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English

Overview

Rationale

The study of English is central to the learning and development of all young Australians. It helps create confident
communicators, imaginative thinkers and informed citizens. It is through the study of English that individuals learn to analyse,
understand, communicate and build relationships with others and with the world around them. The study of English plays a key
role in the development of reading and literacy skills which help young people develop the knowledge and skills needed for
education, training and the workplace. It helps them become ethical, thoughtful, informed and active members of society. In this
light, it is clear that the Australian Curriculum: English plays an important part in developing the understanding, attitudes and
capabilities of those who will take responsibility for Australia’s future.

Australia is a linguistically and culturally diverse country, with participation in many aspects of Australian life dependent on
effective communication in Standard Australian English. In addition, proficiency in English is invaluable globally. The Australian
Curriculum: English contributes to nation-building and to internationalisation.

The Australian Curriculum: English also helps students to engage imaginatively and critically with literature to expand the scope
of their experience. Aboriginal and Torres Strait Islander Peoples have contributed to Australian society and to its contemporary
literature and its literary heritage through their distinctive ways of representing and communicating knowledge, traditions and
experience. The Australian Curriculum: English values, respects and explores this contribution. It also emphasises Australia’s
links to Asia.

Aims
The Australian Curriculum: English aims to ensure that students:

e learn to listen to, read, view, speak, write, create and reflect on increasingly complex and sophisticated spoken, written
and multimodal texts across a growing range of contexts with accuracy, fluency and purpose

e appreciate, enjoy and use the English language in all its variations and develop a sense of its richness and power to
evoke feelings, convey information, form ideas, facilitate interaction with others, entertain, persuade and argue

e understand how Standard Australian English works in its spoken and written forms and in combination with non-linguistic
forms of communication to create meaning

e develop interest and skills in inquiring into the aesthetic aspects of texts, and develop an informed appreciation of
literature.

Key ideas
Texts

Texts provide the means for communication. They can be written, spoken, visual, multimodal, and in print or digital/online forms.
Multimodal texts combine language with other means of communication such as visual images, soundtrack or spoken words, as
in film or computer presentation media. Texts include all forms of augmentative and alternative communication; for example,
gesture, signing, real objects, photographs, pictographs, pictograms and braille. Texts provide important opportunities for
learning about aspects of human experience and about aesthetic value. Many of the tasks that students undertake in and out of
school involve understanding and producing imaginative, informative and persuasive texts, in media, everyday and workplace
contexts.
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The usefulness of distinctions among types of texts relates largely to how clearly at each year level these distinctions can guide
the selection of materials for students to listen to, read, view, write and create, and the kinds of purposeful activities that can be
organised around these materials.Although many types of texts will be easy to recognise on the basis of their subject matter,
forms and structures, the distinctions between types of texts need not be sharply defined or formulaic. The act of creating texts,
by its nature, involves experimentation and adaptation of language and textual elements from many different writing styles and
categories of texts. As a result, it is not unusual for an imaginative text to have strong persuasive elements, or for a persuasive
text to contain features more typically seen in informative texts, such as subheadings or bullet points.

Communication processes

e Listening, reading and viewing

These are the language modes or communication processes through which individuals process, decode, comprehend, interpret
and analyse spoken, written, visual and multimodal texts. These processes share a receptive approach to imaginative,
informative and persuasive texts, as they involve retrieving literal information, making and supporting inferences and evaluating
information and points of view. When students listen and respond to spoken, written, visual and multimodal texts, they apply
topic knowledge, vocabulary, word and visual knowledge to interpret the given information, with or without the aid of
augmentative and alternative forms of communication. They also use text processing skills and comprehension strategies to
receive, make and monitor meaning as it is being developed.

e Speaking, writing and creating

These are the language modes or communication processes through which individuals express and create spoken, written,
visual and multimodal texts, including those made with the aid of augmentative and alternative forms of communication. These
processes share a productive approach to the creation of imaginative, informative and persuasive texts, in spoken, print or
digital forms, for an extensive range of everyday, workplace and literary purposes. When students plan, draft and publish texts,
they use applied topic knowledge, vocabulary, word and visual knowledge to make considered and deliberate choices about text
structure and organisation to coherently express and develop ideas and communicate information in formal and informal social
contexts.

The English language

The Australian Curriculum: English provides students with a broad conceptual understanding of what a language is, and its
importance in and out of school. Language as a body of knowledge draws largely from historical and linguistic accounts of the
English language which draw attention to the ways in which languages change, and to the distinction between language in use
and language as system. These accounts acknowledge that students’ cability to use grammar will exceed their ability to
explicitly reflect on grammar. Young children, for example, will use complex sentences before they can explain how these are
structured. These accounts, in describing language, also pay attention to the structure (syntax) and meaning (semantics) at the
level of the word, the sentence and the text.

The Australian Curriculum: English uses standard grammatical terminology but applies it within a contextual framework, in which
language choices are seen to vary according to the topics at hand, the nature and proximity of the relationships between the
language users, and the modes or processes of communication available.

Literacy is language in use
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There are many approaches to concepts of literacy, ranging from the traditional focus on print literacy to the inclusive,
multimodal and social basis for language use. The Australian Curriculum: English holds that literacy serves the big and small
practical, everyday communication purposes associated with living and participating in societies such as contemporary
Australia. Literacy is the capacity to interpret and use language features, forms, conventions and text structures in imaginative,
informative and persuasive texts. It also refers to the ability to read, view, listen to, speak, write and create texts for learning and
communicating in and out of school. Literacy learning is based on the development of language and communication skills, social
and psychological growth, and critical and cultural knowledge. The Australian Curriculum: English draws broadly from a range of
approaches and emphasises:

e fluency in letter-sound correspondences of English

e an expanding vocabulary and grasp of grammatical and textual patterns sufficient to understand and learn from texts
encountered in and out of school

e fluency and innovation in listening to, reading, viewing and creating texts for different purposes and contexts

e the skill and disposition needed to analyse and understand the philosophical, moral, political and aesthetic bases on
which many texts are built

e an interest in expanding the range of materials listened to, viewed and read, and in experimenting with ways of expressing
increasingly subtle and complex ideas to create effective and innovative texts.

