign or social media
forum to raise awareness of community, environmental or
ethical issues, for example, AfEET3T $H GL&T, oo
TIEAT TATEROT, GoTehoT 1 Hgeed

e transacting for goods and services, considering concepts
such as value, availability, competition and ethics

e building vocabulary to support commercial and
technological exchange between English- and Hindi-
speaking communities, for example, #gT flafeia ™ &y, R
# ameeforars fAaer, RSy R, Ne A F 3er-
EEG
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Use communicative strategies such as asking open questions

extending discussion on topics of shared interest by

and providing elaborated responses to extend discussion, inviting opinions or further elaboration and by clarifying or

justify views and to reflect on the experience of learning and justifying statements, for example, 3 il -

Justly views P g T2 AT A ST AR FgeY 1 e & B . I T

using Hindi in and out of school mmg’rﬁ;,;ﬁ'mgﬁ;

[Key concepts: discussion, language learning, language e designing websites, posters or presentations that reflect

domains; Key processes: elaborating, responding, designing, on challenges and benefits associated with the

identifying] experience of learning and using Hindi in the cla§sroom
context, for example, H agd 3= fecr aer é?—iT@ HIR

(ACLHICO075) g @ TolaT Y it 37eieh ITerfaiar gih & | feer dhvar

B STl @ 31 2TeT-2IeT & A e e F S
ER GRS a3t A T T TET & AR Rrorared a1 7% &

o 31 H feer oAl &1 Ugel & 3110F 3Teie o W&l

o reflecting on differences between forms of Hindi spoken
at home and in the classroom, such as the use of more
words influenced by English in the home context, for
example, Thel compared to ﬁa;natr FEH-ATAT
compared to ATAT-TIAT

e identifying and comparing learning strategies that support
their formal study of Hindi in the school context, for
example, learning grammar and textual conventions
associated with different domains of language use and
using purer forms of the language

e identifying and discussing Hindi idioms and proverbs that
may be applied to the experience of learning languages,
for example, 3TTERI T dR I8 o1, R e, 37 TS

B &1 i RAfgar gor o @q
Informing Elaborations
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Research, interpret and evaluate information presented from
different perspectives in relation to youth-related interests,
identifying how culture and context affect how information is
presented

[Key concepts: perspective, context, culture; Key processes:
comparing, analysing, explaining]

(ACLHICO76)
B @ 4 S M

Present information related to social and cultural issues of
interest to their peer group using different modes and formats
to take positions and to capture different perspectives

[Key concepts: environment, lifestyle, inclusivity; Key
processes: reviewing, commenting, arguing]

(ACLHICO77)
B .x @ = G AA
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identifying different perspectives on selected social
issues featured on television, radio or online forums,
using the material as stimulus for debates or
presentations, for example, STFEEAT; AT ; SASTIRY,
JediioT, AT JfFER

comparing information published in different media on
topical issues or well-known personalities in order to
demonstrate the relationship between texts and cultural
contexts, for example, by analysing language used in
commentaries on fh&c or reflections on Bhagat Singh,
Subhash Chandra Bose, Rabindranath Tagore

conducting face-to-face or online interviews or surveys
with peers, family or community members to compare
experiences such as migration to Australia, living ‘across’
cultures or relationships with technology

critically analysing texts such as blogs, letters or
newspaper announcements, distinguishing between facts
and opinions, and identifying author intent, for example,
by reading and discussing letters by Jawahar Lal Nehru,

O & o gt s A1

comparing representations in texts such as
advertisements for mobile phones, beauty products or
fast food in Hindi and English, considering why particular
language or images have been selected

listening to interviews with celebrities from fields such as
entertainment, sport or politics, identifying expressions or
cultural references that convey a sense of culture or
context

writing a review or creating a commentary of an event
such as an India-Australia cricket match, music festival or
street fashion show, incorporating expressions and style
that characterise these text genres and reflect the writer’s
perspective

creating texts such as blog posts or items in school
newsletters that address social and environmental issues

such as TITEROT R ; SIS

producing a segment for a local radio station to report on
a charity fund raising activity

presenting information in the form of promotional or
persuasive letters or speeches for audiences such as
peers, parents or authorities in order to argue a case or
establish a position on an issue, for example, JG¥0T &
ToTTd, YT 3R AAR ST & drerdel, diftes 3mer 3R
FART

using data collected via online research or
recorded/published interviews to create a digital profile of
a significant member of their local community or of the
wider Hindi-speaking world, such as a musician, chef,
artist or sporting figure

presenting an overview of traditional games and sports
played in different Hindi-speaking regions, such as &agar
or @I-@r, for example, by watching video clips and then
writing up the rules
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Creating Elaborations

Explore how expressive and imaginative texts create e comparing how elements such as humour, compassion
aesthetic, humorous or emotional effects in ways that reflect or suspense are created in different forms of popular
culture in Hindi and English, for example, in folk/fairy

cultural influence . e
tales, game shows, advertisements, commercial films or

[Key concepts: humour, effect, mood, composition; Key talent/reality shows
processes: analysing, comparing, identifying; Key text types: e identifying how imaginative texts from different eras use
film, TV shows, poetry, drama] structure, expression and mood to build action, convey
emotion and reflect cultural values, for example, by
(ACLHICO078) comparing the pre-Independence story &3 TS ATES by
.. U with a contemporary text such as 3 3f3aeq
ER GRS

e analysing how techniques such as the use of rhythm,
imagery and metaphor in Hindi poetry create humorous,
emotional or dramatic effects that reflect cultural
traditions and styles, for example, in poetry by IdlegeTd
&9 gRaer T seaeT; AR, TeraiR, AR T or in
texts by writers such as s HTg=1T; TR THTG; H2l

e identifying and explaining characteristic elements of
traditional forms of Hindi literature, for example, verse
celebrating bravery/warriors such as dR Y 33 3,
SR g9 1 HTHTST, devotional verse such as HRTaTg 3R
&I & ATFd I or children’s poems that celebrate
nature such as 31T S8

e using evaluative and expressive language to compare
responses to visual texts such as paintings, sculptures
and relief art, for example, Rajasthani miniature
paintings, Patachitra from Bengal, Madhubani paintings,
Warli from Maharashtra, discussing the relationship
between representation and culture
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Create imaginative or expressive texts that draw from and
reflect elements of their own tastes and experience

[Key concepts: expression, emotion, experience, culture; Key
processes: creating, performing, expressing; Key text types:
poetry, song, report]

(ACLHIC079)

E @ % M

Translating

Compare translations and interpretations of literary,
community and social media texts, including those that mix
Hindi and English words, expressions and sentence
structures

[Key concepts: code-mixing, code-switching, hybridity, recast;
Key processes: analysing, exemplifying, discussing]

(ACLHICO080)
El K C s GE)

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

e collaborating with peers to create dramatic or humorous
representations of people, situations or events
encountered in their own lives

e creating riddles to compete with and entertain each other,
imitating the use of meter, rhythm, rhyme and metaphor
exemplified in riddles from Hindi literature and folklore

e composing and performing poems or songs that
incorporate elements of traditional or contemporary
literary and musical forms and reflect their own
experiences, for example, $77Fd or &R M0 verse,
nonsense songs, raps

e creating and performing texts that exaggerate
characteristic elements of a selected genre for comic
effect, such as a biased commentary on a sporting event

e creating an imaginative text such as a diary entry or song
lyric that expresses either positive or negative responses
to the experience of living across different languages and
cultures

e creating an English-language commentary to an
observed Hindi-language sitcom, discussing how to
transfer or explain the humour or dramatic effects of the
original text

e using digital resources to create imaginary characters
and situations associated with school or home contexts
to entertain younger learners

Elaborations

e identifying and translating texts produced within the
media and entertainment industry that use ‘Hinglish’ for
different purposes, for example, Life ho to aisi!,
Youngistaan ka wow!

e exploring the language of Bollywood by translating short
excerpts that include code-mixing and code-switching
between languages and dialects

e critically evaluating the accuracy and effectiveness of
subtitles used in movies, video clips and documentaries,
identifying examples of ‘meaning lost in translation’

e translating parts of conversations recorded between
family and friends that involve the mixing of Hindi and
English, discussing the relationship between code
switching and domains of use

e considering challenges involved in translating texts by
contemporary poets and songwriters who incorporate
English words or stylistic features into their texts

e identifying how translation sometimes involves literal
exchange of word-for-word meaning, sometimes involves
interpreting and expressing meaning in appropriate
forms, and sometimes involves cultural meaning that
cannot be translated
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Create texts that draw on bilingual resources to explore and
reflect the multicultural nature of their personal, school and
community experience

[Key concepts: expression, bilingualism, multilingualism,
code-mixing; Key processes: composing, reviewing,
analysing, reflecting]

(ACLHIC081)

E @ &S

Reflecting

Reflect on the nature of bilingual/multilingual communication
and experience

[Key concepts: mutual understanding, miscommunication,
intercultural exchange, language domains; Key processes:
reflecting, monitoring, explaining, analysing]

(ACLHIC082)
B % %
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interviewing community members about their life stories
and experiences to create digital/multimodal profiles that
include the use of voice-overs in Hindi, images, music
and English subtitles

creating raps or jingles that mix English and Hindi
words/expressions, rhythms and gestures to capture
elements of their own communicative behaviours

creating a bilingual information pack in print and/or digital
form about their school and local community to present to
a visiting school

creating glossaries and annotations in English that
provide explanations for cultural and contextual
references in contemporary Hindi texts

Elaborations

exploring the concept of franslanguage in relation to
mediating thought, action and communication in
situations that involve two or more languages

reflecting on how speakers of more than one language
draw strategically on a wide range of linguistic and
cultural resources to make meaning of experience and to
communicate with others

considering whether thinking or communicating in one
language rather than another affects the ways ideas or
attitudes are understood or expressed

identifying benefits associated with
bilingualism/multilingualism, drawing examples from their
personal experience

comparing assumptions sometimes made when
communicating with speakers of different languages,
identifying instances when they consciously adjust how
they communicate due to personal assumptions or
attitudes

identifying cultural cues in intercultural interactions that
signal variations in expectations, values or traditions that
may complicate communication

monitoring their use of Hindi and English in different
domains, for example, by keeping a record of when they
use each language, for which language functions and in
which contexts

considering how their language and interactional
behaviour might be interpreted or responded to by
people from different language backgrounds
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Reflect on the relationship between language, culture and
identity and on how this shapes and reflects ways of
communicating and thinking

[Key concepts: identity formation, culture, intercultural
experience; Key processes: reflecting, describing, analysing]

(ACLHIC083)
B &%

Understanding
Systems of language

Recognise regular and variable elements of spoken Hindi,
such as social and regional variations in the pronunciation of
diphthongs, or inconsistencies between Hindi pronunciation
and spelling and variations from Sanskrit and Perso-Arabic
conventions

[Key concepts: language variation, accent, register; Key
processes: understanding, identifying, responding]

(ACLHIU084)

=
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e discussing whether being bilingual/multilingual allows for
a more flexible sense of identity in ways that involve
culture as well as language

e reflecting on the nature of intercultural learning in school
and on intercultural experience in and out of school,
discussing how different domains of language use
present opportunities for the development of intercultural
capabilities

e reflecting on how their perspectives and ways of
communicating may be perceived by others, for example,
in relation to language choice or code-switching/mixing
and to behaviours that may be perceived as ‘cultural’

e reflecting on their own and each other’s ways of
communicating when interacting with people from
different cultural backgrounds, for example, when joking
or speaking formally, describing adjustments they make
in different languages, contexts and relationships

Elaborations

e increasing control of regular and irregular elements of
spoken and written Hindi, such as the influence of
accents and expression on pronunciation and spelling,
for example, the use of @ in spoken Hindi in place of ag
in written Hindi

e recognising ways in which genres of written literary Hindi
may differ from everyday speech registers, for example,
the use of Sanskrit words in official Hindi, with terms like

