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Sample sequence of learning English Year 6
Achievement Standard 
By the end of Year 6, students interact with others, and listen to and create spoken and/or multimodal texts including literary texts. For particular purposes and audiences, they share, develop, explain and elaborate on ideas from topics or texts. They use and vary text structures to organise, develop and link ideas. They use and vary language features including topic-specific vocabulary and literary devices, and/or multimodal features and features of voice.    
They read, view and comprehend different texts created to inform, influence and/or engage audiences. They identify similarities and differences in how ideas are presented and developed including through characters, settings and/or events, and how texts reflect contexts. They identify how texts have similar and different text structures to reflect purpose. They t structures to reflect purpose. They explain how language features including literary devices, and visual features influence audiences. 
They create written and/or multimodal texts, including literary texts, for particular purposes and audiences, developing, explaining and elaborating on relevant ideas from topics or texts. They use text structures and vary paragraphs to organise, develop an explain how language features including literary devices, and visual features influence audiences.   
They create written and/or multimodal texts, including literary texts, for particular purposes and audiences, developing, explaining and elaborating on relevant ideas from topics or texts. They use text structures and vary paragraphs to organise, develop and link ideas. They use and vary language features including sentence structures, topic-specific vocabulary and literary devices, and/or multimodal features. They spell using phonic, morphemic and grammatical knowledge	
Content descriptions
	
	Introduce and teach new content
	
	Consolidate and apply knowledge and skills




	Language
	T1
	T2
	T3
	T4

	Language for interacting with others: understand that language varies as levels of formality and social distance increase AC9E6LA01  
	
	
	
	

	Language for interacting with others: understand the uses of objective and subjective language, and identify bias AC9E6LA02
	
	
	
	

	Text structure and organisation: explain how texts across the curriculum are typically organised into characteristic stages and phases depending on purposes, recognising how authors often adapt text structures and language features AC9E6LA03
	
	
	
	

	Text structure and organisation: understand that cohesion can be created by the intentional use of repetition, and the use of word associations AC9E6LA04
	
	
	
	

	Language for expressing and developing ideas: understand how embedded clauses can expand the variety of complex sentences to elaborate, extend and explain ideas AC9E6LA05 
	
	
	
	

	Language for expressing and developing ideas: understand how ideas can be expanded and sharpened through careful choice of verbs, elaborated tenses and a range of adverb groups AC9E6LA06
	
	
	
	

	Language for expressing and developing ideas: identify and explain how images, figures, tables, diagrams, maps and graphs contribute to meaning AC9E6LA07 
	
	
	
	

	Language for expressing and developing ideas: identify authors’ use of vivid, emotive vocabulary, such as metaphors, similes, personification, idioms, imagery and hyperbole AC9E6LA08 
	
	
	
	

	Language for expressing and developing ideas: understand how to use the comma for lists, to separate a dependent clause from an independent clause, and in dialogue AC9E6LA09 
	
	
	
	

	Literature

	Literature and contexts: identify responses to characters and events in literary texts, drawn from historical, social or cultural contexts, by First Nations Australian, and wide-ranging Australian and world authors AC9E6LE01 
	
	
	
	

	Engaging with and responding to literature: identify similarities and differences in literary texts on similar topics, themes or plots AC9E6LE02 
	
	
	
	

	Examining literature: identify and explain characteristics that define an author's individual style AC9E6LE03 
	
	
	
	

	Examining literature: explain the way authors use sound and imagery to create meaning and effect in poetry AC9E6LE04 
	
	
	
	

	Creating literature: create and edit literary texts that adapt plot structure, characters, settings and/or ideas from texts students have experienced, and experiment with literary devices AC9E6LE05 
	
	
	
	

	Literacy

	Texts in context: examine texts including media texts that represent ideas and events, and identify how they reflect the context in which they were created AC9E6LY01 
	
	
	
	

	Interacting with others: use interaction skills and awareness of formality when paraphrasing, questioning, clarifying and interrogating ideas, developing and supporting arguments, and sharing and evaluating information, experiences and opinions AC9E6LY02
	
	
	
	

	Analysing, interpreting and evaluating: analyse how text structures and language features work together to meet the purpose of a text, and engage and influence audiences AC9E6LY03 
	
	
	
	

	Analysing, interpreting and evaluating: select, navigate and read texts for a range of purposes, monitoring meaning and evaluating the use of structural features; for example, table of contents, glossary, chapters, headings and subheadings AC9E6LY04 
	
	
	
	

	Analysing, interpreting and evaluating: use comprehension strategies such as visualising, predicting, connecting, summarising, monitoring and questioning to build literal and inferred meaning, and to connect and compare content from a variety of sources AC9E6LY05 
	
	
	
	

	Creating texts: plan, create, edit and publish written and multimodal texts whose purposes may be imaginative, informative and persuasive, using paragraphs, a variety of complex sentences, expanded verb groups, tense, topic-specific and vivid vocabulary, punctuation, spelling and visual features AC9E6LY06
	
	
	
	

	Creating texts: plan, create, rehearse and deliver spoken and multimodal presentations that include information, arguments and details that develop a theme or idea, organising ideas using precise topic-specific and technical vocabulary, pitch, tone, pace, volume, and visual and digital features AC9E6LY07
	
	
	
	

	Creating texts: use phonic knowledge of common and less common grapheme–phoneme relationships to read and write increasingly complex words AC9E6LY08
	
	
	
	