Language features, visual features and text structures

When creating and interpreting written, spoken and multimodal texts in the Australian Curriculum: English, authors make
choices about language features, visual features and text structures. These are the interrelated elements which shape and
support meaning-making in texts. The choices and the effects they create vary from text to text to suit different purposes and
contexts. The features of language include language choices such as vocabulary and punctuation, sound devices such as
alliteration, and language devices in literary texts such as imagery. In visual and multimodal texts, visual language choices
include visual features such as salience, social distance and camera angle. Various text structures enable different ways of
organising information and expressing ideas in texts, and include such structural elements as overviews, subheadings, topic
sentences, concluding paragraphs and cause-and-effect statements. The choices that authors make in language features,
visual features and text structures work together to define the type of text and create certain meanings and effects which shape
the way that texts are interpreted, analysed and evaluated by their audiences.

The appreciation of literature

There are many different ways to engage with literature, ranging from personal preferences for literature to the way in which
texts reflect the context of culture and situation in which they are created. The appreciation of literature in one or more of these
ways provides students with access to mediated experiences and truths that support and challenge the development of
individual identity. Through engagement with literature, students learn about themselves, each other and the world.

English educators use many ways of categorising texts. The descriptions of texts used in the Australian Curriculum: English are
based on practical as well as conceptual considerations. The specific designation of a strand labelled ‘literature’ is aimed at
encouraging teachers working at all year levels not only to use texts conventionally understood as ‘literary’, but also to engage
students in examining, evaluating and discussing texts in increasingly sophisticated and informed ‘literary’ ways.

The term ‘literature’ includes literary texts from across a range of historical and cultural contexts that are valued for their form
and style and are recognised as having enduring or artistic value. While the nature of what constitutes literary texts is dynamic
and evolving, they are seen as having personal, social, cultural and aesthetic value and potential for enriching students' scope
of experience. Literature includes a broad range of forms such as novels, poetry, short stories and plays; fiction for young adults
and children, multimodal texts such as film, and a variety of non-fiction. Literary texts also include excerpts from longer texts.
This enables a range of literary texts to be included within any one year level for close study or comparative purposes.
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The range of literary texts for study from Foundation to Year 10 comprises classic and contemporary world literature. It
emphasises Australian literature, including the oral narrative traditions of Aboriginal and Torres Strait Islander Peoples, as well
as the contemporary literature of these two cultural groups. It also includes texts from and about Asia.

The Australian Curriculum: English acknowledges a variety of approaches to the study of literature. Each makes different
assumptions about the purposes of literature study, the nature of literary texts and methods of analysis. The Australian
Curriculum: English draws on a number of approaches and emphasises:

e enjoyable encounters with a wide variety of literary texts
e the different ways in which literature is significant in everyday life

e close analysis of literary works and the key ideas and values on which they are based; for example, the detailed stylistic
study of differing styles of literary work

e comparisons of works of literature from different language, ethnic and cultural backgrounds
e historical study of the origins, authorship, readership and reception of literary texts
e exploration of the relationships between historical, cultural and literary traditions.

Teachers and schools are best placed to make decisions about the selection of texts in their teaching and learning programs to
address the content in the Australian Curriculum: English while also meeting the needs of the students in their classes.

Links to lists of illustrative texts appropriate for students at different levels are provided below. These lists also include texts
relevant to the cross-curriculum priorities of Aboriginal and Torres Strait Islander Histories and Cultures, Asia and Australia’s
Engagement with Asia and Sustainability.

Premiers’ reading challenges

e Australian Capital Territory
e New South Wales

Queensland

South Australia

Victoria

(The Western Australian Premier's reading challenge is no longer active).

Other websites that may be of interest include

e Children’s Book Council
e AustLit: The Australian Literature Resource

e Speech Pathology Australia

Structure
Strands, sub-strands and threads

The Australian Curriculum: English Foundation to Year 10 is organised into three interrelated strands that support students’
growing understanding and use of Standard Australian English (English). Each strand interacts with and enriches the other
strands in creative and flexible ways, the fabric of the curriculum being strengthened by the threads within each sub-strand.

Together, the three strands form an integrating framework of disciplinary knowledge and focus on developing students’
knowledge, understanding and skills in listening, reading, viewing, speaking and writing from Foundation to Year 10. The three
strands are:

e Language: knowing about the English language
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e Literature: understanding, appreciating, responding to, analysing and creating literary texts

e Literacy: expanding the repertoire of English usage.

Content descriptions in each of the three strands are grouped into sub-strands that, across the year levels, present a sequence

of development of knowledge, understanding and skills. The sub-strands are shown in the table below.

Table1: Overview of sub strands and threads in the Australian Curriculum: English (F-10)

Strands

Language

Literature

Literacy

Sub-
strands
and
threads

Language variation and change

e Language variation and
change

Literature and context

o How texts reflect the context of
culture and situation in which they
are created

Texts in context

e Texts and the contexts in
which they are used

Language for interaction

e Language for social
interactions

e Evaluative language

Responding to literature

e Personal responses to the ideas,
characters and viewpoints in texts

e Expressing preferences and
evaluating texts

Interacting with others

e Listening and speaking
interactions (purposes and
contexts)

e Listening and speaking
interactions (skills)

e Oral presentations

Text structure and organisation

e Purpose audience and
structures of different types
of texts

e Text cohesion
e Punctuation

e Concepts of print and
screen

Examining literature

e Features of literary texts
e Language devices in literary texts

Interpreting, analysing and
evaluating

e Purpose and audience
e Reading processes
e Comprehension strategies

e Analysing and evaluating
texts

Expressing and developing
ideas

e Sentences and clause
level grammar

e Word level grammar
e Visual language

e Vocabulary

e Spelling

Creating literature

e Creating literary texts
e Experimentation and adaptation

Creating texts

e Creating texts
e Editing

e Handwriting

e Use of software
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Phonics and word knowledge N/A N/A

e Phonological and
phonemic awareness

e Alphabet and phonic
knowledge

e Spelling

Relationship between the strands
Each strand contributes to the study of English its own distinctive goals, body of knowledge, history of ideas and interests, and

each relates to material worth studying in its own right. Teaching, learning and assessment programs should balance and
integrate the three strands to support the development of knowledge, understanding and skills. The key focal point for a unit of
work or a learning activity may arise from any one of the strands, but the intention is that units and activities draw on all three
strands in ways that are integrated and clear to learners.