&9 for the manufacturing sector, demonstrating
understanding of how such terms are written and spoken

e understanding that the appreciation of film song lyrics
and verse forms can be enhanced by understanding how
compound words are formed in Arabic and Persian and
used in Hindi, for example, in the film title FTel- T- 3TSTH

e recognising the impermanent and fluid nature of spoken
language and how it is influenced by local customs,
cultures and regional languages, for example, the
addition of honorifics such as sister, <‘-|1é to women’s
names by Marathi speakers and 24 to married women’s
names by Biharis

e identifying features of spoken language, such as the use
of repetition, pauses, interruptions, incomplete sentences
and non-verbal expression, which are not represented in
written Hindi but are important elements of ‘live’
interactions

e recognising and responding to challenges associated
with clarity and pace in audio texts such as airport
announcements or recorded phone messages
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Investigate, demonstrate and explain how elements of e expanding vocabulary related to more complex concepts

grammar and word formation allow for complex expression of to compose richer descriptions and expression of ideas
ideas and meaning e using conjunctions to create more complex and
elaborated sentences, for example,  Igel f&eall S

[Key concepts: cohesion, voice, compound words; Key e T O S Tl
e extending knowledge of text cohesion and basic joining

(ACLHIU085) (&%) rules, for example, word ending in 37 plus word
starting in 3 becomes the |f~¥r sound 31t as in gafcaR. 3T
E] +30r=31t, =17
e using the active and passive voice to establish
distinctions of agency, for example, & 3&%’@ TETEl,
3¢ fordr T |

e understanding the function and use of case (Ra®), for

example, =T, &I, T, & foQ, 7,

e using participles (JGsET): imperfect — @ o11d, perfect
- g&ir g$ 14, adverbial present — U g, ﬁ'@ﬁ gy,
adverbial past — G oISehT & 1Y Yehs gU T, dTeTl as
participle — Tesir arelT, f3ea arelr

e expanding metalanguage to describe additional
grammatical concepts and the relationship between form,
function and meaning

processes: identifying, applying understanding]

e using a range of tenses in complex sentences to move
between events and personal experiences across time,
for example, S a¥ S gH glell &l AR HATAT AT,
3 YR 31 ¥ ¢ g gl ol AIER LT & FATG|

Analyse and compose different types of texts for specific e composing and comparing texts such as emails, songs,
purposes and audiences that involve different cultural, textual slogans or public signs, noticing how f‘he choicg of
vocabulary, structure and tenor combine to achieve each

and contextual features ;
text’s purpose

[Key concepts: genre, language features, context, Key e comparing Hindi and English versions of texts such as

processes: comparing, composing, identifying] invitations or newspaper announcements, noticing forms
of expression that are culturally significant, such as ST &

(ACLHIUO86) faag #1 YH AGT .. H &t .. ST F.. T TH AT AT L

= 3CIJ£-2H3 mmﬁaﬁaéﬁrmﬁ?ﬁormrm
I & G & AHePUT TR 3MTTehT HIeT IMATIT &l & |

e demonstrating the different organisation of elements,
such as introductions, ordering of content and expression
of wishes or greetings within different forms of
communication, for example, formal letters, emails or
web posts

e composing spoken and written versions of texts such as
advertisements, invitations or personal messages,
identifying key differences in syntax, register and
language choice

e comparing the textual features of different kinds of Hindi
verse, identifying differences in rhythm, meter and
cultural framing

e composing formal and informal versions of selected text
genres, such as a written invitation and an invitation by
text message, Hgel 3 AR TS & Y37 AT W
3ot aRER wfed sufeafa sty & #ar g... & fee..
HHI {3 AT Thl 817
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Language variation and change

Analyse variations in Hindi language use that relate to social
roles, values and contexts and to the nature of the interaction
[Key concepts: variation, adaptation, register, values; Key
processes: identifying, explaining, evaluating]

(ACLHIU087)
s = G

Categorise observed changes to Hindi in domains of use such
as education, media, popular culture and intercultural
communication

[Key concepts: influence, exchange, language contact; Key
processes: investigating, demonstrating, identifying]

(ACLHIU088)
E.x @ S M
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Elaborations

e classifying forms of address in terms of social, cultural or
family relationships, for example, S5t grer, ar—rrr-agﬁﬁ,
#=r, Sreme and discussing the relationship between
language, culture and context

e evaluating how language choices reflect social values
and attitudes, such as family loyalty, status or peer group
identity

e finding examples of colloquial and contemporary forms of
language used by young people of their age, such as
using words and expressions from other languages when
talking about popular culture, 3R IR, ol FAT AT HT

e observing non-verbal elements of communication such
as gestures, facial expressions or use of space and
silence, discussing their importance in communication
and how they vary in formal and informal contexts

e noticing and explaining differences in text structure and
grammar between formal and informal Hindi, for
example, between the structure of a business letter and
an informal email 3maer G &R S ..., & g adrar
B

e identifying changes in Hindi language forms and
communicative styles in domains of use such as IT,
diplomacy and commerce

e classifying words and expressions from other languages
that they use in different curriculum areas such as
science, visual arts, economics, social studies

e creating glossaries of terms that originated in other
languages that they use in different areas of their own
lives, for example, Persian T, Arabic 3icleld, Turkish
Fell and Japanese Raerm

e talking with older members of their families or
communities about changes to Hindi across their lifetime,
such as the blending of English and Hindi in language
used in entertainment, news and sports commentary or
advertising

e analysing the language of the internet in terms of inter-
language influences, for example, by identifying
examples of Hindi words that have been adapted to
accommodate concepts expressed in other languages
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Explore how using different languages to make meaning e reflecting on the relationship between their use of Hindi,
English and other languages/dialects and their sense of

affects how they and their peers think, behave and
identity

communicate
e discussing whether ideas and values are expressed
o o differently in different languages, for example, in relation
Key processes: reflecting, identifying, explaining] to family relationships or peer group interests

(ACLHIU089) e reflecting on concepts such as global citizenship, national

identity and intercultural communication, discussing the
... b~ G:.) relationship between these concepts and languages and
cultures

[Key concepts: identity formation, intercultural communication;

e discussing the effects of using either Hindi or English on
how they express feelings, debate ideas or construct
arguments

Role of language and culture Elaborations

Understand that Hindi language and associated cultures are e identifying words such as 37f8@T, &7-%e that carry
cultural connotations and may be differently used and

inter-related, that they shape and are shaped by each other e
understood by people in different cultural contexts

and that their relationship changes over time and across
e tracking changes in Hindi language forms and usage

over different times and contexts, for example, Ale@S-
[Key concepts: interdependence, meaning, change; Key FX

contexts

processes: investigating, identifying, classifying] e identifying compound words used in contemporary Hindi

that fuse Hindi and English to capture trends, convey

(ACLHIUO90) concepts and engage with intercultural experience, for
s0 G example, tension mat lo, accent maarna
- =D

e identifying changes in Hindi that reflect the impact of
globalisation and transcultural experience, such as the
mixing of languages and the adoption of practices
associated with different communities and cultures

e analysing the relationship between language and culture
by examining a concept such as that of g, for
example, FgeT 31T 3T T TS & Y 3FET T 3TIRT
aRaR #fgd 3ufeafa wrdelg &
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Hindi

Years 9 and 10 Achievement Standard

By the end of Year 10, students initiate, sustain and extend a range of spoken and written formal and informal interactions about
young people’s interests, behaviours and values, for example, 319 &e aTqH 311A?, 3119 & Sfdel H T SdT Sl ST HA & T
391 §7g7eR AR # §gFd 3R vhel IRGR # ¥ et d Miaries TIaT 3Te1 & G737 SA1eT 3ugFd 82 A9 & faar 7 et
AT e IX T 1 TG I3 T8T 82 gH 3191 Il & IR H | 931, They participate in activities that involve interactions,
transactions, negotiations and managing different opinions and social/cultural behaviours, for example, Jg S gHasfAas
91, g 30 A o O ot afFafad e anfgd, 3t T g7 99 ..., F8) 3R T@em| 39e $HH § T Ao 8. When interacting,
they use culturally ap propriate expressions and protocols, for example, €¥Jdic, m%rag?ra?mé gl 13701 giﬁa? qA aag WH
HTIHT ITHTIT AT Bl g, | H oAeT JEF 1 IMRAETE o7 SRR HT33| Ig AT AT 3 379 o 7 S Ageeaqof aal &
afFafera ge & 3raax &, fheg # fandt sRuTaer 67 3T ar3eml. They extend discussions and justify their views by asking
open-ended questions and providing elaborated responses, for example, 38 YT W 319a F47 [JAR §, 3119 41 Wrad 82, ST
T IHIT I A AEAR & TATHT| 7R Figed 7 e & [ ..., JH TE FgeT 16t 81 Toh...., 7Z o918 76 ... When speaking, they
apply pronunciation rules and rhythm, including social and regional variations, to complex sentences. They research, interpret
and evaluate information and perspectives on social issues or issues of interest to young people, and identify how culture and
context influence the way information is presented. They convey information and perspectives using different text types and
modes of presentation. They respond to different expressive and imaginative texts by analysing techniques and cultural
influences used for aesthetic, humorous or emotional effects. Students create imaginative texts to express ideas, attitudes and
emotions through characters, events and settings relating to bilingual and bicultural experiences. When creating texts, they use
a variety of grammatical elements, such as joining rules, for example, 3TT+3ir=3it, F+3T+eT= el, R ; case, for example, =, T,
¥, & foT, #, I; and a range of tenses and participles, for example, 31, §, ¥, ST, aTel, T&T, Hehel, TgdeTT, feeall STet aTel 1T,
TSRl W oI5 IeT TET & to produce complex sentences such as # Tgor feeall STZIT R I8T T 5565 T3 9T; el & FHIH WA I
& 3T AIFAAY & AT WeleT S9N, Students compare translations and interpretations of literary, community and social media
texts, including those that use both Hindi and English. They create a range of bilingual texts that reflect the nature of their own
and each other’s intercultural experience. They describe their experience of being bilingual or multilingual and explain the
relationship between language, culture and identity.

Students apply their understanding of complex pronunciation rules and writing conventions, such as variations between spoken
and written Hindi and between Sanskrit and Perso-Arabic script. They explain how elements of grammar and word formation
allow for the expression of ideas and meaning. They analyse and construct a range of texts for different purpose and audiences
and identify cultural, textual and contextual features. They explain how and why variations in Hindi language use relate to roles,
relationships and contexts of interaction. Students identify and categorise changes to Hindi and to other languages in different
domains of use such as education and popular culture. They explain how being bilingual or multilingual affects the ways they
and their peers think, behave and communicate.
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Hindi

Years 7 and 8

The nature of the learners

Students coming into this pathway are background learners of Hindi with varying degrees of proficiency in the language. All
have family and community connections with the language and associated cultures, or with languages or dialects related to
Hindi. Some may have recently arrived in Australia, have completed the primary years of schooling in Hindi or other Indian
languages and have established literacy as well as oracy skills in the language. Others may have participated in community
language programs during these years and have some literacy capabilities in Hindi. Others may have minimal experience of
formal learning of the language, with little literacy proficiency and varying degrees of oral capabilities, depending on their home
language environment. All students share the experience of belonging to worlds in which languages play a key role and diversity
of language use is common. The curriculum takes into account the diversity of learners, ensuring that tasks and activities are
flexible to cater for different language capabilities while being appropriately pitched to all learners’ cognitive and social levels.

Hindi language learning and use

Students use Hindi to interact with each other, the teacher and other speakers of the language, to access and exchange
information, to express ideas and feelings, to participate and to cooperate in learning experiences and activities. They build
vocabulary resources, grammatical knowledge and communicative capabilities such as active listening skills and interactional
strategies through shared tasks that provide a context for purposeful language experience and through focused learning
episodes that develop understanding of language systems and the ability to use metalanguage. They use modelled and
rehearsed language to compose and present different types of texts (for example, shared stories, media and hypermedia texts,
songs, poems, reports or journal entries). They plan, draft and present imaginative and informative texts, design interactive
events and participate in discussions. They make cross-curricular connections and explore intercultural perspectives and
experiences. Learners use ICT to support their learning in increasingly independent and intentional ways, exchanging resources
with each other and with learners in different contexts.