	Phonic and word knowledge: use knowledge of known words, word origins including some Latin and Greek roots, base words, prefixes, suffixes, letter patterns and spelling generalisations to spell new words including technical words AC9E6LY09 
	
	
	
	





Rationale for the sample sequence of learning English Year 6
This sequence begins by building on knowledge, skills and understanding that students bring from the previous year of learning. Teaching is shaped by and dependent on the texts chosen each term and with consideration of the range of texts studied over the course of a year. The selected texts will influence the ways in which content from the 3 strands of the English curriculum will be combined and integrated. Texts studied in other learning areas may influence the way content is taught in English. The study of different text forms in English may support the selection and creation of texts in other learning areas. For example, when studying informative texts in English students may use their understanding of those text structures and language features when creating texts in other learning areas. Students enter Year 6 having already attained knowledge, understanding and skills, in reading and viewing, speaking and listening, and writing and creating. The English curriculum is recursive and cumulative. There is an understanding that skills learnt from one year continue to be developed and applied in subsequent years.  
Following is a series of questions that were considered when developing this sample sequence of learning. It should be noted that this is one way to sequence learning, so the flow of content is logical and builds over time.

What knowledge, understanding and skills do students bring from Year 5?  
By the end of Year 5, students understand the differences in purpose, structure and features of informative, persuasive and imaginative texts. They understand that context influences how a text is developed and understood.   

Term 1
Why study the way that history can be used as a context for fiction texts?  
This phase of learning enables Year 6 students to understand that story or narrative can be a powerful tool for presenting ideas and information. They learn how ideas and information can be conveyed through narrative, develop understanding of the reliability of texts, and how authors use real contexts to create engaging stories.  This learning sequence will connect English to learning in Year 5 and Year 6 HASS, where students study aspects of Australian history including the experiences of First Nations Australians, colonists, migrants and women in 19th and 20th century Australia. 
What aspects of the English curriculum are introduced and how do developing knowledge, understanding and skills support this new learning?  
Students will learn to understand and appreciate how and why authors create texts that serve more than one purpose, and that fiction can expand knowledge across learning areas. They understand how language features are used to engage readers, develop ideas and ensure clarity of messages. Students engage with texts to further their understanding of structures and features of texts created for different purposes and audiences. They develop their skills in selecting language and using their voice to engage and inform an audience.
What role does choice of texts play?   
Texts should be selected that explore historical contexts and also support the study of text and language features appropriate to Year 6. These may include texts by or about First Nations peoples and contemporary or historical Australian fiction. Australian poetry may be included. 

Term 2
Why study the way authors develop different types of characters?  
Students have been learning the role that characters play in driving narratives. In this phase of the sequence, they deepen their understanding by analysing how authors create characters that develop and change.   
How do the 3 strands of the English curriculum come together in this part of the sequence of learning in English?  
The Year 6 Literature strand provides the context for this sequence of learning, where students develop their understanding of how authors create connections with readers, through characters. They use characters they have studied as a basis for characters in texts they create. They discuss techniques authors use to create characters and apply skills in sentence structure, paragraphing and spelling, when creating cohesive texts.
What role do literary texts play in learning new content from the Language strand?  
Literary texts provide a context for students learning about text cohesion and expanding their understanding of imagery.
How do students’ writing skills develop in this phase of the learning sequence?   
As students read and identify text features, they can apply new knowledge to expand their repertoire of writing skills, including use of expressive vocabulary, imagery and literary devices to create literary texts. 

Term 3
Why refine and develop understanding of persuasive techniques and study more sophisticated persuasive techniques? 
By Year 6, most students engage with a range of media. Raising their awareness of the way texts can influence them develops their critical thinking and supports them to become discerning consumers of media content. With the abundance of information available, students need to learn how to evaluate the credibility and accuracy of material they are exposed to and identify the motivation of creators. This will not only help them avoid misinformation but also enable them to make informed decisions. 
How do the Language and Literacy strands of the curriculum come together in this part of the sequence of learning in English? 
This sequence of learning involves students interpreting and analysing a range of persuasive texts, using their knowledge of text structures, language features, vocabulary and visual texts to support their analysis.
How do students’ reading and writing skills develop in this part of the learning sequence?  
As they have throughout Year 6, students read and view a range of texts , focusing on persuasive texts. They use their understanding of language and text features to create texts related to this phase of learning, such as a review of a persuasive text analysing how the text has been constructed to influence the reader, viewer or listener or creating a persuasive text for a target audience.

Term 4
Why is this part of the learning sequence flexible? 
Year 6 students are about to complete primary school, marking a milestone in their educational journey. This learning focus can be adapted to a school’s particular context as it is using the knowledge and skills learnt in the English curriculum to express personal reflections and celebrations. 
How do the 3 strands of the English curriculum come together in this part of the sequence of learning in English? 
As there is flexibility in this part of the sequence, teachers can select texts that best suit their context. Texts may be selected because of their significance to the school, text choices made by students, or they may be particular types of texts where students need to consolidate their skills and understanding. This phase of the learning sequence does not introduce new learning, but supports application of skills and knowledge in a different context. Students will be applying a range of skills from the Literacy strand to understand and analyse texts. Students will be reading texts which may include narratives, poetry, biography, blogs or articles with content that relates to the theme of personal change and growth. Schools may select the type and form of texts students create to align with the needs and interests of the students. Texts may be created to capture memories and reflections, with opportunities to create multimodal texts which may involve the students using a range of digital tools.
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