Language strand
In the language strand, students develop their knowledge of the English language and how it works. They learn that changes in

English are related to historical developments and the geographical differences of its users over the centuries, and that there
are many differences in dialect and accent. They learn how language enables people to interact effectively, to build and
maintain relationships and to express and exchange knowledge, skills, attitudes, feelings and opinions. They discover the
patterns and purposes of English usage, including spelling, grammar and punctuation at the levels of the word, sentence and
extended text, and they study the connections between these levels. By developing a body of knowledge about these patterns
and their connections, students learn to communicate effectively through coherent, well-structured sentences and texts. They
gain a consistent way of understanding and talking about language, language in use and language as system, so they can
reflect on their own speaking and writing and discuss these productively with others. This strand informs the planning and
conduct of teaching and learning activities in English and provides resources that connect to key concepts and skills in the other
strands.

e Language variation and change: Students learn that languages and dialects are constantly evolving due to historical,
social and cultural changes, demographic movements and technological innovations. They come to understand that these
factors, along with new virtual communities and environments, continue to affect the nature and spread of English.

e Language for interaction: Students learn that the language used by individuals varies according to their social setting
and the relationships between the participants. They learn that accents and styles of speech and idiom are part of the
creation and expression of personal and social identities.

e Text structure and organisation: Students learn how texts are structured to achieve particular purposes; how language
is used to create texts that are cohesive and coherent; how texts about more specialised topics contain more complex
language patterns and features; and how the author guides the reader/viewer through the text through effective use of
resources at the level of the whole text, the paragraph and the sentence.

e Expressing and developing ideas: Students learn how, in a text, effective authors control and use an increasingly
differentiated range of clause structures, words and word groups, as well as combinations of sound, image, movement,
verbal elements and layout. They learn that the conventions, patterns and generalisations that relate to English spelling
involve the origins of words, word endings, Greek and Latin roots, base words and affixes.
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e Phonics and word knowledge: Students develop knowledge about the sounds of English (phonemes) and learn to
identify the sounds in spoken words. They learn the letters of the alphabet (graphemes) and how to represent spoken
words by using combinations of these letters. They attend to the speech stream and learn that sentences are made up of
words, and are introduced to understandings about the complexities and subtleties of learning English. Students learn that
patterns and generalisations relate to the spelling of words in English and involve word origins, prefixes and suffixes,
visual and meaning strategies. Reading skills are inherently complex, have infinite possibilities for use, and therefore
require practice and application when students engage in the receptive modes of communication (listening, reading and
viewing) and the productive modes of communication (speaking, writing and creating) not just in English, but across the
curriculum. The application of phonemic awareness and phonic knowledge to the development of reading, especially from
Foundation to Year 2, is of critical importance.

Literature strand
The literature strand aims to engage students in the study of literary texts of personal, cultural, social and aesthetic value. These

texts include some that are recognised as having enduring social and artistic value and some that attract contemporary
attention. Texts are chosen because they are judged to have potential for enriching the lives of students, expanding the scope
of their experience, and because they represent effective and interesting features of form and style. Learning to appreciate
literary texts and to create their own literary texts enriches students’ understanding of human experiences and the capacity for
language to deepen those experiences. It builds students’ knowledge about how language can be used for aesthetic ends, to
create particular emotional, intellectual or philosophical effects. Students interpret, appreciate, evaluate and create literary texts
such as short stories, novels, poetry, prose, plays, film and multimodal texts, in spoken, print and digital/online forms. Texts
recognised as having enduring artistic and cultural value are drawn from world and Australian literature. These include the oral
narrative traditions of Aboriginal and Torres Strait Islander Peoples, texts from Asia, texts from Australia’s immigrant cultures
and texts of the students’ choice.

Each year level description in the Australian Curriculum: English Foundation to Year 10 gives information about the nature of
texts to be studied including appropriate types of texts and typical linguistic and structural features. Across the years of
schooling, students will engage with literary texts in spoken, written and multimodal form, including digital texts, such as
narratives, poetry, prose, plays and films.

e Literature and context: Students learn how ideas and viewpoints about events, issues and characters that are
expressed by authors in texts are drawn from and shaped by different historical, social and cultural contexts.

e Responding to literature: Students learn to identify personal ideas, experiences and opinions about literary texts and
discuss them with others. They learn how to recognise areas of agreement and difference, and how to develop and refine
their interpretations through discussion and argument.

e Examining literature: Students learn how to explain and analyse the ways in which stories, characters, settings and
experiences are reflected in particular literary genres, and how to discuss the appeal of these genres. They learn how to
compare and appraise the ways authors use language and literary techniques and devices to influence readers. They also
learn to understand, interpret, discuss and evaluate how certain stylistic choices can create multiple layers of
interpretation and effect.

e Creating literature: Students learn how to use personal knowledge and literary texts as starting points to create
imaginative writing in different forms and genres and for particular audiences. Using print, digital and online media,
students develop skills that allow them to convey meaning, address significant issues and heighten engagement and
impact.
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Literacy strand
The literacy strand aims to develop students’ ability to interpret and create texts with appropriateness, accuracy, confidence,

fluency and efficacy for learning in and out of school, and for participating in Australian life more generally. Texts chosen include
media texts, everyday texts and workplace texts from increasingly complex and unfamiliar settings, ranging from the everyday
language of personal experience to more abstract, specialised and technical language, including the language of schooling and
academic study. Students learn to adapt language to meet the demands of more general or more specialised purposes,
audiences and contexts. They learn about the different ways in which knowledge and opinion are represented and developed in
texts, and about how more or less abstraction and complexity can be shown through language and through multimodal
representations. This means that print and digital contexts are included, and that listening, speaking, reading, viewing, writing
and creating are all developed systematically and concurrently.

e Texts in context: Students learn that texts from different cultures or historical periods may reveal different patterns in
how they go about narrating, informing and persuading.

e Interacting with others: Students learn how individuals and groups use language patterns to express ideas and key
concepts to develop and defend arguments. They learn how to promote a point of view by designing, rehearsing and
delivering spoken and written presentations and by appropriately selecting and sequencing linguistic and multimodal
elements.

e Interpreting, analysing, evaluating: Students learn to comprehend what they read and view by applying growing
contextual, semantic, grammatical and phonic knowledge. They develop more sophisticated processes for interpreting,
analysing, evaluating and critiquing ideas, information and issues from a variety of sources. They explore the ways
conventions and structures are used in written, digital, multimedia and cinematic texts to entertain, inform and persuade
audiences, and they use their growing knowledge of textual features to explain how texts make an impact on different
audiences.

e Creating texts: Students apply knowledge they have developed in other strands and sub-strands to create with clarity,
authority and novelty a range of spoken, written and multimodal texts that entertain, inform and persuade audiences. They
do so by strategically selecting key aspects of a topic as well as language, visual and audio features. They learn how to
edit for enhanced meaning and effect by refining ideas, reordering sentences, adding or substituting words for clarity, and
removing repetition. They develop and consolidate a handwriting style that is legible, fluent and automatic, and that
supports sustained writing. They learn to use a range of software programs including word processing software, selecting
purposefully from a range of functions to communicate and create clear, effective, informative and innovative texts.