Contexts of interaction

Students interact primarily with each other and the teacher in class, with some access to broader Hindi-speaking networks in the
school and local community. ICT resources such as email, online chats or wikis provide access to additional experiences of
authentic communication, connecting learners’ social worlds with those of Hindi-speaking peers in other contexts. Learners also
have access to Hindi language experience through media, community events, websites, social media and radio streaming.

Texts and resources

Learners work with a range of texts designed for in-school learning of Hindi, such as textbooks, readers, literary texts, videos,
online media resources and materials. They also access materials created for Hind-speaking communities, such as songs,
films, magazines and social media texts such as blogs, advertisements and websites. They interact with a range of texts created
for different purposes (for example, informational, transactional, communicative, expressive and imaginative texts) and make
connections between these genres in Hindi and the work they do around similar texts in the English learning area.

Features of Hindi language use
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Learners develop explicit knowledge of the forms and functions of language elements that they may already use fluently in their
spoken language. Literacy development provides the opportunity not only to read and write the language but also to understand
how it is formed and how it works. Learners learn how spoken language is represented in the Devanagari script by the use of 13
characters classified as vowels (31-31:) and 35 as consonants (-g and 3-¢) and that a line on the top joins letters to make words
and leave spaces between words 98, &Y | 31d &Y deol|. They recognise the matra form of vowels, such as 3,8 distinguish long
and short vowel sounds such as 3, <Y and id entify the pronunciation of vowel sounds in conjunction with consonants, #5/f,
Fo/ET. They develop understanding of key features and core elements of grammar, including sentence structures, the form and
function of pronouns, &, &4, I8, 3, dH, T, 319, # A, dFeRT1, the use of postpositions and gender and number agreements,
SIS IMNAT &1 15T I §1 I5%h 11T 8. They compose statements and questions, such as H #R 61U Telll gH 34 8T and use
simple verb tenses such as 31T 2T, T3, E!T?%Tf;"\, T T, @Tmﬁ I3, They position adverbs correctly in sentences, for
example, R-8R, STe<T #, &8 T and use negative forms of verbs and adjectives, for example, ®gsT &1 fthed &1 A€ | $[S FHelr
A drell. They increase their range of vocabulary to domains beyond their personal experience and interests, and recognise
loan words from languages such as English, Persian, Arabic, Turkish and Portuguese. They learn how the under-dotted
characters &, @, 9T, 3T, ® are used to represent loan sounds in Hindi. Learners use and analyse grammatical forms and sentence
structures that express relationships between ideas, experiences and relationships, and develop awareness of how language
structures shape textual features. They use descriptive and expressive language to create particular effects and to engage
interest. They develop language knowledge, processing strategies and understanding of text conventions to assist in
comprehending unfamiliar texts. They make connections between texts and cultural contexts, identifying how values and
perspectives are embedded in language and how language choices determine how people, issues and experiences are
represented. They are aware of the nature of the relationship between languages and cultures, noticing, for example, how
particular Hindi words or expressions ‘carry’ cultural values or experiences. They reflect on the nature of bicultural and
multicultural experience, on how languages change in response to broader social and cultural shifts, and how they perceive

their own identities as users of two or more languages in a multicultural society.

Level of support

Differentiated support is required for learners with different levels of oracy and literacy proficiency. All learners require
opportunities to review and consolidate learning; different degrees of balance between consolidation work and provision of more
challenging tasks ensure learners at different levels are catered for. Teachers provide scaffolding, modelling and material and
resource support for the development of fluency and accuracy in spoken language and of grammatical and literacy capabilities.
Learners are supported to develop autonomy as language learners and users and to self-monitor and adjust language in
response to their experience in different communicative contexts. They are encouraged to engage critically with resources such
as websites, translating tools and other resources designed to strengthen their receptive and productive language use.

The role of English

Learners are encouraged to use Hindi whenever possible, including for discussion, explanation, comparison and reflection.
English is used when appropriate, for example, when considering the nature and relationship of language and culture or in tasks
that involve comparison and analysis of Hindi and English. The process of moving between/using both languages consolidates
learners’ already established sense of what it means to be bilingual or multilingual and provides opportunities for reflection on
the experience of living inter-culturally in intersecting language communities.

Years 7 and 8 Content Descriptions

Communicating

Socialising Elaborations
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Interact with peers and teacher to exchange greetings, e engaging in everyday social interactions such as

wishes, information and opinions, to talk about their personal greetings and farewells, apologies or thanks, using
d dt feell appropriate informal and formal language, such as
worids and 1o express teelings W ﬁ?{ W WW

[Key concepts: self, family, leisure, preferences; Key e exchanging greetings, wishes and congratulations on

processes: interacting, exchanging information, describing] specific occasions, for example, HMEICE aﬁrgﬁ%m
YHFTHATT, &l & S Y TG 39T ShaeT Y gARm

(ACLHIC091) 3eodield I8, TWIeT 91 3 & ol 94TS g1

E] _._ G:') e sharing aspects of their personal worlds and

experiences, for example, by describing significant
events or milestones or by comparing their experiences
of using different languages in different areas of their
lives

e talking about themselves and their families, sharing ideas
and opinions and expressing likes, dislikes and
preferences, for example, T} IRAR & RN TGTT
e # e & Ak meﬁaﬂmﬁ% T
TBhehe WeleTT 37T oFldT & Tt

e asking and answering questions about their interests and
leisure activities, for example, 31T 319=1 TeTs 31X
AT Sidel # Hlolel hdl Talld 872

e participating in informal conversations with each other,
encouraging equal participation, for example, dH o‘-‘laﬁ
STET %gT, AT JH 39 ¥ HEHAd 817 and keeping
conversation moving by asking for clarification or
elaboration, 3TT9 0T 4T &g T &7

e maintaining social contact with peers and contacts in
other contexts by exchanging emails, posts on shared
websites or personal blogs that highlight school, home or
leisure activities

e using descriptive and expressive language, including
colloquial expressions, idioms or proverbs, to describe
people, places or experiences and to express feelings,
for example, el IX ST AT H G AT, AL T
A T IR A 8 ﬁm@rma’rrﬂamas'%m@?r
maﬁgﬂﬁaﬁwm@ﬁ USt o Tedl & & GIT
ToRYOT oot BT o 31T TET 2| 36T B # e 87 AR BIer &1
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Participate in shared activities such as performances,
celebrations, presentations or website design that involve
planning, collaborating, making arrangements, transacting
and negotiating

[Key concepts: interaction, collaboration, negotiation; Key
processes: planning, negotiating, responding]

(ACLHIC092)
B .k & S

Interact in classroom routines and exchanges such as asking

and responding to questions, requesting help, repetition or
permission, following directions, giving praise or
encouragement and reflecting on learning experiences
[Key concepts: conversation, discussion, comparison,

meaning; Key processes: discussing, responding, comparing,

reflecting]

(ACLHIC093)

B @ &S

making decisions about collaborative projects such as
displays or performances, discussing roles and
responsibilities and sharing ideas, for example, &% forT
T hr e FisT T ? et AT T 3TN g9 ST
fooTr g e &R 2 A g et SN o # amHam

designing a website that provides opportunities for
intercultural exchange between themselves and young
Hindi-speakers in different contexts, preparing possible
stimulus questions such as &1 qFe TE TRET Sleh ol
22 & TFT 4TS ST TieT T TNfRT ? S JaTSE Y hisT
a@em?

contributing to the planning of presentations or displays
that reflect their individual and/or shared experiences of
living and communicating across different languages and
cultures, for example, composing captions for
photos/images or selecting multimodal resources

negotiating details of real or simulated online transactions
that involve discussion of comparability, value, price and
availability, using terms such as seie &I 91T, AfEHT &3,
8 ageT AT

negotiating differences in opinions or preferences when
planning events or excursions, for example, the hosting
of an exchange group of students or a visit to a culturally
significant site

planning a party menu or picnic, for example, by deciding
on elements of a ATl comprised of a selection of their
favourite dishes, such as &eT, JI<T, Featr, and discussing
individual and shared preferences or dislikes, for

example, HTTTERY AHTERY

participating in regular classroom interactions such as
asking and answering questions, for example, 3Tal 0 ST
&; 3Tl HIHAR §; 3T 9gd H4T &; requesting permission
or clarification, 18T, H3 HHST A& 31T, FHIAT L &
QIENISU | Tg gl HiSeT &1 3H H ST AT AT 82 3 TR
T 3ca] FIT 8?2 HIAT, Ig fB & FASNST; and responding
to praise or criticism, Sgd T¢AT! T FET & | Sreh 3Teh &l

using language of comparison, opinion, reflection and’
response, for example, 38 fd&ed &1 31fUe ST g § ..
ST T HIY Igd HiSeT o]

monitoring progress during learning experiences,
responding to each other’s contributions and expressing
opinions and preferences, fEHT IR 872 Ig Tgd HidsT
ATTET | H T @ L& & ..

using evaluative language to provide feedback and
encouragement and to review learning experiences, for
example, by reflecting on completed tasks, &H 3T
gatr o 4 3541 @ SATET FHY 91, FeTaRilel UK,
SR L T@T

identifying and discussing Hindi idioms and proverbs that
may be applied to the experience of learning languages,

for example, ad &I fleTeh &l TERT, AT o SATeT 7R T,

3 & ST, IR, ST

Informing Elaborations
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Access and identify specific points of information such as
details about people, places or events from a range of
spoken, written and digital texts and use the information in
new ways

[Key concepts: social worlds, environment, communication,
lifestyle; Key processes: researching, recording, reporting]

(ACLHIC094)
@ :K Q) GE) +
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collecting information from print and digital sources on
social or environmentally related events, recording key
facts and associated vocabulary for use in their own
projects, for example, 9G¥0T UF JAGRUT; TITS HR; IR
T T TS ; Tawo e o eay

collecting information via surveys or face-to-face
conversations with friends and family members on
questions related to social behaviours or trends, such as
preferred modes of communication, for example, IT;
SHT; 3 T alcd ; 2fFESaT, compiling a summary

of findings in table or graph form

listening to recordings of phone conversations,
announcements or radio interviews, transcribing key facts
or details such as dates, times, events or locations in
note form or through checklists or timelines

accessing information from videos, books and websites
produced in different cultural contexts on topics such as
family life, community living, housing or schooling,
summarising and reporting back on key trends and
cultural factors

collecting facts, figures and vocabulary from resources
such as posters, websites and brochures, and using
them to draft a position for an in-class discussion of a
topic such as healthy lifestyles, benefits of travel or
animal protection

presenting an oral summary of an action or event
reported in the media, using appropriate register,
language features and non-verbal language to capture
key elements and engage audience interest
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Convey information obtained from different sources relating to e creating multimodal texts to share with Hindi speakers in

personal, social and natural worlds in spoken, written and different contexts that capture elements of their pg;";%'r
. . . . d ial Ids, f le, AR Thel FI ,
multimodal forms suitable for a particular audience %_;c;(;:ﬂwor S, for example o b

[Key concepts: community, experience, bilingualism; Key e using different modes of presentation such as photo

processes: selecting, presenting, creating] montages, written journals or recorded interviews to

provide information for extended family members
(ACLHIC095) overseas about their social and educational experience in
= K o i (.:3 + Australia

e creating a video clip to support new students to the
school, introducing aspects of school culture, key
personnel and available study and extra-curricular
options

e presenting information gathered from print media/online
sources on selected topics, using formats such as tables,
graphs or spreadsheets to present statistical information
or captions or spoken commentaries to report on
environmental issues such as disaster relief or land
degradation

e creating a short video to post on their school website to
report on a good news story, such as a successful fund-
raising event or sporting or academic achievements

e creating an interactive presentation for younger children
to highlight the advantages of being bilingual/multilingual
in a globalised world and of maintaining and
strengthening a homeffirst language