Language modes

The processes of listening, speaking, reading, viewing and writing — also known as language modes — are interrelated, and the
learning of one often supports and extends learning of the others. To acknowledge these interrelationships, content descriptions
in each strand of the Australian Curriculum: English incorporate the processes of listening, speaking, reading, viewing and
writing in an integrated and interdependent way.

Classroom contexts that address particular content descriptions will necessarily draw from more than one of these processes to
support students’ effective learning. For example, students will learn new vocabulary through listening and reading and apply
their knowledge and understanding in their speaking and writing as well as in their comprehension of spoken and written texts.

Mode view of content descriptions
Content descriptions can also be viewed on the website by language modes, using the mode view function which presents each

content description under one of three possible mode category groups. The three groups are: reading and viewing, writing, and
speaking and listening. Content descriptions can be filtered to identify the most relevant processes or mode group in which the
major focus of the learning occurs.
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Mode icons
Each content description is also identified with all relevant language modes through the allocation of the following icons:

¢ [ Reading
o Writing

¢ B Speaking
. Listening

PDF documents
Resources and support materials for the Australian Curriculum: English are available as PDF documents.

English: Sequence of content

English: Sequence of achievement
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English

Foundation Year

The English curriculum is built around the three interrelated strands of language, literature and literacy. Teaching and learning
programs should balance and integrate all three strands. Together, the three strands focus on developing students’ knowledge,
understanding and skills in listening, reading, viewing, speaking, writing and creating. Learning in English builds on concepts,
skills and processes developed in earlier years, and teachers will develop and strengthen these as needed.

In the Foundation year, students communicate with peers, teachers, known adults and students from other classes.

Students engage with a variety of texts for enjoyment. They listen to, read and view spoken, written and multimodal texts in
which the primary purpose is to entertain, as well as some texts designed to inform. These include traditional oral texts, picture
books, various types of stories, rhyming verse, poetry, non-fiction, film, multimodal texts and dramatic performances. They
participate in shared reading, viewing and storytelling using a range of literary texts, and recognise the entertaining nature of
literature.

The range of literary texts for Foundation to Year 10 comprises Australian literature, including the oral narrative traditions of
Aboriginal and Torres Strait Islander Peoples, as well as the contemporary literature of these two cultural groups, and classic
and contemporary world literature, including texts from and about Asia. Literary texts that support and extend Foundation
students as beginner readers include decodable and predictable texts that range from caption books to books with one or more
sentences per page. These texts involve straightforward sequences of events and everyday happenings with recognisable,
realistic or imaginary characters. Informative texts present a small amount of new content about familiar topics of interest; a
small range of language features, including simple and compound sentences; mostly familiar vocabulary, known, high-frequency
words and single-syllable words that can be decoded phonically, and illustrations that strongly support the printed text.

Students create a range of imaginative, informative and persuasive texts including pictorial representations, short statements,
performances, recounts and poetry.

Foundation Year Content Descriptions

Language

Language variation and change Elaborations

Understand that English is one of many languages spoken in e learning that different languages exist; discussing the
Australia and that different languages may be spoken by various languages encountered in the community and at

school; acknowledging the home languages of students
who speak another language, and valuing the ability to

= 63 E speak more than one language
&%

e recognising that some texts can include both Standard
Australian English and elements of other languages
including Aboriginal and Torres Strait Islander languages

@S ¥

Language for interaction Elaborations

family, classmates and community (ACELA1426)
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Explore how language is used differently at home and school e learning that language varies according to the

depending on the relationships between people (ACELA1428) relationships between people, for example between
.. parent and child, teacher and student, siblings, friends,
@ et GD E shopkeepers and customers

B @5

e learning that we use a different tone and style of
language with different people

g @ &

e learning to ask relevant questions and to express
requests and opinions in ways that suit different contexts

Understand that language can be used to explore ways of e recognising some of the ways we can use speech,
expressing needs, likes and dislikes (ACELA1429) gesture, writing and media to communicate feelings

O o C o
ER-E Wl Ll SR &€ = | |
e recognising some of the ways emotions and feelings can
be conveyed and influenced by visual representations,

for example in advertising and animations
Text structure and organisation Elaborations

Understand that texts can take many forms, can be very short e sharing experiences of different texts and discussing

(for example an exit sign) or quite long (for example an some differences
information book or a film) and that stories and informative @ @ aaa
texts have different purposes (ACELA1430) e discussing the purpose of texts, for example ‘This text will

@ m E E tell a story’, ‘This text will give information’

=SNGy

e repeating parts of texts, for example characteristic
refrains, predicting cumulative storylines, reciting poetic
and rhyming phrases

2 e

Understand that some language in written texts is unlike e learning that written text in Standard Australian English
has conventions about words, spaces between words,

everyday spoken language (ACELA1431)
layout on the page and consistent spelling because it has

@ m B E to communicate when the speaker/writer is not present
EN3
Understand that punctuation is a feature of written text e pointing to the letters and the punctuation in a text
different from letters; recognise how capital letters are used El
for names, and that capital letters and full stops signal the e commenting on punctuation encountered in the everyday
beginning and end of sentences (ACELA1432) texts, for example ‘That’s the letter that starts my name’,
% m E ‘The name of my family and my town has a capital letter’
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Understand concepts about print and screen, including how

books, film and simple digital texts work, and know some
features of print, for example directionality (ACELA1433)

learning about print: direction of print and return sweep,
spaces between words

2 e

% K m E e l|earning that Standard Australian English in written texts
is read from left to right and from top to bottom of the
page and that direction of print may differ in other
cultures, for example Japanese texts

ENGERS)

e learning about front and back covers; title and author,
layout and navigation of digital/screen texts

=Gy

e l|earning about simple functions of keyboard and mouse
including typing letters, scrolling, selecting icons and
drop-down menu

E.x €

Expressing and developing ideas Elaborations

Recognise that sentences are key units for expressing ideas e learning that word order in sentences is important for
(ACELA1435) meaning (for example The boy sat on the dog', 'The dog

sat on the boy')
El0 M B 0 g e

e creating students' own written texts and reading aloud to
the teacher and others