Creating Elaborations
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Engage with imaginative and creative texts such as stories,
cartoons, paintings, poems, songs and TV programs,
comparing favourite elements and discussing structure,
characters, themes and effects

[Key concepts: imagination, creativity, imagery,
representation; Key processes: responding, comparing,
analysing, discussing; Key text types: poetry, folk tales, TV
programs, films, music]

(ACLHIC096)

Ee@¥
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interacting with different types of verse, drama and song
lyrics, discussing how imagery, rhythm and rhyme are
used to create mood and effect, and experimenting with
expressive language to create their own texts

comparing their life experiences with those of characters
in traditional folktales such as Tadr & §eT &, identifying
elements of universal human experience such as loss,
love or loyalty

comparing story lines and characterisation in popular
Hindi- and English-language TV series, identifying
themes or issues that seem to be differently responded to
in one cultural context than in the other

identifying how cultural traditions and beliefs are
communicated through visual and performing arts, and
comparing different living traditions present in Australia,
including artistic expression associated with Aboriginal
and Torres Strait Islander people.

comparing style, creative effects and cultural traditions
reflected in popular forms of Hindi and Australian
entertainment, for example, The Voice India or India’s
Got Talent and Australian versions of the shows,
Bollywood movies and English-language musicals, TV
programs such as 31211 THIC and Australian programs
popular with a similar age-group

discussing characters from favourite stories, comics or
cartoons, such as 9T <HERT; §§1Y APRTST, identifying
elements of their personalities that they most admire,
enjoy or identify with

considering how humour is expressed and shared in
culturally specific ways and whether it ‘travels’
successfully across languages, for example, by
comparing favourite jokes, cartoons or amusing stories in
Hindi with humorous texts in English

analysing the structure of traditional or contemporary
Hindi poetry, for example, by identifying the use of
rhythm, rhyme and repetition, or comparing examples of
lyrical or poetic expression, geael gXalell & HW §HaA Feil
Feglalr O T T2 FeTaAr ar ot ST arely Ty 2
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Create original texts that involve imagination and expression, e experimenting with text structure and imaginative
experimenting with a range of modes and performance language to create entertaining texts for younger
children, for example, by using dramatic and emotive

enres . . .
9 words and vocal expression to build suspense in a story

K n : ression, imagination ion . . .
[Key concepts: expression, imagination, adaptation, e creating dramatic or humorous representations of people,

performance; Key processes: experimenting, adapting, situations or events encountered in their own lives

designing, performing; Key text types: stories, plays, music] e composing and performing poems or songs that

incorporate elements of traditional or contemporary
(ACLHIC097) literary and musical forms, for example, f&d or AR amar
@ @\ verse, nonsense songs, raps

e creating, rehearsing and performing interpretations of
poems for a public recitation or verse-speaking
competition

e creating a multimodal text that captures impressions of
their local community through images, sound effects and
spoken commentary

e preparing and presenting a contribution to their school
Speech Day, for example, an opening address that uses
formal expressions such as HT=i1 AR ...

e planning performances that incorporate elements such as
mime, music and expressive commentary and invite
reflection on ethical or humanitarian principles, for

example, 31TEHT; 3f¥hdl & Tehdar

e creating texts such as short stories or cartoons that
involve imaginary characters and fantasy scenarios, for
example, a new species, parallel universe or superhero

e improvising unscripted exchanges between imaginary
characters who find themselves in challenging situations,
for example, TA=dT; [T ; OEY, using gestures, voice
and props to build mood, explore relationships and
express emotions

e creating a segment for a community radio station, such
as an imaginary cricket commentary or news flash about
an imagined catastrophe

Translating Elaborations
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Translate and interpret short texts such as public signs, e translating short community texts such as public signs,
menu items or public announcements from Hindi to
English and vice versa, comparing choices they each
made to arrive at the closest equivalent meaning

proverbs or menus from Hindi to English and vice versa,
noticing which words or phrases translate easily and which do

not . - .
e translating and explaining proverbs or colloquial

[Key concepts: equivalence, meaning, translation, expressions used in their families, for example, gI & alel
interpretation; Key processes: translating, explaining, HeIaet; Ue 7 g &ls 18 &, discussing how they would

evaluating] explain them to non-Hindi speaking friends

e translating short media texts such as appeals or slogans
(ACLHIC098) from Hindi to English or vice versa, noticing how the two
@ @_\ o G languages convey meaning in similar or different ways,
R, for example, by using imperative verb moods or emotive
language: ‘Never refuse to re-use!’; ‘Don’t be trashy -

recycle!’; TRT €Rel T Tg JhR, TATIROT & ) U

e translating excerpts from traditional fables and legends,
identifying words and expressions that reference cultural
values, history and beliefs and are difficult to translate
into English

e evaluating the effectiveness of print and digital
dictionaries and electronic translators, for example, by
comparing each other’s translations of a text, back-
translating or swapping references, considering issues
such as alternative or multiple meanings of words and
the importance of context to meaning

e considering the significance of naming practices in Hindi,
for example, by translating popular names such as 9dd,
HATelT, §I9eh, 3T2IT, comparing with naming practices in
Australian English

e classifying commonly used informal expressions in Hindi,
including colloquialisms and proverbs, into those that are
easily understood when translated into English and those
that require interpretation and explanation
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Create shared bilingual texts and learning resources such as e designing a flyer for a class event or performance which
uses Hindi and English, considering how to convey

word banks, databases, promotional materials or hyperlinks
information and ideas in each language

for digital presentations for the classroom and wider school or
e creating bilingual captions or hyperlinks for a

local i . e .
ocal community photographic or digital display to show parents and other

[Key concepts; expression, meaning, elaboration; Key student groups key elements of their learning
processes: creating, reviewing, exemplifying, designing] experiences

e contributing reviews, reports or recipes to a shared
(ACLHIC099) bilingual or multilingual website, using Hindi, English and
@ K Q) aua GD other languages as appropriate to different domains of

language use

e creating a bilingual blog, wiki or contribution to an online
discussion forum that shares examples of challenges
associated with translating and interpreting

e developing bilingual instructional texts or directions that
cater for Hindi- and English-speaking friends, family
members or participants, for example, computer game
instructions or information for an extended-family event

e creating a short documentary about a local community
event or locale that uses both Hindi and English, for
example, with narration in one language and subtitles in
the other

e designing bilingual signage for the school campus,
including names of facilities, directions to locations or
advice on expected behaviours, noting differences in
phrasing or expression, as in ‘Silence Please’: ‘9T enfa
AT T’

e composing menus or programs for school or community
events/celebrations that include footnotes in English to
explain key terms or items

Reflecting Elaborations
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Consider similarities and differences in their ways of ¢ identifying differences between how they communicate in
communicating in Hindi or English, or when switching Hindi and in English, including the use of gestures and
other forms of non-verbal communication such as hand

between the two, noticing when they choose to use either or .
or head movements, the use of space or silence

both languages e comparing examples of interactions which feel more

[Key concepts: language domains, culture, expression; Key natural in Hindi than they do in English or vice versa,

processes: comparing, identifying, monitoring, analysing] noticing the contexts of those interactions, the people
they are communicating with and the kinds of topics

(ACLHIC100) being discussed

@ s GD e identifying instances when using both Hindi and English

in the same interaction makes for easier communication,
for example, when using English technical terms such as
oSe Ser ar

e identifying behaviours that may be similar or dissimilar
when communicating in Hindi and in English, for
example, when using direct or indirect questions,
interruptions, silence, turn-taking

e monitoring their use of Hindi and English in different
areas of their lives, for example, by keeping a record of
what they use each language for over a particular day

o reflecting on the nature of culture and its relationship with
language with reference to Hindi, English and other
languages they know, for example, by identifying words,
phrases or behaviours that carry cultural information or
reflect cultural values

Discuss the nature of identity and of cultural experience, e discussing what identity is and how their own sense of
considering the relationship between the two identity is influenced by their experience of living in a
multicultural society and of identifying with particular

[Key concepts: identity, multiculturalism, code-switching; Key | .
anguage communities

: reflecting, di ing, i . . . .
processes: reflecting, discussing, comparing] e considering how their sense of identity changes over

time, taking into account changes in language use at

(ACLHIC101) home, in school and in the wider community

@ -- GD e discussing whether their relationships with people of
different generations, gender and language backgrounds
influence their ways of communicating

e reflecting on how their own perspectives and ways of
communicating may be perceived by others, for example,
in relation to language choice or code-switching and to
behaviours that may be perceived as ‘cultural

e exploring how using different languages to make
meaning and drawing from varied cultural resources
affects how they think, behave and communicate

e discussing whether being bilingual and bicultural affects
their sense of identity in ways that involve culture as well

as language
Understanding
Systems of language Elaborations
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Understand the relationship between the sounds of spoken e building phonic awareness by recognising and
experimenting with sounds and focusing on those that

Hindi and elements of the Devanagari script, such as the
are new and initially difficult, for example, d, ¥, 91, 9, €, G,

writing of conjunct characters and the combinations of

7l
consonants and matras e learning how the Hindi sound system is conventionally
[Key concepts: pronunciation, intonation, writing conventions; represented in the Devanagari sound system by the use
Key processes: listening, distinguishing, recognising] of 13 letters classified as vowels (31-31:) and 33
consonants (eh-g and 5-g)
(ACLHIU102) e recognising that a line on the top joins letters to make
@ words in addition to leaving spaces between words s,
WX 39 T I

e recognising the matra form of vowels, such as f, <, and
distinguishing long and short vowel sounds such as f, <

e identifying and practising pronunciation of vowel sounds
in conjunction with consonants 5/, FS/&T

e understanding the formation of conjunct consonants such
as &, 9,3

e imitating discrimination of unaspirated and aspirated
sounds such as -3, g-¢1|

e understanding that Hindi vowels can be pronounced with
a nasal quality added to them which is represented by
either a (Jgfsg) or (f9g) above the headstroke, for
example, &, &

e learning how the under-dotted characters &, @, 3T, 31,
are used to represent loan sounds in Hindi from other
languages such as English, Persian, Arabic, Turkish and
Portuguese

e understanding conventions by which new loan words are
written in Hindi, for example, the way in which English ‘t’
and ‘d’ sounds are represented normally as € and , the
replacement of English ‘th’ sounds by & and the ways in
which English vowels such as short ‘a’ sounds are
replaced by Hindi vowel sounds such as in 3feR versus
SlelX
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Develop knowledge of key elements of the Hindi grammatical e identifying people by using pronouns in singular and .
and vocabulary systems, such as sentence structures, use of plural forms, for example, 3, &, g, I, TA, T, 319, #,

A, JFENT
e recognising and using pronouns for places and objects,
for example, JgT, 981, I8, I8

e referring to objects and describing quantities using
cardinal numbers, for example, U, ar, tﬁ'?I, 1T and 9T
(ACLHIU103) Rt o @

E] e l|earning the structure of declarative and interrogative
verb forms, for example, by composing simple
statements and questions based on models such as A

M Y Tl JH HA BI?

e understanding that verbs change according to the gender
and number of the noun, as in TS T &1 or=hr I &
CECE R

e using simple verb tenses such as T AT, STH3T, ST TET &,
1T 2T, WTIGT g, WIS

e using adjectives to describe characteristics or qualities of
a person or object, such as nationality, shape or colour,
and noticing that they change with gender and number,

for example, BIET STSHT, T TS, TIC 5H, T TS F,
BIC ISHI HT

e using possessive adjectives to express ownership, for
example, A e, JFERT &

pronouns, postpositions and gender and number agreements
[Key concepts: grammar, sentence structure; Key processes:
understanding, applying]

e positioning adverbs correctly in sentences, for example,

OR-eR, ST A, s gu
e using ordinal numbers such as 9gell, AT
e using negative forms of verbs and adjectives, for

example, TIgeT o Whed AT 4| (S FT A el |

e building lexical competence for example, by collating
vocabulary sets in relation to meaning or function, such
as words for different kinds of fruit such as 31T#, IdidT,
31F%e;,, AR, TRT, AT or verbs of action such as ST,

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 123 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Identify textual and grammatical features that characterise e recognising characteristic features of different text
different types of literary, instructional, persuasive or genres, such as headings, footnotes and reference lists
in textbooks, rhetorical questions and persuasive

imaginative texts in Hindi, comparing them with similar texts in language in advertisements, abbreviations and

English and other languages emoticons in emails and text messages, an opening

[Key concepts: genre, language features, metalanguage; Key orientation statement at the beginning of a narrative,

processes: noticing, analysing, comparing] ;Ejd?rhl as ST 9 hael dag Y F &, IoFhT A T 7 &

(ACLHIU104) e comparing Hindi- and English-language versions of text
types such as phone conversations, business letters or

@ sports reports, considering whether differences in style or

structure reflect differences in cultural values or practices

e recognising rules of structure and composition in Hindi
poetry, for example, by identifying patterns of rhythm,
rhyme, repetition and meter in poems by gsTaT HART
AT or STRER TS

e developing metalanguage to talk about texts, for
example, by identifying the purpose, features and typical
structure of text genres, for example, a¢r & et T

e recognising differences between the layout and language
features of different types of texts and formats, such as

e recognising the role played by different textual elements,
for example, the layout, title, illustration and use of
punctuation in a picture book or the use of repetition and
rhyme in poems and chants

e comparing the use of imagery or satire in a range of
imaginative texts, discussing how these elements convey
meaning and engage/entertain the audience

Language variation and change Elaborations
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Understand that both spoken and written Hindi vary in form
and function when used by different people in different
contexts and situations

[Key concepts: variation, context, register; Key processes:
noticing, comparing, explaining]

(ACLHIU105)

s G
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understanding that there is a standard form of Hindi,
AT T&ST used in writing and spoken by many people,
and also a range of spoken dialects that differ from
region to region, for example, sTST $1T9T, 37ael

creating a map that identifies regions of India, Fiji,
Mauritius and other parts of the world which have
communities of Hindi-speakers and of related
languages/dialects represented in the classroom, such as

examining how language users vary modes of expression
to reflect different feelings, relationships, intentions or
attitudes, for example, by comparing the respectful tone
of devotional texts such as 357, &8, the exuberance,
humour and colour of Bollywood scripts and the directive
tone of rules and regulations in school rules or official
documents

comparing the style, structure and register of informal
and formal texts such as invitations or the expression of
wishes, noticing elements such as vocabulary used,
economy/elaboration of expression, and grammatical
style (FgeT 3R AT T FaMg & 2L HTET T 3T IRAR
afgd sufeufa wdela 81 wr ga... & et awa g e
Tehd 817?)

comparing the informal use of greetings and wishes
between friends and family members with those used in
more formal situations, for example, 3R Tgel! R AT
e, ST E =R
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Recognise that the Hindi language has evolved and e understanding that all languages are dynamic,
continuously changing over time, that some grow, adding
new words and borrowing from other languages, as in the
case of both Hindi and Australian English, while others
other languages used in India and in the Australian are no longer spoken (often referred to as ‘sleeping’ by
community, and that it has influenced/influences other owners) as in the case of many Indigenous languages of
Australia and North America

developed through different periods of time and as a result of
different influences and interactions, that it is related to many

languages
e recognising connections between language families and
individual languages, such as that between Hindi and
Punjabi, including the practice of adopting and adapting
words and expressions from each other, for example, the
(ACLHIU106) use of Hindi words that originated in languages such as
aaa G:,) AA Persian, Arabic and English

[Key concepts: language change, language contact, loan
words, globalisation; Key processes: discussing, classifying]

e identifying Hindi words derived from other languages,
such as €FX, borrowed from Arabic, & (field in an
abstract sense) directly from Sanskrit versus Wd (field as
in for farming) from Hindi via Pali/Prakrit, AT via Persian
from Portuguese

e exploring the relationship between Hindi and English
language systems and practice and identifying changes
to Hindi that have come about as a result of processes
such as globalisation, technological change and
intercultural exchange

e identifying Hindi words and expressions used in English
and other languages, such as pyjamas, bungalow,
sorbet, avatar, cashmere, juggernaut, yoga, sari
researching their origins and comparing original and
current meanings

e finding examples of Hindi words that retain their identity
as non-English words but are increasingly incorporated
into English and understood by bilingual speakers, for
example, the familiar, affectionate use of IR and g
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Recognise that Australia is a multicultural society with e recognising the linguistic diversity of the global
communities of speakers of many different languages community, understanding that many people around the
world speak more than one language, comparing with the

including Hindi, and reflect on the diversity of language multilingual character of Australian society, for example,

practices that characterise members of this multicultural by talking about the different languages represented in

community the classroom and local community

[Key concepts: multilingualism, dialect; Key processes: e exploring the range of languages spoken in Australia,

understanding, mapping, reflecting] including Aboriginal and Torres Strait Islander languages,
for example, by constructing a linguistic profile of their

(ACLHIU107) own class or school community

o e recognising that there are many different Indian

s G W

languages and dialects spoken in India and other regions
of the world, such as Hindi, Tamil, Gujarati, Panjabi,
Marathi, involving variations in accents, vocabulary and
syntax, and that most Hindi speakers also speak other
languages

e comparing their individual language profiles, explaining
which languages or dialects they use in their family,
social and community lives

e reflecting on the impact on their personal lives and sense
of identity of being bilingual or multilingual

e explaining the influence of Indian language and culture
on their ways of communicating in different situations, for
example, by creating a glossary of Hindi words and
expressions that they use when communicating in

English
Role of language and culture Elaborations
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Understand the relationship between language and culture, e identifying elements of Hindi that reflect cultural traditions
reflecting on how languages reflect values, belief systems and and values, such as the use of forms of address that
reflect status, age and relationship, for example, using
the suffix ji when referring to elders or people who merit
of other languages respect, forms of address such as FHAETRR , THET; 3T
[Key concepts: culture, language, meaning, interdependence; 8 ¢, IH A &; the addition of A, AMHAW for married
women and the formal honorific AR attached to forms
of address to unmarried women

perspectives that may be differently interpreted by speakers

Key processes: analysing, identifying, making connections]

(ACLHIU108) e exploring how culturally defined concepts such as family,
s s G responsibility or hospitality influence forms of expression
- T \‘.‘{’ AA and patterns of interaction in Hindi, considering whether

changes in cultural and social practices over time are
translated into changes in language use

e recognising Hindi words and expressions that reflect
traditions, values and cultural priorities, such as forms of
address like TTHT S for a religious leader, 3% i for a
male teacher, ST&T 51 for an older male person and I1H
{H as a mode of greeting in villages

e reflecting on the dynamic nature of culture and on the
relationship between language and culture, identifying
visible and invisible elements of culture expressed in
language that may be differently interpreted by speakers
of other languages

e discussing the cultural significance of expressions in
Hindi that characterise more indirect forms of language
compared to English, for example, by saying Eﬁl’é EIGGHE
Tl S &

e reflecting on how cultures influence ways of thinking
about or acting in social, physical and temporal
environments, for example, Aboriginal and Torres Strait
Islander relationships with place, language and culture;
the concept of non-linear time expressed in Hindi, as in
el — ‘yesterday/tomorrow’; 9THT — ‘day before
g:fsrterday/day after tomorrow’; the concepts of 31fg&T and

e identifying expressions used in news reports or sports
commentaries that reflect traditional beliefs and include
cultural allusions, such as references to gods and
legendary heroes, for example, 3PR $3a.d HeXaTT §U dr
AR 3T AT Wt Tg T Bgetel A

e finding examples of language and behaviours associated
with Indian culture that are part of everyday life in
Australia and around the world, for example, words and
expressions associated with religion, yoga, dance,
Bollywood, food, sport
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Hindi

Years 7 and 8 Achievement Standard

By the end of Year 8, students interact with the teacher and peers to exchange information and opinions about their personal
worlds, for example, R IREAR & RGN TET TSI 7 o 8 At o TGET AT # 1 B &1 A ohebe WeleTt 31eoT
TRIT 8 Fifeh...... They exchange greetings and wishes, for example, &rdTaell &1 e HHHATY, $& HIRE , TI&T H THel glet
& fIT 94 and use descriptive and expressive language to share feelings, for example, 33Tell I T, TR & &3 AT, T
AT HTH Tgd TR &l 8, H 3T 3@l 1 ART G | 53 3R WA §aT & SHiohi o HIT olgorel T8 A Ut o Yol # @ T Y feol o
BT Y 3T XET AT 3197 &R H Feaht #ff AT BT 8. Students use action-related and rehearsed language to engage in shared
activities that involve planning, collaborating, making arrangements, transacting and negotiating, for example, 3T forw Tefir &r
THGET HleT HL? Tt AT 7 ITANeT QoM ST 0T g @t 1?2 TG JH der Som3iey df # am3ai. They interact in classroom
routines and exchanges by following instructions, asking and responding to questions, for example, 3T 0 EEr?: 3T BIHAR ?
TS §gd Hal &, requesting permission or clarification, for example, sT&T, {gT THST TaT 37TT, HIAT T T eV | Ig TG HioeT &
| SEH F AT AT 82 SH F2T T el AT 82 FHIAT, Tg B @ FHASTSY and responding to praise or criticism, for example, sgd
sfear!. Wﬂﬁ &1 Sor! Students apply features of pronunciation and rhythm in spoken Hindi to a range of sentence types.
They locate key points of information from a range of spoken, written and visual texts and communicate information and ideas
related to personal, social and natural worlds using different modes of presentation. They share their responses to different
imaginative texts by identifying and comparing favourite elements and discussing, characters, themes, effects and structure.
Students use imaginative language to create original creative texts in different genres. They use key grammatical forms and
structures in spoken and written texts, such as basic rules of word order, pronouns, for example, #, &H, dH, I & A, JFen|
Ig1- 98l , T-a8, postpositions, and gender and number agreement, for example, TS AT & | ST AT &1 TS5 T &.
Students compose simple statements and questions based on models such as A T el dA g They translate and
interpret short texts from Hindi into English and vice versa, identifying words and expressions that do not readily translate, such
as g & alel YeldeT, 9 H g &l$ 18 8. They create shared bilingual texts for the classroom, school and wider community. They
identify differences and similarities in the way they interact in Hindi and English and describe the relationship between identity
and cultural experience.

Students make connections between spoken and written Hindi and identify and apply the conventions of the Devanagari script,
including elements such as the writing of conjunct characters, for example, &7, 7, 31, consonant combinations, for example, $+3
=f¥, EF+§=@r and matras, for example, 3, & . They identify the structure and textual and grammatical features of different
personal, informative, persuasive and imaginative texts. They identify ways in which spoken and written Hindi vary according to
context and situation. Students give examples of how Hindi has changed over time due to different influences and interactions
and how it has in turn influenced other languages. They identify the diversity of language practices in multicultural communities
and describe how languages reflect values, belief systems and perspectives.

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 129 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Hindi

Years 9 and 10

The nature of the learners

This stage of learning coincides with social, physical and cognitive changes associated with adolescence. Increased cognitive
maturity enables learners to work more deductively with language and culture systems, to apply more intentional learning
strategies and to reflect productively on their learning. Motivation and engagement with language learning are influenced by
peer—group dynamics, personal interests and values, and issues related to self-concept. This is particularly the case for bilingual
learners for whom the duality of living between languages and cultural communities continuously impacts on the process of
identity construction. The role of language is central to this process and is reflected in the degree to which learners self-define
as members of language communities, how they position themselves in relation to peer groups, and the choices they make in
relation to linguistic and social practices. These processes are fluid and context-responsive and impact on learners’
engagement with both Hindi and English language learning and use.