=Gy

Recognise that texts are made up of words and groups of e exploring spoken, written and multimodal texts and
words that make meaning (ACELA1434) identifying elements, for example words and images

EmMmMAQ B e

Explore the different contribution of words and images to e talking about how a ‘different’ story is told if we read only
the words, or only the pictures; and the story that words
and pictures make when combined

=Gy

e exploring how the combination of print and images in
texts creates meaning

=Gy

Understand the use of vocabulary in familiar contexts related e building vocabulary through multiple speaking and
to everyday experiences, personal interests and topics taught listening experiences
at school (ACELA1437) ElS

EI S m E E e discussing new vocabulary found in texts
ENG
e bringing vocabulary from personal experiences, relating
this to new experiences and building a vocabulary for
thinking and talking about school topics

g€

Elaborations

meaning in stories and informative texts (ACELA1786)

ENGHE R

Phonics and word knowledge

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 15 of 151




Recognise and generate rhyming words, alliteration patterns,
syllables and sounds (phonemes) in spoken words
(ACELA1439)

SN LS ER

Recognise and name all upper and lower case letters
(graphemes) and know the most common sound that each
letter represents (ACELA1440)

E 0 A

Understand how to use knowledge of letters and sounds
including onset and rime to spell words (ACELA1438)

E 0 &

Know how to read and write some high-frequency words and
other familiar words (ACELA1817)

E 0 A

Understand that words are units of meaning and can be made
of more than one meaningful part (ACELA1818)

SRV LIS R
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recognising and producing rhyming words when listening
to rhyming stories or rhymes, for example ’funny’ and
‘money’

=

identifying patterns of alliteration in spoken words, for
example 'helpful Henry'

=

identifying syllables in spoken words, for example
clapping the rhythm of ‘Mon-day’, ‘Ja-cob’ or ‘Si-en-na

=

using familiar and common letters in handwritten and
digital communications

=

identifying familiar and recurring letters and the use of
upper and lower case in written texts in the classroom
and the community, for example 'Tom went to the park.'

=

recognising the most common sound made by each letter
of the alphabet, including consonants and short vowel
sounds, for example ‘p-op’

=

breaking words into onset and rime, noticing words that
share the same pattern, for example ‘p-at’, ‘b-at’

=

breaking words into onset and rime to learn how to spell
words that share the same pattern, for example ‘p-at’, ‘b-
at’, ‘t-all’ and ‘f-all’

=

building word families using onset and rime, for example
‘h-ot’, ‘g-ot’, ‘n-ot’, ‘sh-ot’

=

knowing how to write some high-frequency words
recognised in shared texts and texts being read

independently, for example ‘and’, ‘my’, ‘is’, ‘the’ and
‘went’

=

knowing how to write students’ own names and those of
other familiar people

=

learning that words are made up of meaningful parts, for
example 'dogs’ has two meaningful parts 'dog’ and ’s’
meaning more than one

=
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Segment sentences into individual words and orally blend and
segment onset and rime in single syllable spoken words, and
isolate, blend and manipulate phonemes in single syllable
words (ACELA1819)

ENLES

Write consonant-vowel-consonant (CVC) words by
representing some sounds with the appropriate letters, and
blend sounds associated with letters when reading CVC
words (ACELA1820)

ERVE LN S

Literature

Literature and context

Recognise that texts are created by authors who tell stories
and share experiences that may be similar or different to
students’ own experiences (ACELT1575)

Bsa=M B3

Responding to literature

Respond to texts, identifying favourite stories, authors and
illustrators (ACELT1577)

ENGEN LS|
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e identifying and manipulating sounds (phonemes) in
spoken words, for example ‘c-a-n’

=

e identifying onset and rime in one-syllable spoken words,
for example ‘d-og’ and ‘b-ig’

=

e blending phonemes to form one-syllable spoken words,
for example ‘s-u-n’ is orally expressed as ‘sun’ and ‘b-a-g’
is orally expressed as ‘bag’

SN

e listening to hear that children use letters/sounds (when
necessary) to help them read CVC words and hear and
record appropriate sounds associated with letters when
writing CVC words, for example ‘kat’ for ‘cat’

=

Elaborations

e recognising that there are storytellers in all cultures

eSS

e viewing stories by Aboriginal and Torres Strait Islander
storytellers from online sources

B .x@S¥

e comparing experiences depicted in stories with students’
own

B € &
e engaging with texts that reflect the social and cultural
groups to which students belong

H.x@ %%

Elaborations

e talking about stories and authors, choosing favourites,
discussing how students feel about what happens in
stories

B Q&=
e engaging with the humour in some stories and repeating
favourite lines, jokes and ideas

SN

e returning to preferred texts and commenting on reasons
for selection

EN3
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Share feelings and thoughts about the events and characters
in texts (ACELT1783)

SRCHWE LIS BR

e talking about stories and authors, choosing favourites,
discussing how students feel about what happens in
stories

EfcE=

e using art forms and beginning forms of writing to express
personal responses to literature and film experiences

g @ &

e talking about people, events and ideas in texts, enabling
students to connect them to their own experiences and to
express their own opinions about what is depicted

ENEE

Examining literature

Identify some features of texts including events and
characters and retell events from a text (ACELT1578)

SNCGEWE LIS BR

Recognise some different types of literary texts and identify
some characteristic features of literary texts, for example
beginnings and endings of traditional texts and rhyme in
poetry (ACELT1785)

SNGHE L MR

Replicate the rhythms and sound patterns in stories, rhymes,
songs and poems from a range of cultures (ACELT1579)

ENHA

Elaborations

e identifying some features of culture related to characters
and events in literary texts, for example dress, food and
daily routines

B@=6%

e listening, responding to and joining in with rhymes,
poems, chants and songs

=

e recognising cultural patterns of storytelling, for example
‘Once upon a time’, ‘A long, long time ago’

BE@S

e using music and actions to enhance appreciation of
rhymes, poems, chants and songs

=Gy

e reciting rhymes with actions

=

Creating literature

Retell familiar literary texts through performance, use of
illustrations and images (ACELT1580)

Ecell @ AA

Innovate on familiar texts through play (ACELT1831)

ENGH LI SR

Elaborations

e drawing, labelling and role playing representations of
characters or events

g€
e reciting rhymes with actions

=

e using digital technologies to retell events and recreate
characters from favourite print and film texts

E.x €

e performing memorable actions or behaviours of favourite
or humorous characters in texts

=
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Literacy
Texts in context Elaborations
Identify some familiar texts and the contexts in which they are e recognising the meaning of symbols in everyday

used (ACELY1645) contexts, for example exit signs, logos, hearts and
flowers on greeting cards