Hindi language learning and use

This is a stage of language exploration and of vocabulary expansion. Learners experiment with different modes of
communication, such as digital and hypermedia, performance and discussion. Greater control of language structures and
systems increases confidence and interest in communicating in wider contexts. Learners use Hindi to communicate and
interact; to access and exchange information; to express feelings and opinions; to participate in imaginative and creative
experiences; and to design, interpret and analyse a wide range of texts and experiences. They use language in different
contexts more fluently, with a developing degree of self-correction and repair. They reference the accuracy of their written
language use against a stronger frame of grammatical and systems knowledge. They demonstrate understanding of language
variation and change, and of how intercultural experience, technology, media and globalisation influence language use and
forms of communication.

Contexts of interaction

The language classroom is the main context of interaction for learning Hindi, involving interactions with peers, teachers and a
wide range of texts and resources. Learners continue to interact with peers, family members and other Hindi speakers in
immediate and local contexts, and with wider Hindi-speaking communities and cultural resources via virtual and online
environments. They also encounter Hindi in wider contexts such as media, cultural or film festivals, community events or in-
country travel.

Texts and resources

Learners engage with a range of language-learning texts and resources, such as textbooks, videos, media texts and online
resources, including those developed for computer-supported collaborative learning. They engage with abridged versions of
classic and contemporary Hindi literature and their film and TV adaptations. Learners may also access authentic materials
designed for or generated by young Hindi speakers in a range of contexts, such as blogs, video clips, discussion forums,
television programs or newspaper articles. Learners are encouraged to source additional materials to support their learning and
to share with others, and to pursue personal interests in aspects of Hindi language and associated cultures.

Features of Hindi language use
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Learners consolidate their understanding of the conventions of written script, applying these to their own language production in
increasingly complex ways. They recognise the role of prefixes and suffixes and how these change the meaning of words, 31d,
Folia, sifad, and they understand the impact on written script and vocabulary of tatsam words and tadbhav words. They
increasingly control both regular and irregular elements of spoken and written Hindi, such as the influence of accents and
expression on pronunciation and their impact on spelling, for example, the use of @ in spoken Hindi in place of @& in written
script. Learners use more complex elements of Hindi grammar, such as the passive voice, compound words and variations in
register. They understand the function and use of case, for example, =, @I, &, & foIT, &, WW,and use a range of tenses in
complex sentences to describe events and personal experiences, for example, Tl ¥ S &5 Bl l ABR HAMT 2T, 34T
YRR 6 Y T §H glell &l AIgR YFLTH & HATGI |

Vocabulary knowledge expands to include more abstract words and specialised vocabulary drawn from other learning areas or
areas of wider personal interest. Textual knowledge and capability are strengthened through maintaining a balance between
activities which focus on language forms and structures and communicative tasks and performance. Learners recognise,
analyse and construct different types of texts for different purposes and audiences. Task characteristics and conditions become
more complex and challenging, involving collaborative as well as independent language planning and performance. Elements of
learning experiences involve interpreting, creating, evaluating and performing. Genres such as media resources, fiction and
non-fiction texts, performances and research projects allow for exploration of themes of personal and contemporary relevance
(for example, global and environmental issues, identity and relationship issues, questions of diversity and inclusivity). Learners
investigate texts through more critical analysis, identifying how language choices reflect perspectives and shape meaning, and
how they are shaped in turn by context and intention.

Learners at this level understand the relationship between language, culture and identity. They explore in more depth and detail
the processes involved in learning and using different languages, recognising them as involving cognitive, cultural and personal
as well as linguistic resources. They identify how meaning-making and representation in different languages involve
interpretation and personal response as well as literal translation and factual reporting. They explore the reciprocal nature of
intercultural communication: how moving between different languages and cultural systems impacts on ways of thinking and
behaving; how successful communication requires flexibility, awareness and openness to alternative ways. They develop the
capacity to ‘decentre’ from normative ways of thinking and communicating, to consider their own cultural ways through the eyes
of others, and to communicate in inter-culturally appropriate ways.

Level of support

At this level learners become less reliant on the teacher for support during communicative interactions and learning
experiences, but provision of rich language input and modelled language are needed to continue to support and sustain
language learning. The teacher provides both implicit and explicit modelling and scaffolding in relation to meaningful language
use in context, and explicit instruction and explanation in relation to language structures, grammatical functions, abstract
concepts and vocabulary knowledge. Provision of opportunities to discuss, clarify, rehearse and apply their knowledge is critical
in consolidating knowledge and skills and in developing autonomy. Learners are encouraged to self-monitor, for example, by
keeping records of feedback and contributing to peer support and self-review.

The role of English

Learners and teachers use Hindi as the primary medium of interaction in language-oriented and content-oriented learning
experiences. English is used if appropriate for discussion, explanation or analysis that involves comparison between Hindi and
English or concepts which may be better responded to in English. Learners are supported to reflect on the different roles
English and Hindi play in their academic work and in their personal and community lives.

Years 9 and 10 Content Descriptions
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Communicating

Socialising Elaborations
Interact with peers and others in familiar and unfamiliar e exchanging views and experiences in relation to issues of
contexts to compare experiences and to express views on shared relevance in the global context, for example,

. . . qIRaTRer TFee A1 AT HIf3AT Fr 39T — Bfoee
local and global issues, such as relationships, education and gﬁm

opular culture _ . . . . .
pop e contributing to in-class discussions of social attitudes, for

[Key concepts: relationship, education, communication; Key example, to gender roles, public or private education,

processes: discussing, debating, responding, comparing] arranged or love marriages, using active listening skills,
asking for and providing elaboration and expressing

(ACLHIC109) agreement or disagreement

@ aea GD e developing narrative and descriptive skills by exchanging

accounts of significant events or influences in their lives,
for example, el TTer & 3795 ATAT AT & FTer T
HIETET 4@ 317 3 g1 T 2t e fasit &l @ X
gl THITAT 3T | ol Teh hid HFHleT T Tl Felol et
& TrT A I TEAT T TS|

e participating in online or face-to-face debates, providing
evidence to support a position, challenging opposing
views and using expressive language to encourage
feedback or indicate agreement, for example, EE g‘@raﬁr
a1 8, 731 39 @ Tl 81 39 e wev e @ 81 A
AT A [dehe eAT g

e exchanging views with young Hindi speakers in other
contexts on local or global issues that they see impacting
on their current or future lives, for example, RIeT, gFeeT,

e &R, AR

e participating in informal conversations and more
structured debates to share and compare attitudes to
social and cultural issues, for example, ZaT31l ST T ;
qIRaTRe RedY; TgFd TRAR a1 Tehel IRAR; Tamg o 9
[EELY

e discussing their responsibilities at home, school and in
part-time work, comparing with those of young people
living in India and other Hindi-speaking contexts and
noting the relative importance of concepts such as

aREr, @ 3R FgdeT
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Participate in individual and shared projects and activities that e participating in real or simulated transactions and
negotiations, for example, bidding for an item online,

. ordering food for a class celebration or negotiating
solving purchases of learning resources, for example, 3T qEHE
[Key concepts: action, transaction, negotiation, environment, FIT 27 A fohaell @I N Foha 272 eA A O fohdey T3

community; Key processes: planning, transacting,

involve brainstorming, transacting, negotiating and problem-

brainstorming] e compiling a glossary of key terms required to engage in
commercial exchanges between English- and Hindi-
(ACLHIC110) speaking communities, using language associated with
B .. business and communication, such as feaRr, <M9R, AgT-
EfR@a&S¢ Rafarer, SR

e designing resources such as website posts, press
releases or flyers to promote action on social or
environmental issues, for example, 3TaTEETdT, T2 FRIT,
ATl FIIAT

e participating in imagined scenarios that involve buying
and selling, bidding, transacting and negotiating, such as
online shopping or conducting a market stall, discussing
issues of value, availability and popularity

e participating in virtual excursions to cultural sites or
exhibitions, for example, 9T 8€ HIGTerA, Tl el sharing
responsibility for different elements of a multimodal report
on the experience

e negotiating roles and responsibilities for the planning,
filming and editing of a short documentary on aspects of
their shared school experience, for example, T qHaHd,
HfAe Gaw, Taaaar fiGad, Sard), IR &7 e Jlld,
drengs oAt o sfagr, 3iTee form & g v

e organising a campaign or social media forum to raise
awareness of a community, environmental or ethical
issue, for example, TATEROT IRGTH , ITIARST, TR
31T RIS, discussing strategies for responding to
possible challenges
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Participate in structured discussions, reflections and learning e using elaborated sentences and interactional cues to

activities by managing contributions, asking and responding support debate and maintain cohesion and focus of
respectfully to questions, clarifying statements, elaboratin discussion, for example, il SEEXT & fere, ¥, T
pectiliy o g - canying ’ g alk W, gER ereel 3, AW T &, 3 W, SATRT, 39/
opinions and expressing agreement or disagreement in o & aram dreey €72 &/ 379 38 TR & gEee Hr
culturally-appropriate ways RI? A TASTIQ 81 1 A F41 Fg W1 | AT A N
[Key concepts: debate, response, dialogue; Key processes: %aug; HT 3G .. TP STET T 3. AT geira araere

expressing, responding, evaluating, reflecting]
e observing conversational protocols such as signalling the

(ACLHIC111) end of a contribution, listening without interrupting, using
. pauses or silence to indicate consideration of what has
@ @\ efa €3 been said and responding respectfully to different views,

for example, TR TTaR #....; W T opTar & fop..; IR T &
... 6 &A1l @t AT ....; Ig fadrere 8; eifehet
aread #1; 7 faRara g H 3meaEa

e using evaluative language to acknowledge strengths in
others’ arguments and to justify or challenge views in a
courteous manner, for example, 39 T Shgell ThgH FASC
3R 3R g1 aedfdshar Jg ¢ rsa aa WA 3ma &
ﬁaéawﬁ;maﬁil HTT 8 FE @ & ... Afehed T AT

e using reflective language to evaluate the usefulness of
learning experiences and to compare their language and
literacy development in Hindi and English, for example,
I @ TR A S ag AN T . A eerar & 6
? AT TEE G3T...; {3 JET HHST 3T Toh .. AR AT

.|

e exchanging opinions on their experience of learning Hindi
in school, describing personal learning strategies and
identifying preferred learning modes, using statements

such as fof@d 3gma & 7Y feedr & guR g3 &

Informing Elaborations
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Organise information from different sources and in different e identifying different perspectives on selected issues
modes of presentation for re-presentation in formats suitable presented in different media outlets, such as news sites
or specialty magazines such as 9qVUT, SITHET, Ao,

for specific audiences and purposes . . . : .
and using the material as stimulus for in-class or online

[Key concepts: information, perspective, representation, debates or opinion pieces

media; Key processes: researching, processing, evaluating, e listening to interviews with celebrities from fields such as

analysing] sport, the arts, entertainment or politics, identifying and
classifying words, expressions or cultural references that

(ACLHIC112) convey information about culture or context

@ @\ GD e presenting information collected from print and digital

sources on a topic such as regional food specialities, for
example, by creating a glossary of terms by categories,
for example, herbs and spices HET, e, T, B,

e evaluating information retrieved from online discussion
forums and social media outlets on issues relevant to
their peer group, for example, family relationships, youth
identity or generational change, selecting and editing
content to include in a summary statement or report

e analysing coverage of issues relating to Hindi-speaking
communities from a range of news media, classifying and
recording in a shared data base the most commonly
addressed issues or perspectives

e researching aspects of a selected activity or business
operating in their community, for example, restaurants,
boutiques, youth centres, presenting their findings in the
form of digital displays or posters for a community
information evening
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Convey information on selected people, issues, places or
interests, using appropriate modes of presentation to
represent different perspectives and contexts

[Key concepts: argument, opinion, preference; Key
processes: selecting, presenting, reporting]

(ACLHIC113)
B . x@ %S

presenting information in the form of promotional or
persuasive texts for audiences such as peers, younger
children, parents or authorities in order to argue a case or
establish a position on an issue, for example, ‘;@WT%
T, Yers 3R FAR ST & dredid, diftes 3meR 3k
EArEg

creating a digital profile of a significant member of their
community, for example, by featuring achievements and
challenges of an older migrant to Australia, or by
recording commentaries and impressions of a celebrity
visitor to the country

presenting an overview of traditional games and sports
played in different Hindi-speaking regions, such as &agar
or @I-@T, for example, by watching video clips and writing
up rules for the game

reporting on survey data collected from each other in
relation to preferred leisure activities or favourite foods,
using PowerPoint presentations to represent key findings

creating a multimodal resource to introduce prospective
overseas visitors to different features of Australia, for
example, its cultural diversity, city attractions and outback
exploration

creating a portfolio representation of a particular group or
community, for example, a collection of mini-biographies
of class members, family or friendship groups, including
details such as personal achievements and
music/food/sports preferences

using data collected via online research or personal or
published interviews to create a digital profile of a
significant member of their local community or of the
wider Hindi-speaking world, for example, a musician,
chef, artist or sporting figure

Creating Elaborations
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Respond to a range of traditional and contemporary creative e comparing themes and values represented in

and literary texts, describing settings, identifying key themes, contemporary texts such as cartoons or video games
with those conveyed in traditional fables, epic poems and

legends, for example, Teheled &I &G TATOT
e discussing the enduring influence of classical fables and

values and concepts, discussing representation of characters
and events and the stylistic effects of different genres

[Key concepts: expression, themes, values, creativity; Key legends in passing on cultural values through allegory
processes: comparing, analysing, responding; Key text types: and storying, for example, by identifying classical
stories, films, poetry, myths, cartoons] references to describe personal traits or qualities, as in
TIAIEY §RRTeg, HAUT FAR
(ACLHIC114) e identifying the use of English words and expressions by
s C contemporary poets or songwriters writing in Hindi,
B@=%

considering possible reasons for this

e analysing how the use of rhythm, rhyme, imagery and
metaphor by poets such as FaR, WAt &R gRAT
Y FoaeT ; AR, e, AGTGdr AT and writers such as
#rsaT H1gTT; SR 9HTG; {2l Sede , Aol 5T create
emotional, dramatic or humorous effects that reflect
cultural traditions and literary genres

e identifying characteristic elements of traditional forms of
Hindi literature, such as verse celebrating
bravery/warriors, for example, @R ¢ 3R i, SR o0
&1 37f3emsT, devotional verse such as HRTETS 3R GRET
& 3779 d 30d, or children’s poems that celebrate nature,
such as 31T S8

e comparing the style, themes and language associated
with different musical genres, for example, patriotic music
such as TS 91T and AR T8 § 37, film songs or
advertising jingles

e exploring the playfulness, creativity and competitiveness
of riddles, comparing their function as traditional
entertainment in village communities with that of
language play among young children today
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Create individual and collaborative imaginative texts in a e using different modes of presentation such as skits or
cartoons to develop storylines and characters that
explore bicultural experiences, for example, responding
to stereotypes, negotiating intergenerational

range of modes and formats to entertain, convey ideas,
express emotions and explore the creativity of language

[Key ConceptSZ cultural |dent|ty, Stereotype, hUmOUr, emotion; re|ati0nships‘ expressing |dent|ty in different |anguages

Key processes: creating, performing, adapting; Key texttypes: o adapting an existing resource such as a traditional story

poems, songs, sitcoms, cartoons] or fable such as gwr—craﬂT Aol I gl to suita
different kind of audience, for example, young people in

(ACLHIC115) today’s society

@ @\ a e creating texts for specific age or interest groups,

selecting appropriate vocabulary, structure ar)d content
for the intended audience, for example, JaT3it & forw
TARLY SARRT, SaTel a3, YardT $TRART & fore Sy

e creating texts that incorporate humorous and expressive
language to entertain younger audiences, for example,
puppet plays, short video clips or voki animations,
selecting language and images that enhance the visual
or listening experience

e creating riddles to entertain each other, imitating the use
of meter, rhythm, rhyme and metaphor exemplified in
riddles from Hindi literature and folklore

e creating an English-language commentary to an
observed Hindi-language sitcom, discussing how to
transfer or explain the humour or dramatic effects of the
original text into English

e using descriptive and evocative language to create an
imagined scene or interaction between two characters
designed to create a strong emotional response, such as
fear, anticipation or amazement

e designing, illustrating and captioning texts such as
cartoons or photo-stories, using expressive and
imaginative language to capture character and emotion

e using digital resources to create imaginary characters
and situations associated with school or home contexts
to entertain younger learners

e providing a live commentary of a dance performance,
interpreting movements, commenting on the significance
of costume and adornments and interpreting key
messages conveyed through the performance

Translating Elaborations

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 138 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Translate and interpret familiar social and community texts e translating and glossing words, symbols or expressions

such as emails/text messages, informal conversations with commonly used in emails and sms messages, for
example, & — LOL

e recording, transcribing and translating short
conversations between family members or friends from

friends or family, proverbs or quotations, considering the
nature of translation and the role of culture when transferring

meaning from one language to another English into Hindi or vice versa, recording words or
[Key concepts: code-mixing, code-switching, translating, phrases that either do not translate or require no
interpreting; Key processes: analysing, monitoring, explaining] translation
e translating proverbs such as g & alel ggldel, examining
(ACLHIC116) literal translations for cultural information and identifying
@ R i G English-language proverbs that approximate the ideas
LA Tl behind the words (The grass is always greener on the

other side of the fence)

e identifying the need to sometimes recast language,
considering why one language may use more words than
another to communicate a particular meaning

e discussing how translation sometimes involves literal
decoding of word-for-word meaning, sometimes involves
interpreting meaning and finding equivalent forms in the
other language, and sometimes involves cultural
meaning that cannot be translated

e interpreting the significance of terms or phrases that
carry specific cultural connotations which might be
unfamiliar when translated into English, for example,
HTell, dg, &ellel

Compose bilingual texts such as digital stories, comics, blogs e creating texts such as blogs or posts on online forums

or contributions to websites that capture the experience of that draw on their personal bilingual resources to explore

o , the dynamic nature of intercultural experience
living between languages

e corresponding with young Hindi speakers in different

contexts, using Hindi and English to describe and explain
fluidity; Key processes: reflecting, analysing, describing, aspects of life in Australia

comparing]

[Key concepts: interculturality, multiculturalism, identity,

e creating bilingual digital stories for younger learners that
capture elements of their own experiences of using two

(ACLHIC117) languages and living in a multilingual society

@ K <. aea G:-) + e creating glossaries in English to explain cultural
references in contemporary Hindi texts that relate to
trans-cultural experience

e creating a bilingual virtual tour of the school for new or
intending students, noticing which language is more
appropriate for different elements of the presentation

e creating bilingual texts such as leaflets or slogans to
raise awareness of health or environmental issues
among both language communities, for example, TaT&

AR ; BIST IRAR - GO IRAR; ST FA3T-9Er qgr3i

Reflecting Elaborations
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Reflect on their own language choices and communicative e discussing differences they are conscious of when
interacting in Hindi or English, for example, when
expressing feelings such as anger or sadness or when
talking about personal issues

behaviour when using Hindi or English, including adjustments
they make between languages and strategies they adopt to

support intercultural communication . .
PP e reflecting on the importance of non-verbal elements of

[Key concepts: interculturality, reflection, flexibility reciprocity; communication, such as hand gestures, head

Key processes: reflecting, monitoring, comparing, discussing] movements and facial expressions, and on how these
are sometimes used to mean different things in different

(ACLHIC118) languages

@ s GD e identifying elements of successful interaction when

communicating with speakers of different languages, for
example, being responsive and flexible, picking up on
cues that indicate misunderstanding, respecting different
perspectives and traditions

e identifying differences in the interpretation of
conversational strategies such as the use of pauses or
silence when speaking in Hindi as compared to English,
for example, to signal disapproval, respect for an elder,
waiting for consensus, reflection or waiting for the end of
aturn

e reporting on moments of intercultural miscommunication,
discussing possible reasons why they happened, repair
and recovery strategies and what they learnt from these
experiences

e reflecting on language choices they make when
interacting with friends who also speak both Hindi and
English, identifying instances when they move between
languages for practical or cultural reasons
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Reflect on the relationship between language, culture and
identity, and how this shapes and reflects ways of
communicating and thinking

[Key concepts: affiliation, identity, communication; Key
processes: reflecting, evaluating, explaining]

(ACLHIC119)
B &%

Understanding

Systems of language
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identifying variations in the ways they communicate with
people from different language backgrounds, for
example, in relation to the use of humour, respect or
communication in public or formal situations

reflecting on differences in communication styles
between speakers of different languages that they know,
such as ways of expressing identity or responding to
others’ comments, including observations of each other’s
ways of communicating in different contexts and
languages

considering the relationship between styles of
communication and cultural factors such as generation or
social environment, for example, by talking about the
kinds of questions they ask or comments they make
when interacting with people of their own age compared
to how they talk with older people in their families or
communities

describing ways they adjust their interactions in different
languages, situations and contexts, for example, by
comparing typical exchanges with Hindi- or English-
speaking friends in different situations

exploring how ways of thinking, communicating and
behaving both influence and reflect cultural identity, for
example, by identifying ways of expressing ideas that
they see as being more Australian or Indian

reflecting on intercultural learning in school and
intercultural experience in and out of school, discussing
how each context presents different opportunities for
developing intercultural capabilities

Elaborations
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Recognise regularities and irregularities of spoken Hindi and e recognising and practising the spelling of words that
conventions of the written script, and apply these to their own involve combinations of pronouns and postpositions that
lose the inherent ‘a’ inside a word in the representation in

language production in increasingly complex ways Devanagari script, such as in 38T, and understanding

[Key concepts: word building, pronunciation, accent; Key how the loss of the inherent ‘a’ at the end of a verb stem
processes: recognising, applying] is not represented in Devanagari, for example, Fel=1l/
(ACLHIU120) e explaining and applying basic rules of Hindi

E] pronunciation, spelling, punctuation and intonation

e applying phonic and grammatical knowledge to the
spelling and writing of unfamiliar words

e recognising how words can be formed from base words
and understanding how prefixes and suffixes change the
meaning of words, for example, Sfi@, Tsild, Sidd and the
impact this has on pronunciation

e recognising and understanding the impact on Hindi
pronunciation and spelling in Devanagari of elements of
direct forms of Sanskrit words (dcdd words) and of
derived forms (dsd words), understanding that both
forms can be used in different contexts, for example, &1
for field in an abstract sense and ®d for a field for
farming

e increasing control of regular and irregular elements of
spoken and written Hindi, such as the influence of
accents and expressions on pronunciation and their
impact on spelling, for example, the use of @l in spoken
Hindi in place of dg in written Hindi

e recognising the impermanent and fluid nature of spoken
language and how it is influenced by local customs,
cultures and regional languages, for example, the
addition of honorifics such as @S to women’s names by
Marathi speakers and 24T to married women’s names by
Biharis

e recognising and responding to challenges associated
with clarity and pace in audio texts, such as station or
airport announcements or recorded phone messages
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Extend knowledge and use more complex features and e indicating situations and events by using past, present

patterns of the Hindi grammatical system, such as the use of and future tense forms, for example, ST AT, ST &,

passive voice, compound words and phrases and variations in

register e creating simple sentences using conjunctions such as
g TH & Wi @ 3R @Y arm|