Semm ge

Interacting with others Elaborations

Listen to and respond orally to texts and to the communication e listening to, remembering and following simple

of others in informal and structured classroom situations instructions
(ACELY1646) ENG
@ S E m e sequencing ideas in spoken texts, retelling well known

stories, retelling stories with picture cues, retelling
information using story maps

g€
e listening for specific things, for example the main idea of

a short statement, the details of a story, or to answer a
given question

g€
e participating in informal situations, for example play-

based experiences which involve the imaginative use of
spoken language

=SNGy

e participating in class, group and pair discussions about
shared experiences including shared texts

g @

e asking and answering questions to clarify understanding

=Gy
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Use interaction skills including listening while others speak, e learning how to use different voice levels appropriate to a

using appropriate voice levels, articulation and body situation, for example learning about ‘inside voices’ and

language, gestures and eye contact (ACELY1784) outside voices

. ENGE™
= I :
% - . B e learning to ask questions and provide answers that are
more than one or two words

ENG

e participating in speaking and listening situations,
exchanging ideas with peers in pairs and small groups
and engaging in class discussions, listening to others and
contributing ideas

ERGES
e showing understanding of appropriate listening

behaviour, such as listening without interrupting, and
looking at the speaker if culturally appropriate

ENG

e listening and responding to oral and multimodal texts
including rhymes and poems, texts read aloud and
various types of digital texts
B .x @

e engaging in conversations with peers and adults in home
language or dialect

@&

e asking and answering questions using appropriate
intonation

SN

e speaking so that the student can be heard and
understood

EfF>

e altering volume for inside and outside situations and
when speaking to an audience

=SNGy

Deliver short oral presentations to peers (ACELY1647) e sharing a personal experience, interest or discovery with
oo peers in a semi-formal situation
2 & S|

g @ &

e using visual cues to practise staying on topic

=SNGy

Interpreting, analysing, evaluating Elaborations

Identify some differences between imaginative and e talking about what is ‘real’ and what is imagined in texts
informative texts (ACELY1648) @ @-\

EXS B e identifying and selecting texts for information purposes

and commenting on how the text might help with a task

SN
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Read decodable and predictable texts, practising phrasing e navigating a text correctly, starting at the right place and

and fluency, and monitor meaning using concepts about print reading in the right direction, returning to the next line as

. . . . needed, matching one spoken word to one written word
and emerging contextual, semantic, grammatical and phonic

knowledge (ACELY1649) E] @
@ E e reading aloud with attempts at fluency and intonation

SN

e attempting to work out unknown words by combining
contextual, semantic, grammatical and phonic knowledge

EN3

e predicting what might happen on the basis of experience
of this kind of text; at the sentence level predicting the
meaning on the basis of syntax and word meaning

EN3

Use comprehension strategies to understand and discuss e talking about the meanings in texts listened to, viewed
texts listened to, viewed or read independently (ACELY1650) and read
ENCEN . W sHR| =g &
e visualising elements in a text (for example drawing an
event or character from a text read aloud)

SN

e providing a simple, correctly-sequenced retelling of
narrative texts

EN3

e relating one or two key facts from informative texts

=Gy

e finding a key word in a text to answer a literal question

=Gy

e making links between events in a text and students’ own
experiences

e making an inference about a character's feelings
e discussing and sequencing events in stories
ERGE>

e drawing events in sequence, recognising that for some
Aboriginal and Torres Strait Islander stories the
sequence of events may be cyclical

E@ S ¥

Creating texts Elaborations
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Create short texts to explore, record and report ideas and e using image-making and beginning writing to represent
events using familiar words and beginning writing knowledge characters and events in written, film and web-based
(ACELY1651) texts

E€ B O S
‘ e using speaking, writing and drawing to represent and
communicate personal responses to ideas and events
experienced through texts

EfcE

e creating short spoken, written and multimodal
observations, recounts and descriptions, extending
vocabulary and including some content-specific words in
spoken and written texts

ENG

e using beginning concepts about print, sound-letter and
word knowledge and punctuation to create short texts

ENG

Participate in shared editing of students’ own texts for e rereading collaboratively developed texts to check that
meaning, spelling, capital letters and full stops (ACELY1652) they communicate what the authors intended

ENGES SACh

Produce some lower case and upper case letters using e adopting correct posture and pencil grip
learned letter formations (ACELY 1653) e learning to produce simple handwriting movements
@ m e following clear demonstrations of how to construct each

letter (for example where to start; which direction to write)

e learning to construct lower case letters and to combine
these into words

e learning to construct some upper case letters

Construct texts using software including word processing e using simple functions of keyboard and mouse including
programs (ACELY1654) typing letters, scrolling, selecting icons and drop-down
.. menu
E.x€ W .
R
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English

Foundation Year Achievement Standard

Receptive modes (listening, reading and viewing)

By the end of the Foundation year, students use predicting and questioning strategies to make meaning from texts. They recall
one or two events from texts with familiar topics. They understand that there are different types of texts and that these can have
similar characteristics. They identify connections between texts and their personal experience.

They read short, decodable and predictable texts with familiar vocabulary and supportive images, drawing on their developing
knowledge of concepts of print, sounds and letters and decoding and self-monitoring strategies. They recognise the letters of
the English alphabet, in upper and lower case and know and use the most common sounds represented by most letters. They
read high-frequency words and blend sounds orally to read consonant-vowel-consonant words. They use appropriate interaction
skills to listen and respond to others in a familiar environment. They listen for rhyme, letter patterns and sounds in words.

Productive modes (speaking, writing and creating)

Students understand that their texts can reflect their own experiences. They identify and describe likes and dislikes about
familiar texts, objects, characters and events.

In informal group and whole class settings, students communicate clearly. They retell events and experiences with peers and
known adults. They identify and use rhyme, and orally blend and segment sounds in words. When writing, students use familiar
words and phrases and images to convey ideas. Their writing shows evidence of letter and sound knowledge, beginning writing
behaviours and experimentation with capital letters and full stops. They correctly form known upper- and lower-case letters.
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English

Year 1

The English curriculum is built around the three interrelated strands of language, literature and literacy. Teaching and learning
programs should balance and integrate all three strands. Together, the strands focus on developing students’ knowledge,
understanding and skills in listening, reading, viewing, speaking, writing and creating. Learning in English builds on concepts,
skills and processes developed in earlier years, and teachers will revisit and strengthen these as needed.