[Key concepts: grammatical systems, tense, sentence . .
truct hesion: K - understandi e creating compgund and complex sentences such as &

structure, cohesion; Key processes: understanding, qﬁ Mmmmmwm & 91 Profehar

classifying, applying] TG

e expanding vocabulary related to personal, social,

(ACLHIU121) environmental and global worlds

@ e recognising and using idiomatic expressions such as
1@ T dRT and &l H B Hrell

e using numbers in fraction, multiple and qollectiye forms,
for example, 3, g, T fagTs, derst, gaIRT, et o

e continuing to build and expand metalanguage to describe
grammatical concepts and to organise learning resources
such as verb charts, vocabulary lists and groups of
pronouns, adverbs and adjectives

e understanding and extending knowledge of basic joining
(HTT) rules, such as §+3T =T

e extending knowledge of the use of the active and passive
voice according to context, for example, I 3&@'@@
g1 3¢ fordr ST g

e understanding the function and use of case (), for

example, =T, &I, ¥, & T, #,

e using participles (9&stT): imperfect — S8l gs 14, perfect
— g gS 14, adverbial present — U g, for@d gv,
adverbial past — G oISeh! & 12 Yehs gU T, ATeTT as
participle — Tesir arelr, 3es atelr

e using a range of tenses in complex sentences to describe
events and personal experiences, for example, e a¥
ST §HeT Elell ol g HATAT T, 34T JohR 39 ¥ 3T g7
grel &l IR YHAUH & HATG |

e understanding that in different contexts words from
different registers are used for related concepts, such as
ST and =T
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Know how to construct different types of texts to suit different e understanding the significance and cultural importance of
features of different types of texts, such as forms of

contexts, purposes and audiences, incorporating appropriate
address or language associated with rituals or

cultural elements celebrations, such as eI, (o, AIR , AGIGT

[Key concepts: genre, context, mode, audience; Key (formal) T T (informal)

processes: analysing, comparing, composing] e identifying key features and structures of familiar texts
types to understand unfamiliar content, for example,

(ACLHIU122) recognising core words associated with time or place in

E] airport announcements, ‘reading’ images as well as

written language in advertisements

e recognising the format of different Hindi texts and stylistic
conventions such as the need for elaborated forms of
address in formal invitations or congratulations,
understanding how these vary according to the context,
occasion and intended audience

e composing and comparing examples of familiar texts
such as emails, songs, slogans or public signs, noticing
how choice of language and text structure positions the
reader and indicates the text’s purpose

e comparing language features of Hindi and English
versions of genres such as news headlines or school
reports, noticing differences that appear to be culturally
significant

e composing a formal and an informal version of a selected
text genre, such as a written invitation or a text message,

for example, #HgeT 3 AT Hr TG & LT HTE W
3ot aRar afgd sufeafa gt &1 &ar gA... & et

AT 7 Al Thel 817
Language variation and change Elaborations
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Identify variations in the use of Hindi that relate to social roles,
contexts and modes of expression, considering similar
variations in language use in English or other known
languages

[Key concepts: register, respect, mode, non-verbal
communication; Key processes: identifying, explaining,
comparing]

(ACLHIU123)
= QI €3

Understand that languages and associated cultures shape
and are shaped by each other and change over time and
contexts in ways that are creative, dynamic and responsive to
both internal and external influences

[Key concepts: change, memory, history, culture; Key
processes: tracking, reflecting, discussing]

(ACLHIU124)
E % &
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explaining variations in language use between people of
different ages, gender or relationships that reflect
attitudes and values, for example, ways of expressing
authority or humility or inclusivity or exclusivity

identifying differences in terms of language features and
register between spoken and written forms of texts such
as apologies, invitations or narratives #TH HITAT, &FAT

noticing and explaining differences in text structure and
grammar between formal and informal Hindi use, for
example, between the structure of a business letter and
an informal email, 31T9ehT FAIT oM ST &..., H JFe
AT &....

analysing non-verbal elements of communication
between Hindi speakers, such as gestures, facial
expressions and the use of space and silence, discussing
to what extent they contribute to the exchange of
meaning and whether they vary in formal and informal
contexts

finding examples and explaining variations in style,
content and intention of different expressions of wishes
for a particular event or occasion such as Diwali, for
example, 8 B & g 3TelT, 31TT oF 3 T Hrell 8T T
HATT GRAAT, g¥ 'Y A g1 féarelt compared to an sms
message such as [ f&arelr

reflecting on their own and each other’s use of Hindi,
identifying influences from other languages and cultures
such as terms used in everyday language as a result of
the influence of social media, popular culture and
technology

talking with older members of their families or
communities about changes they have experienced in
the use of Hindi across their lifetime, such as the
increasing blending of English and Hindi in particular
domains of language use such as entertainment, news
and sports commentary and advertising

recognising that Hindi, like all languages, carries histories
of contact with other languages and cultures, for
example, by identifying and classifying words that
originate in languages such as Persian (&K ; Arabic
delte; Turkish ell; and Japanese e

understanding that languages and cultures change
continuously due to contact with each other and in
response to new ideas, developments in technology,
communication and design, considering why some types
of words and expressions are most frequently borrowed,
such as vocabulary associated with fashion, sport and
technology

identifying ways in which social media and technology
have brought about changes in communication in their
own lives, for example, by compiling a glossary of terms
routinely used in emails or text messages, such as 3is
(ATM), i f&elsT CU, ST 819 (G2G), & 8 (LOL), e
ST A & (TTL)
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Identify key features of multilingual experience, referencing e explaining the influence of Hindi language and

their own individual and community language practices associated cultures on their ways of communicating in

different situations, for example, by creating a glossary of

Hindi words and expressions that they use when

processes: explaining, reflecting, analysing] communicating in English and English words and
expressions that they use when communicating in Hindi

[Key concepts: multilingualism, context, culture; Key

(ACLHIU125) e considering the advantages of being bilingual or

... GE) multicultural, the limitations of being monolingual, and the
meaning of concepts such as intercultural competence
and translanguaging

e discussing the effects of using either Hindi or English on
how they express feelings, debate ideas or construct
arguments

e reflecting on how they use different languages when
communicating across different social contexts, and to
what extent these choices signal or define social roles or
relationships and provide additional resources for
thinking and talking about ideas and experience

e recognising that language use among bilingual and
multilingual speakers varies according to ethnicity, age,
profession or social status, and to the context of
language use

e reflecting on other people’s reactions to their use of Hindi
and/or English, considering how perceptions of other
people’s ways of communicating are shaped by cultural
standpoints, experiences and perspectives

e creating and comparing individual language profiles,
explaining which languages or dialects they use in their
family, social and community lives

e reflecting on elements such as gestures, body language
and the use of space or silence when they are using
different languages to communicate

Role of language and culture Elaborations
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Understand that the Hindi language and associated cultures, e tracking changes in Hindi language forms and usage

like all languages and cultures, shape and are shaped by over different times and contexts such as HCTMST, FR
each other in ways that change over time and contexts, and e explaining the significance of single words in Hindi that
represent complex and culturally significant concepts that
do not translate directly into English, for example, gf&rom,
language ngqgig;‘r, T, ATE

[Key concepts: values, concepts, expression; Key processes: e considering reasons for the trend among young Hindi

that cultural experience, values and identities are reflected in

tracking, identifying, analysing] speakers to create abbreviated adaptations of English
words, for example, funda (fundamental), despo
(ACLHIU126) (desperate), enthu (enthusiastic), comparing with the use

o i G of abbreviations such as ‘arvo’, ‘brekkie’, ‘footie’, ‘barbie’

e T X in Australian English

e identifying compound words used in colloquial Hindi that
fuse Hindi and English to capture trends, convey
concepts and engage with intercultural experience, for
example, tension mat lo, accent maarna

e discussing the significance of naming in different
languages and cultures, for example, by exploring the
origins and meanings of Hindi names such as 31T,
377RIT, 31, I8, &9, 3ffa, IeIAT=T and comparing with
popular names in English and other languages

e identifying changes in some forms of Hindi that reflect the
impact of globalisation and intercultural experience, for
example, the increasing mixing of languages and
adoption of practices associated with other communities
and cultures

e exploring the idea that some elements of a language
carry particular cultural significance, having come to
assume symbolic as well literal value in ways that make
translation difficult, for example, Hindi terms such as

faers, T=ama, YHAG, Hge, and Australian expressions

such as ‘mateship’ or fair dinkum’

e researching and classifying terms associated with
particular cultural traditions and practices that have
cultural significance or history and whose meanings are
difficult to convey in other languages, for example, words
associated with yogic practice such as HER, H, &, I[F,
SITEHTT,
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Hindi

Years 9 and 10 Achievement Standard

By the end of Year 10, students use written and spoken Hindi in familiar and unfamiliar contexts to discuss and compare
experiences and to express views on local and global issues, for example, GTRATRE TFaET AT ATHTIGIR HITSAT T 3TJT —
fefSrea g, 71 woe, e fGaw, Tadadr fGaw, SardY, #Rd &1 e §old, Steigs fhear &1 sfaegr, g foram & aeeir
Tel. They use action-related and spontaneous language to engage in shared activities that involve brainstorming, transacting,
negotiation and problem-solving, for example, #cg-GU3 AT 3eaT-Hcg & aR A TR _faww, SR 7 @lieerlr, eronfdat &
FATIT I 9=, They interact in classroom exchanges by asking and responding respectfully to questions. When participating
in discussions and shared learning activities, students use elaborated sentences and interactional cues to support debate,
provide clarification and maintain cohesion and focus of discussion, for example, ar, 3eeIeT & fo, dcean, kS icicders {Fﬁ’
el A, Y ¥ 8, 58 IHR, Saferd, 39 58 fawy 7 37 Grad 87 &1 A9 38 AR 7 GASTe 6 Hur Hier? JH GHASTR sl o A
AT Fg Tl g | AU T A...... 7R Fgat 1 3T E... 3R 61 o1 foh... T FST9 ol Tel ¢ T ... They respond res pectfully to
different views, for example, R faR &... IO @ & ... ... &1 €U @1 @RV ... I8 Raerye & |, ofhT aaa &, A
Qoo 8., & 3maea ﬁ and express agreement and disagreement in culturally appropriate ways. They ap ply appropriate
pronunciation and intonation to spoken Hindi, identifying regularities and irregularities. They locate, process and analyse
information obtained from different sources. They convey ideas and viewpoints from a range of perspectives using different text
types and modes of presentation suited to context. They share their responses to different imaginative texts by identifying
settings, themes and values, and discussing stylistic devices and the representation of characters and events. They produce
imaginative texts using expressive, descriptive and evocative language in a range of modes and formats. When creating texts,
students use complex features and patterns of the Hindi grammatical system such as passive voice, for example, Tl SaTiT
STIETE, QeI axars S Y@l & , compound words and phrases, and a variety of verb tenses, for example, el ¥ Si¥ g+ grell &r
TER AATIT 2T, 38T TR 3 a¥ 7 §H glell T ABR YFAUHA T AT . They use vocabulary and expressions related to
personal, social, environmental and global worlds, and apply appropriate writing conventions to increase text cohesion and
enhance expression. Students translate and interpret familiar texts from Hindi into English and vice versa, explaining how
cultural elements affect meaning. Students create bilingual texts that reflect the experience of being bilingual and bicultural.

They explain their language choices and communicative behaviours in different intercultural interactions, and identify the
adjustments they make according to context. They explain how language, culture and identity shape and reflect ways of
communicating and thinking.

Students identify regular and irregular elements of spoken and written Hindi, and apply their understanding of the Hindi writing
system to express complex information and ideas and enhance meaning. They analyse the relationship between language
choices, cultural elements and textual features, and the audience, purpose and context of different spoken, written and
multimodal texts. Students explain how spoken and written forms of Hindi vary according to social roles, contexts and modes of
expression, and compare these variations to those in other languages. They explain the dynamic nature of language and give
examples of how languages change over time and contexts. They identify key features of multilingual experience, with reference
to their own and community language practices. They explain how languages and cultures shape and are shaped by each and
how cultural experience, values and identities are reflected in language.
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