In Year 1, students communicate with peers, teachers, known adults and students from other classes.

Students engage with a variety of texts for enjoyment. They listen to, read, view and interpret spoken, written and multimodal
texts designed to entertain and inform. These encompass traditional oral texts including Aboriginal stories, picture books,
various types of stories, rhyming verse, poetry, non-fiction, film, dramatic performances and texts used by students as models
for constructing their own texts.

The range of literary texts for Foundation to Year 10 comprises Australian literature, including the oral narrative traditions of
Aboriginal and Torres Strait Islander Peoples, as well as the contemporary literature of these two cultural groups, and classic
and contemporary world literature, including texts from and about Asia. Literary texts that support and extend Year 1 students
as independent readers involve straightforward sequences of events and everyday happenings with recognisably realistic or
imaginary characters. Informative texts present a small amount of new content about familiar topics of interest and topics being
studied in other areas of the curriculum. These include decodable and predictable texts which present a small range of
language features, including simple and compound sentences, some unfamiliar vocabulary, a small number of high-frequency
words and words that need to be decoded phonically, as well as illustrations and diagrams that support the printed text.

Students create a variety of imaginative, informative and persuasive texts including recounts, procedures, performances, literary
retellings and poetry.

Year 1 Content Descriptions

Language
Language variation and change Elaborations
Understand that people use different systems of e recognising how and where signs and symbols are used
communication to cater to different needs and purposes and and placed in students’ school and community
that many people may use sign systems to communicate with El @
others (ACELA1443) e learning some signs in Auslan and finding out about
o O ‘Hear a Book’ and Braille technologies for hearing and
" C3 E m visually impaired people
ENG
Language for interaction Elaborations
Understand that language is used in combination with other e recognising the effect of words, symbols, gestures and
means of communication, for example facial expressions and body language on the way communications are received

gestures to interact with others (ACELA1444) by others

%M A g€
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Understand that there are different ways of asking for e learning the difference between questions and

information, making offers and giving commands statements, requests and commands
(ACELA1446) EEXR
% a m B E e learning about the difference between closed questions,

for example 'Are you ready?', 'Did they enjoy their
holidays?' and open questions, for example '"What made
this text so exciting?'

2 e

Explore different ways of expressing emotions, including e extending students’ vocabularies for the expression of
verbal, visual, body language and facial expressions feelings and emotions

(ACELA1787) B @ <

@ Q) PR m E E e considering how others might respond before students

express their views and how students might respond to
others’ views in civil and constructive ways

Text structure and organisation Elaborations
Understand that the purposes texts serve shape their e discussing and comparing the purposes of familiar texts
structure in predictable ways (ACELA1447) drawn from local contexts and interests

C.
ERvWE . lsWR =€
e becoming familiar with the typical stages of types of text
including recount and procedure

EN3

e using different types of texts, for example procedures
(including recipes) and discussing the text structure

=SNGy

Understand patterns of repetition and contrast in simple texts identifying patterns of vocabulary items in texts (for
(ACELA1448) example class/subclass patterns, part/whole patterns,
compare/contrast patterns, cause-and-effect patterns,

@ B E word associations/collocation)
=

e discussing different types of texts and identifying some
characteristic features and elements (for example
language patterns and repetition) in stories and poetry

ERE

using intonation and pauses in response to punctuation

Recognise that different types of punctuation, including full

stops, question marks and exclamation marks, signal when reading
sentences that make statements, ask questions, express El @‘\
emotion or give commands (ACELA1449) e reading texts and identifying different sentence-level

punctuation
ERwW H O g e
o writing different types of sentences, for example
statements and questions, and discussing appropriate
punctuation

=Gy
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Understand concepts about print and screen, including how
different types of texts are organised using page numbering,
tables of content, headings and titles, navigation buttons, bars
and links (ACELA1450)

%<« I &
Expressing and developing ideas

Identify the parts of a simple sentence that represent ‘What’s
happening?’, ‘What state is being described?’, ‘Who or what is
involved?’ and the surrounding circumstances (ACELA1451)

el G

Explore differences in words that represent people, places
and things (nouns, including pronouns), happenings and
states (verbs), qualities (adjectives) and details such as when,
where and how (adverbs) (ACELA1452)

Ecell @A

Compare different kinds of images in narrative and
informative texts and discuss how they contribute to meaning
(ACELA1453)

e

Understand the use of vocabulary in everyday contexts as
well as a growing number of school contexts, including
appropriate use of formal and informal terms of address in
different contexts (ACELA1454)

SRCHWE LIS BR

Phonics and word knowledge
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e learning about how books and digital texts are organised
including page numbers, table of contents, headings,
images with captions and the use of scrolling to access
digital texts

E % .x €

Elaborations

e knowing that, in terms of meaning, a basic clause
represents: a happening or a state (verb), who or what is
involved (noun group/phrase), and the surrounding
circumstances (adverb group/phrase)

ENG

e understanding that a simple sentence expresses a single
idea, represented grammatically by a single independent
clause (for example 'A kangaroo is a mammal. A
mammal suckles its young')

=Gy

e talking about effective words that describe a place,
person or event

g &

e learning how a sentence can be made more vivid by
adding adjectives, adverbs and unusual verbs

=Gy

e talking about what is ‘real’ and what is imagined in texts,
for example ‘This is the section about platypuses in the
book about mammals’

EfcE=

e learning forms of address for visitors and how to use
language appropriately to ask directions and for
information, for example on excursions

=Gy

Elaborations
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Manipulate phonemes in spoken words by addition, deletion
and substitution of initial, medial and final phonemes to
generate new words (ACELA1457)

ENLES

Use short vowels, common long vowels, consonant digraphs
and consonant blends when writing, and blend these to read
single syllable words (ACELA1458)

ENLES

Understand that a letter can represent more than one sound
and that a syllable must contain a vowel sound (ACELA1459)

ENLES

Understand how to spell one and two syllable words with
common letter patterns (ACELA1778)

ERWH S

Recognise and know how to use simple grammatical
morphemes to create word families (ACELA1455)

ERWER
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recognising words that start with a given sound, or end
with a given sound, or have a given medial sound, for
example ‘b-e-d’ and ‘l-e-g’

=

replacing initial sounds in spoken words, for example
replace the ‘m’ in ‘mat’ with ‘c’ to form a new word ‘cat’

=

deleting initial onset sound in spoken words, for example
delete the ‘f from ‘farm’ to make a new word ‘arm’

=

substituting medial sounds in spoken words to make new
words, for example ‘pin’, ‘pen’, ‘pan’

=

substituting final sounds in spoken words, for example
substitute the ‘" in ‘pet’ with ‘g’ to form a new word ‘peg’

=

using knowledge of letters and sounds to write words
with short vowels, for example ‘man’, and common long
vowel sounds, for example ‘cake’

=

using knowledge of letters sounds to write single-syllable
words with consonant digraphs and consonant blends,
for example ‘wish’ and ‘rest’

=

recognising that letters can have more than one sound,
for example the letter ‘v’ in ‘cut’, ‘put’, ‘use’ and the letter
‘a’in ‘cat’, ‘father’, ‘any’

recognising sounds that can be produced by different
letters, for example the ‘s’ sound in ‘sat’ and ‘cent’

=

writing one-syllable words containing known blends, for
example 'bl' and 'st'

=

building word families from common morphemes, for
example 'play', 'plays’, 'playing’, 'played’, 'playground’

=

using morphemes to read words, for example by
recognising the base word in words such as ‘walk-ed’

SN

Page 27 of 151

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Use visual memory to read and write high-frequency words e learning an increasing number of high-frequency words
(ACELA1821) recognised in shared texts and texts being read
independently, for example ‘one’, ‘have’, ‘them’ and

@ E ‘about’
E

Segment consonant blends or clusters into separate e saying sounds in order for a given spoken word, for
phonemes at the beginnings and ends of one syllable words example ‘s-p-0o-n” and ‘f-i-s-t’

(ACELA1822) =

EI E E e segmenting blends at the beginning and end of given

words, for example ‘b-l-ue’ and ‘d-u-s-t’

=

Literature

Literature and context Elaborations

Discuss how authors create characters using language and e identifying similarities between texts from different
images (ACELT1581) cultural traditions, for example representations of

dragons in traditional European and Asian texts

el 3 A E @ S M

e identifying how spiritual beings are represented in
Aboriginal and Torres Strait Islander stories

He@%¥%
e identifying some features of characters and how
particular words and images convey qualities of their

nature, for example some characters are portrayed as
shy, others adventurous

EN3

e discussing the characters of fictional animals and how
they relate to those of humans

Sl
Responding to literature Elaborations

Discuss characters and events in a range of literary texts and e discussing characters from books and films and whether

share personal responses to these texts, making connections these are life-like or imaginary (for example talking

with students' own experiences (ACELT1582) animals)

fe4mMAE O S

e comparing characters and events in texts to students’
own experiences

g€ &
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Express preferences for specific texts and authors and listen
to the opinions of others (ACELT1583)

ENGE-N LIS ER

Examining literature

Discuss features of plot, character and setting in different
types of literature and explore some features of characters in
different texts (ACELT1584)

ENGE N LS R

Listen to, recite and perform poems, chants, rhymes and
songs, imitating and inventing sound patterns including
alliteration and rhyme (ACELT1585)

SEGH LIS

Creating literature

Recreate texts imaginatively using drawing, writing,
performance and digital forms of communication
(ACELT1586)

Excell M H A

e sharing favourite texts and authors and some reasons for
preferences

e discussing different texts and considering what is
entertaining or appealing and why

SN

e using arts methods and role play to express personal
responses to characters and events in stories

2@ s

e identifying who is telling the story in different texts
EN 3
Elaborations

e examining different types of literature including traditional
tales, humorous stories and poetry

2 e

e discussing similarities and differences between texts ( for
example features of main characters in different stories)

EfE

e discussing features of book settings including time (year,
season) and place (country or city, realistic or imagined)

2% e %

e discussing how plots develop including: beginnings
(orientation), how the problem (complication) is
introduced and solved (resolution)

EfE

e exploring performance poetry, chants and songs from
Aboriginal and Torres Strait Islander peoples and Asian
cultures

E @S ¥ MM

e listening to and performing simple haiku poems about
familiar topics such as nature and the seasons

Ee@Mm

Elaborations

e creating visual representations of literary texts from
Aboriginal, Torres Strait Islander or Asian cultures

B Q@S %M

e writing character descriptions drawn from illustrations in
stories

=Gy

e retelling key events in stories using oral language, arts,
digital technologies and performance media

2 .x @
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Innovate on familiar texts by using similar characters, e imitating a characteristic piece of speech or dialogue, or

repetitive patterns or vocabulary (ACELT1832) the attitude or expression of favourite or humorous
characters in texts

SeDmBE D o

Literacy

Texts in context Elaborations

Respond to texts drawn from a range of cultures and e exploring some of the meanings and teachings
experiences (ACELY1655) embedded in Dreaming stories

o G < G
ERGEEE W E@S¥
e using drawing and writing to depict and comment on
people and places beyond their immediate experience

Eff I

Interacting with others Elaborations

Engage in conversations and discussions, using active e listening for details in spoken informative texts

listening behaviours, showing interest, and contributing ideas, El

information and questions (ACELY1656) e participating in informal and structured class, group and
S == I pair discussions about content area topics, ideas and

% C - . B information
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e speaking clearly and with appropriate volume
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e interacting confidently and appropriately with peers,
teachers, visitors and community members
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e learning to value listening, questioning and positive body
language and understanding that different cultures may
approach these differently
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o formulating different types of questions to ask a speaker,
such as open and closed questions and ‘when’, ‘why’ and
‘how’ questions
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Use interaction skills including turn-taking, recognising the e identifying turn-taking patterns in group and pair work (for

contributions of others, speaking clearly and using appropriate examplg initiati”g a topic, ckhanging a topichwhen .
volume and pace (ACELY1788) apprf)prlate, staying or? task, suppprtmg other spea ers,
eliciting responses, being supportive and attentive

B & B listeners, asking relevant questions, providing useful
feedback, prompting, checking understanding, 'sharing
the talking space')

EfGE>
e participating in pair, group and class speaking and
listening situations, including informal conversations and

class discussions, contributing ideas and listening to the
contributions of others
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e taking turns, asking and answering questions and
attempting to involve others in discussions
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e demonstrating active listening behaviour and responding
to what others say in pair, group and class discussions
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e experimenting with voice volume and pace for particular
purposes including making presentations, retelling stories
and reciting rhymes and poems

g @

e attempting correct pronunciation of new vocabulary
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Make short presentations using some introduced text e reporting the results of group discussions
structures and language, for example opening statements E] @\ Xy
(ACELY1657) e providing simple explanations about how to do or make
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e giving short oral presentations about areas of inter